INTEGRATED INSTRUCTIONAL PLANNING TEMPLATE: SCHOOL-YEAR THEMES
	Primary Concepts for the Fifth Grade Year:
Academic:  
EQUITY: equality, human rights, liberty, justice, prejudice,

discrimination, racism, mathematical equivalence
INTERDEPENDENCE: biological, social, mechanical, ecological, 
     organic, micro-organic, inorganic, economic, political, solar
Character:
CITIZENSHIP: rights-respecting, drug-free, health-conscious

     volunteering, tolerant, respectful of others
TEAMWORK: cooperative, responsible, positive, productive,
     mediating, punctual, prompt
FRIENDSHIP: supportive 

KINDNESS: being interested in others and sensitive to their
     thoughts, feelings, and circumstances
ABILITY: skeptical, curious, open-minded, organized, informed
EFFORT: self-disciplined, studious, skeptical 

COURAGE: honest, humble, apologetic, skeptical, open-minded
	Annual Masterwork(s):
Mom pauvre Coeur Francoise et Tortillard Méphisto masqué 
    Battez aux champs Chicago by Creole Romantic and 
    composer of color Edmond Dédé
A Night in the Tropics by Creole Romantic and composer of 
    color Louis Moreau Gottschalk

Piano Music: The Union • The Dying Poet Jota aragonesa by
    Creole Romantic composer of color Louis Moreau Gottschalk


	Significant Question for the School Year:  
1.  What organized systems provide the building blocks of our world and our experience as living creatures in a vast yet organized universe?

2.  How well has our nation lived up to its ideals and its moral obligation to promote the health and well-being of the earth and all mankind?
3.  What was the 19th century and early 20th century like in the United States for women and each minority group in our country at that time?

4.  What individual and/or collective “journeys of courage” and artistic expression challenged the status quo and helped to extend liberties, rights, protections, and opportunities to all?
	Enduring Understandings (long-term goals):

Knowledge: (1) The American dream is still the exception rather than the rule for members of some groups.  (2) The hardships of most citizens today pale in comparison to those of citizens in the 19th and early 20th centuries, and in comparison to people who live in other parts of the world today.  (3) Systems take many forms but have in common interdependency.  (4) We are all products of our genetic heritage and our physical, social, and cultural environments that shape us through learning.  (5) Science uncovers truths that can potentially benefit mankind.
Character: (1) Patriotic and socially responsible people of conscience must not rest until all groups (racial, ethnic, religious, etc.) enjoy the same Constitutional protections and opportunities.  
Arts: Artists react to the world in which they live and sometimes do so in a socially responsible manner that benefits others. 

	Academic Standards for Integrated Units:

Social Studies Standards:  NGS = New GA Standard; N = Nat.

                                                        Subject-Area Organization Standard
●   NGS:SS5.2;QCC:SS2 Concepts about democracy reflected

in the U.S Constitution; concepts related to citizenship; 
QCC:SS5.1& SS5.3 Constitution & framework of government

QCC:SS3;NGS:SS7F;NGS:SS5.2 Importance of individual_
participation in democracy; processes by which they affect__
change (voting, protests, getting elected); organize for action

●   QCC:SS12/16 Compare freedoms & rights among racial-

ethnic groups in 19th century: blacks, whites, reds, browns, 

yellows; NGS:SS5.3/5.7 compares U.S. freedoms to others 

●   NGS:SS6.4 Linking past to present in terms of freedoms, the 
 environment, technology, etc._________________________

●   NGS:SS5.11 Reform movements during 19th century: 
Abolition; Women’s Suffrage, Immigration, public education, 
QCC:SS12 & NGS:SS5.12 Civil War: causes, philosophical 
differences, leaders, emancipation, effects, people; NGS:___
SS5.14/5.15 Reconstruction: Amendments, segregation___ 

NGS:SS5.4 Westward Expansion and its effects on people_

●   NGS:SS5.4/5.5 Industrial Revolution: effects on market, west-

Science & Math Standards, Continued (Clustered):
QCC:HLTH8-9: communicable diseases & preventing their

spread (what was not known during 19th century); QCC:HLTH 

6th25: Learn about and practice good personal hygiene and

the increased importance of this in adolescence; QCC:HLTH 

22: Dietary disorders & nutrition deficiencies; QCC:HLTH20:

Functions and sources of six critical nutrients: Proteins, fats,

vitamins, minerals, water, carbohydrates____

●   QCC:SCI25-29 Natural geological change vs those caused

by man--bad and good; technology and science that help us

control water and land in an ecologically sound way_______      
NGS:S5P6 Static and current forms of electricity (plus the 

emergence and effects of electricity in 19th century________

●   NGS:M5A4; QCCM28&31 Organizes data and represent with 

a circle graph; interprets and creates charts, tables, graphs;__
QCC:M11 Coordinate geometry: uses ordered pairs of _____

numbers to locate points on a grid and maps; NGS:M5G1 &
QCC:M10 Measures & constructs geometric figures such as

triangles, cones, cylinders, pyramids, etc.; NGS:M5M1 _____

measuring the area of geometric planes, which includes the_

skill of converting polygons to rectangles using tiling and____

formulas (connected with Civil War maps); QCC:M8&9 ____    
understands point, ray, line, line segment, parallel, vertical,__

perpendicular, intersection, congruent, etc._______________ 

●   QCC:M29 Computes mean, median, and mode; QCC:M7___
relates fractions to part of the whole ____________________
Language Arts Standards (Clustered―see black dots):
●   NGS:ELA1;QCCR34 Comprehends literary and informational
texts; comprehends a variety of literary forms; NGS:ELA5R1
a-f; NGS:ELA5R1 Ties concept of theme to main idea and

meaning; QCC:R31 Draws conclusions, generalizes, predicts

QCC:R27-28 Recognizes explicit and implicit main ideas, 

details, sequence of events, and cause effect; QCC:32 Re-

reads for clarification, self-correction, etc.; comprehends

informational text: (a) facts, (c) graphic features (charts,____

graphs, maps, diagrams, etc.), (d) organizational structures

(logical order, chronological order, classification, cause and 

effect, etc.), (b) textual features (paragraph, topic sentence,

glossary, etc.), (f) main idea, supporting ideas, etc. (h) relates

new information to prior knowledge and experience and

makes connections across topics, time periods, subjects,

events, etc.; NGS:ELA5R1 Comprehends Literature: (d) 

relates literary work to historical period and cultural setting; (f) 

identifies and analyzes author’s use of dialogue, description, 

Character Standards: VCC = Vessels’ Core Curriculum
●   QCC:CC1-6 Study as virtues the rights protected by the U.S.

Constitution: equality, justice, freedom of religion, etc.;______

QCC:CC8 Learn about patriotism and the related virtues of__

courage, loyalty, and respect; VCC:1a Acquires a beginning_

understanding of equity and how this relates to equality;_____ 

VCC:8 Only drug-free, law-abiding, health-conscious and____ 

rights-respecting people can realize their potential and help__

their community, that is, be good citizens; VCC:1b_________
Demonstrate a capacity to put group needs and goals______

above self-interest in situations that should elicit a sense of__

obligation to the group and its needs and goals; VCC:7 Knows

many important plans, decisions, actions depend on teamwork

and associated virtues including cooperation, positiveness, 

responsibility, promptness, and  productivity and shows these

virtues in cooperative learning, whole-class projects, sports,

service learning, class meetings, etc.; QCC:CC11-12 Show 

respect for others through honesty, fairness, patience,_____

cheerfulness, courtesy, cooperation​​​___ ________________

●   VCC:2 Understand kindness to include being sensitive to &__ 

interested in others when interacting with peers; VCC:4 Will

demonstrate their understanding of ability and competence in 

terms of being knowledgeable, organized, realistic by 

accepting feedback about goals, plans, and self-perceptions,

by completing work, and by working in cooperative groups in

an organized way__________________________________     

Arts Standards (Clustered―marked by dots):
Technical Skills in Arts Areas: 

●   NS:T1 Students create improvisations and scripted scenes
 based on personal experience and heritage, imagination,
 literature, and history; NS:T2a & c Students analyze
 descriptions, dialogue, and actions to discover . . . character
 motivation and invent character behaviors based on the
 observation of interactions, ethical choices, and emotional
 responses of people; NS:T4 Students direct by leading small
 groups in planning visual and aural elements and in rehearing
 improvised and scripted scenes, demonstrating social and
 consensus skills; NS:T6b Students incorporate elements of 

dance, music, and visual arts to express ideas . . . in

 improvised and scripted scenes; NS:T7b & d Students

explain and support the meanings constructed from their own 

and others’ dramatic performances; students describe the

effectiveness of students’ contributions to the collaborative

process NS:T8a & d Describe and compare universal 
characters . . . from and about various cultures and historical
	ward expansion, slavery, inventions, migration; QCCSS:20__
Great Depression: social, political, economic effects;_______
NGS:SS5.7 Effects upon environment of technological_____ 

advances in farming, manufacturing, transportation, etc.____

Science, Health and Math Standards (Clustered):

● NGS:SCSe7&8 Understand process of scientific inquiry and 
research and how knowledge in achieved in science; NGS:

SCSe1 Importance of curiosity, openness, skepticism, and_ 

honesty in science and in the search for historical truth_

● NGS:SCSe4  Able to use the concepts of system, model, scale,
and change when exploring science and technology; QCC:SC5
Structure of matter; NGS:S5L1Classify organisms; QCC:SCI21
&22 Human body understood as a system of Interdependent

subsystems: circulatory, nervous, etc.; QCCHLTH7&10: Under-
standing immune system; NGS:S5L2; Inherited traits versus__

learned behavior; QCCSCI20 genetic; diversity, cross-breeding
genetic manipulation (connected to issue of race and racism_) 

● NGS:SSL5  Benefit and harm to larger organisms caused by _
micro-organisms (knowledge now versus 19th century)______        
(h,k) hyperbole, simile, metaphor, personification, figurative 

figurative language, etc., and (a) the literary elements of 

setting, characterization, plot, and conflict; (b) identifies and 

analyzes structural elements (cast, characters, etc.) in plays

that are read, viewed, written, or performed; (i) draws______ 

supported inferences . . . ; (j) identifies similarities and_____

differences between characters, events, and themes in____

literary work and actual experiences of authors; (g) relates

●     QCC:OC14/10 Recognizes literal & figurative language when
Listening; QCC:OC10 Responds to literal, inferential, and 
evaluative questions following oral presentation; QCC:OC7-8 
QCC:OC7-8 Paraphrases, summarizes, and discusses

orally presented information; NGS:ELA5LSV1 Listens and 

speaks effectively in one-on-one and group interactions; (e-h)
promotes effective communication by soliciting others views, 

taking turns, offering own view without dominating, 

paraphrasing what others have said, etc., (k-l) can clarifies,

illustrates, expands on, gives reasons for opinions 

expressed; NGS: ELA5LSV2 Listens to and views oral media 

and text to inform and persuade, and to express and under-

stand ideas; NGS:ELA5LSV2; QCC:OC5 Gives effective oral

presentation: adapt to audience, use of notes, eye contact,

individuality

●     QCC:R18 Follows written directions; NGS:ELA5W2;QCC:W
44QCC:W42 Writes multiple-paragraph pieces in a variety

of genres: personal, narrative, reports, persuasive

essay, response to literature, imaginative stories, 

correspondence, expository, etc.; NGS:ELA5W4 Learns

and uses a writing process: draft, revision, editing,

publishing; NGS:ELA5W2 Draws from more than one source

when writing: books, speakers, websites, articles, etc.;

NGS:ELA5W3 Uses technology to support writing;  

NGS:ELA5W2 b-c Offers and supports interpretive and 

evaluative judgments when responding to literature in

writing; NGS:ELA5W2 a-g Presents and supports a position 

in persuasive writing that is adapted to the values of a 

particular audience; QCC:W74-77 Writing mechanics, 

grammatical conventions: avoids fragments, writes compound

sentences, applies rules for punctuation and capitalization,

correct verb forms, etc._____________________________

periods, illustrate through drama, and discuss how theatre 

reflects culture; explain how social concepts such as

cooperation, collaboration, risk-taking, and empathy apply in

 theatre and daily life; QCC:M22 Gains or expands know-

ledge of a famous composer; QCC:M12 Creates new lyrics 

for a familiarsong; QCC:M16 Creates sound compositions, 

sound stories,and sound collages using body, environmental 

objects, andinstruments; QCC:M2 Understands the expres-

sive effect of music in terms of elements: melody, rhythm,

harmony, timbre,and texture; NS:M8: Understands relation-

ship between music and other art forms and disciplines 
outside the arts
●     QCC:VA17; NS:VA4 Understands periods of art based___ 

on history; understands visual art in relation to history

and cultures, theories, social movements; QCC:VA6__
Researches historical events and uses these for ideas 

NS:VA 3 Chooses and evaluates a range of subject matter,

symbols, and ideas . . . knowledge of contexts, values, etc. 

QCC:VA17 Locates, reads, and summarizes historical____ 

accounts of indigenous artists and artworks; QCC:VA6th14 

Recognizes and understands symbolism in art;__________

QCC:T22&23 Creates drama based on information from___ 

another area such as social studies or science; QCC:T30-32
Compares and contrasts cultures through drama; knows___ 

drama comes from all cultures; knows styles from cultures_

and time periods; QCC:SS25 Culture reflected through arts

during historical times; NS:T5 Researches cultural and____

historical information to support improvisations or scripted 

scenes; NS:T8 Analyzes the role of theatre, film, and TV in

community and other; cultures; QCC:VA6th9-10 Critically

analyzes art based on personal and/or social expression, 

emotion, political message, quality, etc.; QCC:VA16 Supports

personal view of why people create art, what it is, if it should 

be beautiful, if it should be functional; QCC:15-17; NS5____
Explores the role and historical perspective of dance in____

society, different cultures and historical periods; participates 

in dances from various cultures; describes role of dance in at

least two cultures or time periods; QCC:D13;NS3_________
Understanding of dance as a means of meaningful________ 

communication, expression, and interaction; QCC:M21____
Compares music of an era or nation with other art forms of

that era or nation; NS9 Understands music in relation to____

history and culture; QCC:CM24 Explains music contributions 

of various cultural groups____________________________

	Instructional Methods to be Used During Fifth Grade:

A. Direct Instruction—Explanation:

1. Interactive teaching/lecturing;
2. Storytelling—including professional storytellers;
3. Use of primary sources;
4. Reading historical fiction to students;
5. Arts infusion/integration with the assistance of teaching artists;
6. Character infusion/integration using standards, text extraction, text supplements, primary sources, etc.; 

7. Virtue of the week or month;
8. Social skills training.
B. Active Experiential Learning—Experience:

1. Giraffe Project curriculum exposure to  model citizens which leads to a service learning project;
2. Intercultural Exchange: a year-long cultural exchange with a 5th grade class from a country via e-pals website;
3. Inquiry center investigations of history, art, culture, etc. will be center-based; reading and listing to primary sources and parallel stories/accounts; 

4.Student Creations and Related Experiences with Materials and Technology;
5. Cooperative Learning: (a primary method);
6. Shared Leadership whereby students are involved in all decision-making including rule-making and planning instruction activities via class meetings;
7. Cross-grade buddy/mentoring activities; 

8. Writing: quick response (relate new topic to one’s own experience), letters, monologue and dialogue poems, creative writing having taken the role of another, what-if prompts, etc.; 

9. PowerPoint Show and Poster Creations and Presentations

10. Students’ Assumption of the Teacher Role:  with students from the “epals” partner school; for one another; with lower-grade buddy; 

11. Tableaus & Student-Created Dramas & Socio-Dramas used to promote perspective taking, artistic growth, and creative problem solving;
12. Class meetings used to reflect on learning, plan, resolve conflicts, build community, etc.;

13. Whole-class social problem solving and conflict resolution.


	Instructional Methods (Continued):

C. Discipline and Reinforcement—Expectations: 
1. Social reinforcement for group and individual academic work, and for growth in good citizenship, character, and social skills; primary use of positive feedback rather than negative; 
2. The structured, child-centered, instructional approach to classroom management described in Character and Community Development (1998);

3. Grading that reinforces individual progress irrespective of class rank.

D. Interpersonal and Environmental Support—Ethos: 

1. Authoritative teacher-student relationships;
2. Building a classroom community that fosters mutual trust, a shared ethic, and ownership by students that is reflected in a sense of obligation and responsibility;

3. Class Meetings used for all types of decision-making and reflection, and as a means of building a community.

E. Modeling and Mentoring—Example: 

1. Direct exposure to models brought into school;

2. Indirect exposure via Giraffe curriculum and news;

3. Cross-grade buddy program;

4. Modeling of specific social skills as part of social skills training 

F. Unstructured Peer-Group Interaction and Play—Escape:



INTEGRATED INSTRUCTIONAL PLANNING TEMPLATE: UNIT 1 of 5
	Unit 1 Title:  

Systems Are More than the Sum of Their Parts

Unit 1 Concepts: 
Interdependence

Unit 1 Significant Questions:
What is it about systems that give them a “life” of their own?

    1.  What keeps our system of government functioning?
    2.  What individual and/or collective journeys of courage 

         pushed our country toward its ideals?   

    3.  How has technology affected the human body and other 

         systems upon which human beings depend?

    4.  How successful can students be at creating a system of

         government and a functioning classroom community?

    5.  How many types of systems are there, and how are they 
         alike and different?
Unit 1 Objectives:

Knowledge/Academic Content:

(1) Students will be able to (a) define the term “system,” and (b) name various types of systems including governmental, inorganic (structure of matter), organic (plants, animals, fungi, etc.), micro-organic (bacteria, viruses, etc.), ecological, etc. 
(2) Students will learn (a) the three interconnected parts of our system of government, (b) the parts/subsystems of the human body and how they relate, (c) the parts/subsystems of micro-organisms and their connection with humans and the ecosystem, and (d) the parts of all matter in terms of its inner structure. 
(3) Students will learn that our democratic system is a self-correcting “open system” that will always be a work in progress and/or will always be working toward full adherence to its ideals, and they will be able to explain similarities and differences between this system and other open and closed systems.  

(4) Students will be able to compare our democratic system of government with at least one other non-democratic system.

(5) Students will be able to (a) explain the various means by which system and non-system changes occur within democracies and (b) exercise their rights and responsibilities as citizens to press for a change they see as needed.
Communication Skills:

(1) Students will produce written products in at least three genres.
(2) Students will use multiple sources and technology when writing persuasive essays and reports.

(3) Students will read both literary and informational texts and will be introduced to and comprehend all forms of informational text (as described in NGS:ELA5R1a-f).

(4) Students will communicate effectively and work cooperatively in small groups, do at least one oral presentation that satisfies basic standards, and demonstrate grade-appropriate or above grammar and mechanics in their written work.
Reasoning/Higher-Order Thinking Skills:
(1) Students will gain experience with all levels of Bloom’s taxonomy and will be expected to think creatively as they design their own classroom government, pioneer community, and group body sculpture and sound composition. 
Character Assets/Social Skills:

(1) Students will identify and comprehend the virtues upon which our societal/governmental system depends.

(2) Students will identify and understand the virtues upon which progress in science and technology depends.

(3) Students will gain a deeper understanding of teamwork and citizenship by learning about group accomplishments in the 19th century and through cooperative learning experiences.
(4) By communicating with another classroom from a different country through “epals,” students will improve their perspective taking ability and will gain greater appreciation for their quality of life in a democratic country. 
	Unit 1 Objectives Continued:

apply this in relation to our nation’s Seal and our state flag.
The Arts/Creative Thinking Skills:

(1) Students will learn about the elements of visual art and music.

(2) Students will learn about symbolism in art and design and apply this to the national seal and state flag projects.
(3) Students will model after Jim Pallas’s creative work and produce products that combine imagination while meeting the challenge of having  parts that are in harmony and interconnected.
Enduring Understandings (long-term goals):

How democratic checks and balances work; how rights of citizenship bring responsibilities; open versus closed systems; how our system looks from a global perspective; how people of courage and wisdom made it happen; democracy’s creation and maintenance depend on citizens with knowledge and character
Unit 1 Masterwork(s):
The Senate Piece by the contemporary Sculptor Jim Pallas www.ylem.org/artists/jpallas/SENATE/   It includes The Main Piece, The Falling Dollar, and One of the Boys.  It was commissioned by U.S. Senator Carl Levin from Michigan.  
Experience: Students will use The Senate Piece as a stimulus for creating sounds for the various parts of the sculpture and/or the various functioning parts of government.  They will then use their bodies to create a group sculpture with the movement of each of three parts affecting the movement of the other two.  They will then put the sound machine and moving body sculpture together.  Thereafter, they will watch the Emmy- winning film about The Senate Piece sculpture and the artist who created it entitled,Jim Pallas: Electronic Sculptor by Sue Marx.  
Reflect: Students will discuss The Senate Piece and their experience of creating organic art, that is, art intended to depict a smooth functioning system of interconnected parts.
Resources and Materials Needed for Unit 1:
EXPERIENCE: pictures of Jim Pallas’s The Senate Piece plus access to Jim Pallas’s website and the film made about his work entitled Jim Pallas: Electronic Sculptor by Sue Marx; pictures of the buildings that house the three branches of government INQUIRE: the www.epals.com/ website; http://memory.loc.gov/ammem; a copy of Jefferson’s first draft of the Declaration of Independence; a copy of the letter from Jefferson to Condorcet in Children of Promise; Our Documents: 100 Milestone Documents from the National Archives, which includes the U.S. Constitution; America’s Religions: An Educator’s Guide to Beliefs and Practices by Benjamin Hubbard, John Hatfield, and James Santucci; Declaration of Sentiments by Elizabeth Cady Stanton, which outlined women’s rights in 1848; Reaching Out Through Reading: Service Learning Adventures with Literature; Journey of Man: The Story of the Human Species, a PBS DVD video program hosted by Dr. Spencer Wells which challenges the concept of race; The American Promise 
Teaching Guide and videos made available by the Farmers Insurance Group and endorsed by the National Council for the Social Studies CREATE: The Giraffe Project www.giraffe.org website and curricular materials for grades 3-5 and 6-8; service learning books: (1) A Kids’ Guide to Social Action, (2) Kid Stories, (3) The Kid’s Guide to Projects: Over 500 Service Ideas for Young People Who Want to Make a Difference, (4) Kids Taking Action; American Promise, (5) (6) Kids With Courage: True Stories About Young People Making a Difference; the video Driving Force or Afterthought; Integrated Units in a Dramatic Framework by Karen L. Erickson REFLECT: Through Other Eyes: Developing Empathy and Multicultural Perspectives in the Social Studies by Nancy Nulberg, Thea Maestre, Joan Skolnick; Class Meetings by Donna Styles; Ways We Want Our Class To Be by The Developmental Studies Center; leadership profiles on page 51 of  American Promise; The Giver a novel by Lois Lowry;

	Basic Instructional Methods Unit 1:
1. Service Learning: students will follow the Giraffe Project curriculum to first read about model citizens who have stuck out their necks to help others and will finish by planning and carrying out a service learning project that utilizes one of the means of pressing for social change.
2. Intercultural Exchange: a year-long cultural exchange with a 5th grade class from a country with a less open system; the exchange will involve a reciprocal study of governmental systems, everyday life, school, the arts; the primary means of exchange will be the e-pals website
3. Inquiry Centers: Experiential-Discovery Learning: investigations of history, art, culture, etc. will be center-based and carried out by teams of a few students who will do both individual and cooperative group explorations 
4.Student Creations and Related Experiences with Materials and

   Technology:

5. Cooperative Learning: (a primary method)
6. Direct Interactive Instruction and Follow-Up Re-Teaching for Mastery: focus on identified skill and knowledge gaps that may prevent success with other techniques (e.g. social skills, grammar rules, steps in writing, etc.) 
7. Reinforcement: social reinforcement for group and individual academic work and growth in good citizenship and character. 

8. Shared Leadership: students involved in all decision-making that affects the class as a whole including class rules and governance, choosing special projects, etc.
	Basic Instructional Methods Unit 1 (Continued):

9. Class Meetings: used for all types of decision-making and reflection, and as a means of building a community.

10. Arts Infusion With the Assistance of Teaching Artists:

11. Tableaus & Student-Created Dramas & Socio-Dramas: used to promote perspective taking, artistic growth, and creative problem solving.
12. Students’ Assumption of the Teacher Role:  with students from the “epals” partner school and for one another. 

13. PowerPoint Show Creations and Presentations: 

14. Reading and Examining Primary Sources and Balancing

These with Secondary Sources and Children’s Fiction/Parallel Stories on the Same Theme:

15. Types of Writing to Promote Writing-Skill Growth and Perspective-Taking: quick response (relate new topic to one’s own experience), letters (between or to real or fictional people), monologue and dialogue poems, creative and interpretive writing having taken the role of another, responding to what-if prompts and sentence stems, dialogues showing an event from two views.
16. Storytelling: including professional storytellers where possible and appropriate—classified as a form of direct instruction.

17. Modeling and Mentoring: exposing students directly to real heroes who are invited to the 

	Active-Experiential Learning Unit 1:

Center Concepts and Names of Inquiry Centers:
Democratic Systems: Founding Documents and Their Moral Values; Three Branches of Government and the Buildings that House Them; the Planning of  Washington, D.C.; Women in the Three Branches Yesterday and Today; Racial, Ethnic, and Religious Minorities in the Three Branches Yesterday and Today; The Bill of Rights
Systems Around the World: Examples/Types and the Role of Religion in Governance; Historical Predominance of  Non-Democratic Systems; The First Democratic System in Ancient Greece; Exporting Democracy to Iraq; Searching for an “e-pals” Classroom in a Relatively Non-Democratic Country 
Searching the News for People Exercising or Seeking Democratic Rights: Organized Protests, Petitions, and Lawsuits; Individuals Speaking Out or Exercising Religious Freedom; Jury Trials; Political Parties and Voting; Suppression of Dissent in Other Systems Around the World; Suppression of Dissent in Other Countries
Laws and Their Creation, Interpretation, and Application: A Look at Important Real Laws in Writing; Bad Laws That Got Repealed and Bad Supreme Court Rulings That Got Reversed; Laws Some People Want to Change Today; Types of Laws: State and Federal, and Civil and Criminal; Law Enforcement
An Introduction to Other Systems: Plants, Animals, Solar System, Ecosystems, Evolution, Inorganic Building Blocks of Matter, Microorganisms (viruses, bacteria/microbes, protests/algae, fungi, protozoa, rotifers), etc.
Systems of the Human Body: Circulatory, Respiratory, Nervous, Endocrine, Immune, Digestive, Muscular, Skeletal, Sensory, Reproductive

Genetics Versus Learning and the Survival of the Fittest: Global “Journey of Man” Study (we may look very different but we are all related); genetic diversity and cross breeding; no chromosomal differences among races; genetic manipulation; Vitamin D and Melanin; Darwin’s Theory of Evolution


	Active-Experiential Learning Unit 1 (Continued):

Center Concepts and Names of Inquiry Centers:
Giraffe Heroes As Model Citizens: (pull from website )

Ongoing and Past Service Learning Projects Related to Good Citizenship: Pushing for New Laws or Changes in the Law; Helping the Needy or Recognizing Special People; Trying to get More People Involved in the Democratic Process; Cleaning Up or Beatifying the Environment; Trying to Bring More Democracy to Your Classroom or School 

People of Vision Who Shaped Our Original Constitutional Ideals Without Living by Them Fully: Jefferson, Benjamin Franklin, George Washington, Alexander Hamilton, James Madison, John Adams, Samuel Adams, John Hancock, James Madison

	Active-Experiential Learning Unit 1:

Creating Activities for Students and Creation Centers:
1. Students will restate the Bill of Rights having taken the point of view of (a) an activist/dissident and (b) either their own “voice of conscience” or the perspective of the “ideal citizen” who cares about right and wrong.  They will then write their own Bill of Rights for students/children and follow this by writing a Bill of Responsibilities.

2. Students will write a classroom Constitution and establish legislative, executive, and judicial branches.  They will also create a plan for building a tightly knit community with a name that reflects its values and norms (norms will go beyond rules and procedures for their branches).

3. People who do not know each other (played by students) will be given specific plots of land that are unequal in value and have different resources.  Students will discover their interdependence and responsibilities as neighbors and will work out arrangements whereby all of their needs can be met, i.e. community creation.  

4. They will cooperatively create a three-dimensional model of their community that conforms to the contour of the land as revealed by their maps and inclusive dimensions of each plot of land

5. Students will decide as a group how to teach the students in their “epals” partner school about their culture and system of government.  

6. Small groups of students will create an imaginary perfect citizen by choosing 5 virtues from a list of many and the person’s profession, type of volunteer work, family type, physical attributes, types of charitable contributions, personality, beliefs, intelligence level, parenting style or childless status, if relevant, nationality, race, and ethnicity, etc.  They will choose one or more art forms through which they will present their person.

7. Students will select a type of service project that will allow them to demonstrate “adult-like” good citizenship and will plan and carry out this project.  Class meeting discussions will be the means through which most decisions are made.


	Active-Experiential Learning Unit 1 Continued:

Creating Activities for Students and Creation Centers:
8. Students will individually create, in picture form, an imaginary monster and/or mechanical robot that is ideally adapted to a specific physical and social environment (selected or assigned). The monster/robot will be capable of helping fellow inhabitants in dealing with challenges.

9. Students will identify a holiday that is celebrated in the country of their cultural exchange school and will celebrate this holiday with them by creating the appropriate materials such as masks.  They will video and share this experience with their partner classroom in another culture.

10. “What makes a good leader?”  Students will be placed in small groups and given five laminated sheets that present background profiles on five to seven people whose eventual accomplishments as leaders are not revealed in these profiles.  They will decide who among the five they think would make the best leader and will write down five reasons why.  They will then be told who the people are and discuss the real leadership style and experience of the five.
11. Students will independently write another verse of America the Beautiful after brainstorming as a class some things about their country they appreciate and enjoy. 

12. After studying the meaning of symbolism in art and design and symbolism in the Great Seal of the United States and American flag, students will design and create in full color their own Seal for the U.S. or flag for their home state.

13. Students will create an imaginary perfect citizen by choosing 5 virtues, a profession, a type of volunteer work, a family type,  types of charitable contributions, personality characteristics, beliefs, intelligence level, a parenting style or childless status if their person is old enough, a nationality, race, and ethnicity, etc.  They will choose one or more art forms through which they will present their person.



	Deepening Questions Unit 1:
1.    Where does another person’s freedom end and your freedom begin?
2.    What are the social costs of personal freedom?

3.    What is society’s interest in setting limits?

4.    In what type of society does democracy have the best

       chance of success?

5.    What caused the decline of the first democracy in

       ancient Greece?  Edward Gibbon: “When the Athenians wanted not to give to society, but society to give to them, and when the freedom they wished for was the freedom from responsibility, then Athens ceased to be free.”

6.    What makes a good community? Tradition? Money? Good neighbors? Working together? 

7.    Why should citizens be allowed to choose to participate in various ways rather than being required to participate?

8.    What makes a good leader? 

9.    Are their any functioning systems that do not depend on other systems?

10.  Who decides if a person is guilty or innocent of breaking the law, and how does this process work?  What other reliable method could be used to decide a person’s guilt or innocence?

11.  In what ways did the writers of the Constitution fail to live by what they wrote, and what caused them to fail to fully live by their stated ideals?

12.  What virtue does each color represent in the Great Seal of
       the United States?  (page 18 of Our Documents)
	Deepening Questions Unit 1(Continued):
13.  What is the difference between the federal government and state governments, and how are they alike?


	Reflection Activities Unit 1:

	Reflection Activities Unit 1Continued:


Description of Inquiry Centers for Unit 1

	Center Name
	Lesson Topic
	Description
	Objectives
	Standards Covered

	Our Founding Documents    and the Moral Principles Imbedded Therein
	Democratic Systems
	This center will make available for investigation copies of the Constitution, the Declaration of Independence, Jefferson’s first draft of the declaration of independence, and Franklin Roosevelt’s Four Freedoms speech.  It will also have pictures and brief bios of the writers.  Using a prepared list, they will check off key virtues and concepts as they read through these primary documents together.
	UNIT:  Academic: Objectives 2, 3, & 5; Communication: Objectives 3 & 4; Higher-Order Thinking: Objective 1; Character-Social: Objectives 1 & 3; Arts: none.
CENTER: Students will discover civic/moral virtues and core concepts found within one or more founding documents and relate these to their own experiences.
	NGS:SS5.2;

QCC:SS2; 

SS5.1; 

& SS5.3; QCC:SS3;

NGS:SS7F;

NGS:SS5.2

	Variants of Democracy Around the World
	Democratic Systems
	This center will provide guidelines for doing an internet and reference book search for three other democracies in the world and for locating these on a globe.  They will report to the whole-group in a class meeting.
	
	NGS:SS5.3/5.7

NGS:SS5.3

	Our Three Branches  of Government and  the Buildings that House Them
	Democratic Systems
	This center will present charts, pictures and descriptions, and of the three branches and how they interrelate, and will require answering, as a small group, a series of questions, and then creating a 10 minute drama with 3 Acts that conveys their understanding of the functions of each branch and how they relate. Steps and guidelines for creating and evaluating this drama will be in print and will be explained and modeled as needed by the teacher or teaching artist.
	
	SS5.1& SS5.3

NS:T1, 2a & 2b, 4, 6b, 7b & 7d, 8a & 8d; NSM8; QCC:M22; NS:VA4

QCC(Gr.6):VA 9 & 10; 

QCC: VA17

	Writing a Bill of Responsibilities; Listing and Comparing Rights
	Democratic Systems
	This center will provide copies of the Bill of Rights and guidelines for boys and girls (a) to separately list 10 rights they view as essential, (b) to compare these lists via class-meeting reflection, (c) to compare these with the U.S. Bill of Rights, and (d) to create a class list of rights they think they deserve.  They will then write as a whole class a Bill of Student Responsibilities beginning with lists created in this center.  With each whole-class list, they must choose a method for making a group decision such as voting after debating.   
	
	NGS:SS5.2; QCC:SS2; QCCSS:5.1-3; QCC:SS3; NGS:SS7F& SS5.2;QCC: CC1-6;VCC:  1b, 7, 11, 12

	Women in the Three Branches Yesterday and Today
	Democratic Systems
	This center will have available (a) brief biographical profiles of women in the three branches in the 19th century and today and (b) brief quotes and audio recordings, and they will choose and practice reading quotations from their favorite woman to their small group.  One student will be selected by vote to portray one of these women for the whole class and will do so by reading the words of this person expressively and appropriate emphasis. All center group members will field questions about the woman chosen and why.
	
	NGS:SS6.4

NGS:SS5.11

QCC:CC1-6; NGSELA5LSV1(e-h; k-l) & V2; QCC:OC5; NS:T5; QCC:T22 & 23

	Racial, Ethnic, and Religious Minorities in the Three Branches Yesterday and Today
	Democratic Systems
	This center will have available (a) brief biographical profiles of racial and ethnic minorities in the three branches in the 19th century and today and (b) brief quotes and recordings, and will practice reading quotations from their favorite to their small group.  One student will be selected by majority vote to portray one of these people for the class and will do so by reading the words of this person expressively and appropriate emphasis. All small group members who worked together will field questions about the woman chosen and why.
	
	QCC:SS12/16

NGS:SS5.11

QCC:CC1-6; NGSELA5LSV1(e-h; k-l) & V2; QCC:OC5; NS:T5

QCC:T22 & 23

	Types and the Role of Religion 
	Government Systems Around      the World
	
	
	NGS:SS5.3/5.7

NGS:SS5.3

	Historical Predominance of Non-Democratic Systems 
	Govern-mental Systems Around      the World
	
	
	NGS:SS5.3/5.7

	Searching for an E-Pals Partner Classroom in a Non-Democratic Country
	Govern-mental Systems Around      the World
	
	
	

	First  Democratic System In the     Ancient World
	Govern-mental Systems Around      the World
	
	
	

	The News: People exercising Rights: Speaking Out Protests;  Petitions; Lawsuits;  Religious Expression
	Searching the News for People Exercising or Seeking  Democratic Rights
	This center will be created by materials brought in by students from their search of newspapers and magazines, watching the news, talking with parents, and looking on the internet.  Each group that rotates through the center will categorize the examples and list in writing the rights under the Constitution and Bill of Rights the people in each cluster are exercising.  They will be aided by an extracted list of these rights and where in the Constitution and Amendments they can be found.  Each small group will create a chart that will be assessed for accuracy.
	
	QCC:SS2 & 3;
NGS:SS7F;
NGS:SS5.1, 5.2, & 5.3

	Political Parties        and Voting
	Searching the News for People Exercising or Seeking  Democratic Rights
	
	
	

	Suppression    of Dissent in Other Systems
	Searching the News for People Exercising or Seeking  Democratic Rights
	
	
	NGS:SS5.3/5.7

	A Look at Important Real Laws in Writing
	Laws and Their Creation
	This center will have available for review actual copies of a few important historical pieces of legislation (laws) and a few hot-off- the-press laws from the GA legislature and the U.S. Congress.  These will be selected based on interest to students.  Key sentences will be highlighted for students in advance.  Small groups rotating through the center will discuss the importance and appropriateness of the laws and prepare themselves to participate in a whole class discussion.
	
	QCC:CC1-6;

QCC:R32; NGS:ELA:5L SV1

	Bad Laws That Got Repealed and               Bad Supreme Court Decisions that Got Reversed
	Laws and Their Creation
	This center will have historically important laws and decisions that were and still are an embarrassment to our nation such as the Chinese Exclusion Act, “Jim Crow” laws, Plessy vs Ferguson, etc. plus others that do not fit and are placed there to force students to think about which among the laws and decisions were bad and eventually repealed or reversed.
	
	QCC:CC1-6;

QCC:SS3;NGS:SS7F;NGS:SS5.2; QCC:SS12 & 16; NGS:SS6.4

	Laws Some Want to Change Today
	Laws and Their Creation
	
	
	QCC:CC1-6

QCC:SS3;NGS:SS7F;NGS:SS5.2

	Types of Laws: Civil and Criminal; State         and Federal
	Laws and Their Creation
	
	
	QCC:SS5.1& SS5.3;

QCC:SS5.1& SS5.3

	Values and Beliefs of Indigenous Peoples           in the U.S.
	The Native American Experience
	
	
	QCC:SS12/16

	Native American Education Yesterday and Today
	The Native American Experience
	
	
	QCC:SS12/16

	Tribal Governments Yesterday and Today
	The Native American Experience
	
	
	QCC:SS12/16

	Indian Reservations
	The Native American Experience
	
	
	QCC:SS12/16

	Plants
	Organic Systems
	
	
	NGS:S5L1

	Animals
	Organic Systems
	
	
	NGS:S5L1

	Fungi
	Organic Systems
	
	
	NGS:S5L1

	Microbes
	Organic Systems
	
	
	NGS:S5L1

	Other Organisms
	Organic Systems
	
	
	NGS:S5L1

	Connections Among Organic Systems
	Organic Systems
	
	
	QCC:21/22

	Nervous
	Human Body Systems 
	
	
	QCC:21/22

QCC:SCI21

&22

	Circulatory
	Human Body Systems
	
	
	QCC:21/22

QCC:SCI21

&22

	Skeletal 
	Human Body Systems
	
	
	QCC:21/22

QCC:SCI21

&22

	Endocrine
	Human Body Systems
	
	
	QCC:21/22

QCC:SCI21

&22

	Muscular
	Human Body Systems
	
	
	QCC:21/22

QCC:SCI21

&22

	Digestive
	Human Body Systems
	
	
	QCC:21/22

QCC:SCI21

&22

	Respiratory
	Human Body Systems
	
	
	QCC:21/22

QCC:SCI21

&22

	Immune
	Human Body Systems
	
	
	QCC:21/22

QCC:SCI21

&22QCC:H7/10

	Giraffe 1
	Giraffe Heroes As Model Citizens
	
	
	QCC:SS3;NGS:SS7F;NGS:SS5.2; VCC:1a QCC:CC11-12; VCC:1b;

VCC:2

	Giraffe 2
	Giraffe Heroes As Model Citizens
	
	
	QCC:SS3;NGS:SS7F;NGS:SS5.2; VCC:1a QCC:CC11-12;

VCC:1b; VCC:2

	Giraffe 3
	Giraffe Heroes As Model Citizens
	
	
	QCC:SS3;NGS:SS7F;NGS:SS5.2; VCC:1a QCC:CC11-12;

VCC:1b;

VCC:2

	Giraffe 4
	Giraffe Heroes As Model Citizens
	
	
	QCC:SS3;NGS:SS7F;NGS:SS5.2; VCC:1a QCC:CC11-12;

VCC:1b;

VCC:2

	Helping the Needy; Recognizing      Special People
	Children’s Service Learning Projects
	
	
	QCC:SS3;NGS:SS7F;NGS:SS5.2; VCC:1a QCC:CC11-12;

VCC:1b;

VCC:2

	Pushing for  New Laws or Changes in    the Law
	Children’s Service Learning Projects
	
	
	QCC:SS3;NGS:SS7F;NGS:SS5.2; VCC:1a  QCC:CC11-12;

VCC:1b;

VCC:2

	Trying to get More People Involved in the Democratic Process
	Children’s Service Learning Projects
	
	
	QCC:SS3;NGS:SS7F;NGS:SS5.2; VCC:1a QCC:CC11-12;

VCC:1b;

VCC:2

	Cleaning Up or Beatifying the Environment
	Children’s Service Learning Projects
	
	
	QCC:SS3;NGS:SS7F;NGS:SS5.2; VCC:1a QCC:CC11-12;

VCC:1b

VCC:2

	Trying to Bring More Democracy to Your Classroom or School
	Children’s Service Learning Projects
	
	
	QCC:SS3;NGS:SS7F;NGS:SS5.2; VCC:1a QCC:CC11-12;

VCC:1b;

VCC:2

	Global “Journey of Man” Study (video); Genetic Differences Among “Races”?; Vitamin D and Melanin
	Genetics Versus Learning and the Survival of the Fittest
	
	
	QCC:S18/19/20

NGS:S5L2

	Genetic Diversity and Cross-Breeding; Genetic Manipulation; Darwin’s Theory of Evolution
	Genetics Versus Learning and the Survival of the Fittest
	
	
	QCC:S18/19/20

NGS:S5L2




Description of Student Creations Planned for Unit 1

(Used to deepen conceptual understanding, reflect this understanding through an assessable                performance, and build artistic and creative standards-based arts skills)

	Creative Activity Description
	Related Lesson and/or Inquiry Center
	Performance Assessment Rubric Criteria List 
	Standards Addressed

	1. Students will restate the Bill of Rights having taken the point of view of the (a) protester, activist, or dissident, (b) defendant or lawyer in court, and (c)  “voice of conscience” or the perspective of the “perfect citizen” who cares about right and wrong.
	
	
	

	2. Students will write a classroom Constitution and establish legislative, executive, and judicial branches.  They will also create a plan for building a tightly knit community with a name that reflects its norms, which will go beyond rules and procedures for their branches.
	
	
	

	3. People who do not know each other (played by students) will be given specific plots of land that are unequal in value and have different resources.  Students will discover their interdependence and responsibilities as neighbors and will work out arrangements whereby all of their needs can be met, i.e. community creation.  
	
	
	

	4. They will cooperatively create a three-dimensional model of their community that conforms to the contour of the land as revealed on maps that include dimensions of each plot of land.  (Later during the year, they may have to deal with the discovery of a sacred Native American burial grounds, knowledge of the tribe’s current homeland, the mistreatment of blacks living in a community nearby, etc. all presented in dilemmas and conflicts socio-dramas.) 
	
	
	

	5. Students will decide as a whole class how to teach the students in their “epals” partner school about their culture and system of government.  
	
	
	

	6. Small groups of students will create an imaginary perfect citizen by choosing 5 virtues from a list of many and the person’s profession, type of volunteer work, family type, physical attributes, types of charitable contributions, personality, beliefs, intelligence level, parenting style or childless status, if relevant, nationality, race, and ethnicity, etc.  They will choose one or more art forms through which they will present their person.
	
	
	

	7. Students will select a type of service project that will allow them to demonstrate “adult-like” good citizenship and will plan and carry out this project.  Class meeting discussions will be the means through which most decisions are made.
	
	
	

	8. Students will individually create, in picture form, an imaginary monster and/or mechanical robot that is ideally adapted to a specific physical and social environment (selected or assigned). The monster/robot will be capable of helping fellow inhabitants in dealing with challenges.
	
	
	

	9. Students will identify a holiday that is celebrated in the country of their cultural exchange school and will celebrate this holiday with them by creating the appropriate materials such as masks.  They will video and share this experience with their partner classroom in another culture.
	
	
	

	10. “What makes a good leader?”  Students will be placed in small groups and given five laminated sheets that present background profiles on five to seven people whose eventual accomplishments as leaders are not revealed in these profiles.  They will decide who among the five they think would make the best leader and will write down five reasons why.  They will then be told who the people are and discuss the real leadership style and experience of the five.
	
	
	

	11. Students will independently write another verse of America the Beautiful after brainstorming as a class some things about their country they appreciate and enjoy. 
	
	
	

	12. After studying the meaning of symbolism in art and design and symbolism in the Great Seal of the United States and American flag, students will design and create in full color their own Seal for the U.S. or flag for their home state.
	
	
	

	13. Students will individually create a picture of an animal and/or mechanical monster/robot that has imaginative functional parts and characteristics that ideally adapt it to a specific set of social and environmental conditions.
	
	
	

	
	
	
	


INTEGRATED INSTRUCTIONAL PLANNING TEMPLATE: UNIT 2 of 5
	Unit 2 Title: 
Our Pledge says, “. . . with liberty and justice for ALL”─ So why has this been untrue throughout most of our history?
Unit 2 Concepts: 

Equity

Unit 2 Significant Questions:
Why do human beings fail to treat one another the way they want to be treated?
     1. Why was it so hard for white Americans to see that black,  

         brown, red, and yellow Americans and immigrants were just

         as human, deserving, and capable as themselves?

     2. Has technology put human beings at greater risk by

         bringing diverse racial, ethnic, and religious groups closer 

         together?  

     3. Can we survive our conflicts and hatred and reach the point 

         as a species where neither can occur?

     4. What individual and collective “journeys of courage” helped

         to extend rights and privileges to all people in our country? 
Unit 2 Objectives:

Knowledge/Academic Content:

(1) Through guided investigation, students will learn about slavery, the Abolition movement, the Civil War, Reconstruction, the Suffrage movement, westward expansion, the displacement of Native Americans, discrimination against Chinese and Irish immigrants, the war with Mexico, the Spanish-American War, and the Great Depression, and they will study one of these in enough depth to assume the teacher role. 

(2) Students (a) will identify the racial-ethnic and gender groups that were denied equal rights, freedoms, protections, and opportunities during the 19th century and beyond, (b) know why they were denied Constitutional guarantees, (c) view life during this era from the perspectives of these groups, (d) understand on a personal and emotional level how much they suffered, and (e) become familiar with some of the heroes of courage whose life journeys were instrumental in bringing about change.  

(5) Students will learn and apply, within the context of their investigations of historical events, the following mathematical skills: finding points on a map using ordered pairs of numbers; computing the area of geometric planes; computing distances on scaled maps; computing percentages, means, medians, and modes as this relates to slavery, causes of death, immigration, etc.; constructing circle and bar graphs; measuring and building various geometric figures such as cones and cubes; describing lines and line relationships such as parallel and perpendicular. 

Communication Skills:

(1) Students will demonstrate comprehension of both informa-tional and literary material and how authors use literal and figurative language and other methods, and will do so by communicating well orally in small groups and class meetings, by creating or co-creating dramatic performances, by writing in all of the various genres having assumed the role/perspective of people in history and historical fiction, and by creating visual art that reflects an understanding of social issues.

(2) Students will show improvement in their ability to write creatively and expressively.

(3) Students will respond appropriately to literal, inferential, and evaluative oral questions.
Reasoning/Higher-Order Thinking Skills: (1) Students will gain experience with all levels of Bloom’s taxonomy and will be expected to think creatively as they design their own classroom government, pioneer community, and group body sculpture and sound composition. 
Character Assets/Social Skills:
(1) Students will display the capacity to take the perspective of

various racial and ethnic groups who were mistreated between 1800 and 1930 and will exhibit an interest-in and sensitivity 

Resources and Materials Needed (Continued):
Winter, all by Laura Ingalls Wilder; Frontier Women by Julie Roy Jeffrey; Brothers of the Heart by Joan Blos; Sing Down the Moon by Scott O’Dell; In the Shadow of the Wind by Luke Wallin; Atlas of Westward Expansion by Alan Wexler and Molly Braun; Primary Sources Teacher Kit: Immigration, The Westward Movement, Explorers, and Civil War; Children of Promise edited by CharlesSullivan; America’s History and Culture, Chapter 3: A Canal and a Railroad - Irish Immigrants to the US by PBS video; In Their Own Words & Images: The CA Gold Rush by Irene Hunt; Dragon’s Gate by Lawrence Yep (historical fiction); Tongues of Jade by Laurence Yep;Journey of Gold Mountain: The Chinese in 19th Century America by ____________________ ; The Chinese-American Experience by Dana Ying-Hui & Jefferey Dao Sheng Tung; Coming to America: The Kids Book About Immigration by R. Takaki; D. Fassler and K. Danforth; Immigration Then and Now by Karen Baiker. On Native Americans: The Birch Bark House  by Louise Erdrich (Ojibway); Daughter of Suqua by Diane Johnston Hamm; Longwalker’s Journey: A Novel of the  Choctaw Trail of Tears by Beatrice O. Harrell (Choctaw); Night Of The Full Moon by Leslie Bowman  (Illustrator) and Gloria Whelan (author); Native America: Portrait of the Peoples by Duane Champagne; Sacagawea: Indian Guide by Wyatt Blassingame; The Choctaw by Judy Alter; Only the Names Remain: The Cherokees & the Trail of Tears by Alex Bealer.  
	toward the expressed thoughts, feelings, and circumstances of individual members of these groups.

(2) Students will gain a deeper understanding of teamwork and citizenship through cooperative learning experiences.

Arts and Creative Thinking Skills:

(1) Students will study the various movements and events of the 19th and early 20th centuries from the perspective of those who were alive at the time and do so through their literary, visual, theatrical, kinesthetic, and musical art.  They will come to understand art in relation to culture, social movements, and the historical time period and gain an understanding of periods of art based on history.  Students will create dramas, visual art, and poetry based on information from this period.  They will compare various art forms of the era in terms of social importance, aesthetics, etc.

Unit 2 Masterwork(s): 
Francine Jennings’ portrayal of Harriet Tubman and readings
     from Harriet Jacob’s Incidents in the Life of a Slave Girl, and

     the work of the first African American poet Phillis Weatley. 
A Red Horse on a Sea of White Horses a painting by Creek

     Indian George Littlechild; Battle Pieces: Civil War Poems by

     Herman Melville; The Scream a painting by Edvard Munch,

     Norwegian Expressionist painter.

Resources and Materials:  EXPERIENCE: Francine Jennings’ live portrayal of Harriet Tubman and readings from Incidents in the Life of a Slave Girl by Harriet Jacobs; LeCount Holmes’ live portrayal of Frederick Douglas; Jan Spencer’s live portrayal of Sojourner Truth; The Underground Railroad Interactive Experience at Camp Wesley, Coppage Associates;Touch the Earth with Native People outdoor fieldtrip; The Autobiography of Miss Jane Pittman on VHS/DVD; Solomon Northrup’s Odyssey on DVD; The Slave Auction, a painting by Frances Harper.  INQUIRE: On Slavery and Abolition: Uncle Tom’s Cabin by Harriet Beecher Stowe; Harriet Tubman: Conductor on the Underground Railroad by Ann Petry; Get on Board: The Story of the Underground Railroad by Jim Haskins; A Picture of Freedom: The Diary of Clotee, A slave Girl, Belmont Plantation Virginia; If You Traveled on The Underground Railroad by Ellen Levine; Underground Railroad, Division of Publications, National Park Services; The Underground Railroad by William Still; Harriet Tubman: The Road to Freedom by Catherine Clinton; The Story of Harriet Tubman: Freedom by Dorothy Sterling; Many Thousand Gone: African Americans from Slavery to Freedom by Virginia Hamilton; To Be a Slave by Julius Lester; Underground Railroad Songs with info on codes & clues on the website http://adjscasb.on.ca/classes/zuppan/grassroots/clues/songsp;  All for Freedom: Music for Little People by Sweet Honey in the Rock; http://americanhistory.about.com/cs/reconstruction; Followers of the North Star: Rhymes about African American Heroes, Heroines and Historical Times by Susan Altman and Susan Lechner; Slave Religion: The “Invisible Institution” in the Antebellum South” by Albert J. Raboteau;Anthony Burns: The Defeat and Triumph of a Fugitive Slave by Virginia Hamilton; Incidents in the Life of A slave Girl by Harriet Jacobs; Narrative of the Life of Frederick Douglas, An American Slave by Frederick Douglas; Absalom Jones’ sermon on the abolition of the African Slave trade; On the Civil War and Reconstruction: Voices from the Civil War by Milton Meltzer; Winslow Homer Paintings of the Civil War by Marc Simpson; Reconstruction: The Second Civil War by _______________; Brady by Jean Fritz; Be Ever Hopeful Annalee by Patricia Beatty; Forty Acres and Maybe a Mule by Harriet Gillem Robinet; Rifles for Watie by Harold Keith; The Slave Dancer by Paula Fox; Healing a Divided Land: Primary Sources of the Reconstruction Era, The Great Migration by Jacob Lawrence; civil war songs at http://users.erols.com/kfraser/  or copies of these civil war songs and poems downloaded on CD; If You Lived at the Time of the Civil War by Kay Moore and Anni Matsick; Across Five Aprils by Irene Hunt; Behind Rebel Lines by Seymour Reit and Patrick B. Whelan; Gettysburg Address by Abraham Lincoln; The Boys War by Jim Murphy; The Words Lincoln Lived By by Gene Griessman; Westward Expansion and Immigration: Log Cabin in the Woods: A True Story About a Pioneer Boy by Joanne Landers Henry; Children of the Wild West by Russell Freedman (era photos); Westward Expansion by Alan Wexler; Little House in the Big Woods, Little House on the Prairie, On the Banks of Plum Creek, Farmer Boy, By the Sores of Silver Lake, and The Long 
Resources and Materials Needed (Continued):

Other Reference Books: Lincoln: A Photo-biography by Russell Freeman; African American Breakthroughs: 500 Years of Black Firsts (African American Reference Library) by Jay P. Pederson & Jessie Carney Smith (Editors); Atlas of the North American Indian by Carl Waldman, Molly Braun (Illustrator) In Their Own Words: A History of the American Negro 1619-1865 edited by Milton Meltzer; The African American Experience: A History, Globe Book Company; American Poetry: The Nineteenth Century: Volume Two: Melville to Stickney, American Indian Poetry, Folk Songs and Spirituals edited by John Hollander; Beyond the Divide by Kathryn Lasky; Going to School in 1876 by John J. Loeper; A Book of Americans by Stephen Vincent Benet; Native Americans in Fiction: A Guide to 765 Books for Librarians andTeachers, K-9 by Vicki Anderson. CREATE: Pushing Up the Sky: Seven Native American Plays for Children by Joseph Bruchac (Abenaki), illustrated by Teresa Flavin; Mapmaking with Children: Sense of Place Education for the Elementary Years by David Sobel; Read Aloud Plays: Immigration and Civil War by Sarah Glasscock; Integrated Units in a Dramatic Framework and From Page to Stage: 50 Original Stories for Classroom Drama by Karen L. Erickson; Minds in Motion: A Kinesthetic Approach to Teaching the Elementary Curriculum by Susan Griss. REFLECT: 

	Basic Instructional Methods Unit 2:

1. Service Learning: students will follow the Giraffe Project curriculum to first read about model citizens who have stuck out their necks to help others or society as a whole and will finish the process by planning and carrying out a service learning project that utilizes one of the means by which citizens can press for constructive social change.

2. Intercultural Exchange: students’ cultural exchange project will involve a reciprocal study of history, everyday life, language, personal values, schooling, historical art, and contemporary art including popular music.

3. Inquiry Centers/Experiential-Discovery Learning: all of the investigations of history, art, culture, etc. will be center-based and carried out by teams of a few students who will do both individual and cooperative group explorations 

4. Original Student Creations and Related Experience with Materials, 

Methods, and Technology: see subsequent section.

5. Cooperative Learning: student learning will take place through a series of activities designed to reinforce communication, teamwork and community building. This process will be cultivated through dyads, triads, and various configurations of small groups.

6. Direct Interactive Instruction and Re-Teaching: as needed with a focus on identified skill and knowledge gaps that may prevent success with other techniques (e.g. social skills, grammar rules, steps in the writing process, steps in the research process).

7. Reinforcement: social reinforcement for both group and individual accomplishments in terms of academics and good citizenship or character. 

9. Class Meetings: used for all types of decision-making and reflection, and as a means of building a community of students who can communicate openly and effectively with one another.
	Basic Instructional Methods Unit 2 (Continued):

10. Arts Infusion with the Assistance of Teaching Artists: to the greatest extent possible, learning will be accentuated, embellished and extended by actively incorporating the arts (visual arts, dance, music, drama, storytelling, etc.) via collaboration and consultation with arts partners. 

11. Tableaus & Student-Created Dramas & Socio-Dramas: 

13. Reading 19th Century Novels and Both Fiction and Nonfiction

About the 19th Century ─ by Students and to Students: drawing parallels and contrasts between factual literature and fictional literature based on historical facts.  

15. Reading and Examining Primary Sources and Balancing Information from These with Secondary Sources and Children’s Fiction

16. Parallel Stories on the Same Theme That Paint a Different Picture: discovering themes, analyzing, examining and comparing author perspective/point of view.

17. Using the Thinking-Feeling Spiral described in Through Other Eyes: Developing Empathy and Multicultural Perspectives in the Social Studies:  making  personal, concrete connections with topic, inquiring and  imagining about someone else’s life, investigating content about the groups to which this person belongs
18. Various Types of Writing to Promote Writing Skill Growth and Perspective Taking: quick response (relate new topic to one’s own experience, letters (between or to either real or fictional people in history or historical fiction, etc.), monologue and dialogue poems, journal writing while taking the role of another, responding to “what-if” prompts and sentence stems, written dialogues showing an event from two perspectives, etc.

	Active-Experiential Learning Unit 2:

Multiple-Center Concepts and Names of Inquiry Centers:
Slavery: Capture, Transport, Auctioning, and Broken Families; Its Beginning and End; Daily Life from the Slaves’ Point of View; Other Instances of Slavery Throughout History and Around the World; Underground Railroad; Coping through Music and Religion

Abolition Movement: Black Leaders; White Leaders; Percentages of Slaves and Free Black in Each State; Emancipation and the Enlistment of Black Soldiers; Heroes of Conscience and Their Work + Important Events and Speeches
Civil War: Number of Dead and the Causes of Death; Black Soldiers; Causes of the War; Locating Battles and Mapping Troop Movements and Terrain; Letters from Soldiers; President Lincoln; Number of Dead and Causes; Fighting Techniques and Medical Care for the Injured; A Day in the Life of a Soldier 

Reconstruction: Progress Made in the Beginning; Why It Was Stopped: An Immoral Compromise; Early Hate Groups and Much Unpunished Cruelty Including Lynching; The Re-establishment of Legal Discrimination: Jim Crow Laws
Active-Experiential Learning Unit 2 (Continued):

Multiple-Center Concepts and Names of Inquiry Centers:
Westward Expansion: Events and Opportunities That Opened the

Door Including Wars and Land Purchases; Lewis and Clark and
the Louisiana Purchase; The Gold Rush of 1849; Wars with Native Americans and Mexicans; Locating Territorial Changes on Maps; The History of Earlier indigenous Land Inhabitants; Tools, Toys, and Consumable Products Available in 1845

Immigration and Industrialization: Timeline Showing Rate of Growth and Influx of Ethnic Minorities; Irish Immigration, Religious Discrimination, and Railroad Construction in the East; Chinese  Immigration, The Exclusion Act, Chinese Assimilation,          and Railroad Construction in the West 


	Active-Experiential Learning Unit 2 (Continued):

Multiple-Center Concepts and Names of Inquiry Centers:
Native Americans: The First North Americans: Many Tribes andMany Cultures; Trail of Tears and Other Forced Relocations + The Indian Removal Act; The Many Treaties With Indians That European American Leaders Broke; What Reparations Do Native Americans Deserve Today; A Day in the Life of a Cherokee Child; Intercultural Exchange with Class of Cherokee Children
Workers’ Rights: Keating-Owen Child Labor Act of 1916; Lewis Hine’s Photography and Its Effect on Attitudes About Child Labor; Fair Labor Standards Act of 1938; Work-Related Dangers and Adult Unionization of Industry
Women’s Suffrage: The 19th Amendment; Elizabeth Cady Stanton; Susan B. Anthony; Treatment of Militant Suffragists; 

Statistical Comparisons: 1860, 1900, 2004: Percentages of Racial Groups Living In Poverty in 2004; Percentage of Racial Groups  Graduating From High School and College in 2004; Percentage of African Americans Enslaved and Free in 1860;  

Active-Experiential Learning Unit 2 (Continued):

Multiple-Center Concepts and Names of Inquiry Centers:
The Great Depression: The Common Man, Homelessness Then and Now; Farm Mechanization and the Decline of Farm Workers and Sharecropping; Causes and Solutions; The Dust Bowl; Tools, Toys, and Consumable Products Available to the Average Person in 1930 

Individuals of Character Who Helped Our Nation Realize Its Stated Ideals: Frederick Douglas, Sojourner Truth, Abraham Lincoln, Clara Barton, Elizabeth Cady Stanton, Susan B. Anthony, Geronimo, Harriet Tubman, 



	Active-Experiential Learning Unit 2:

Creating Activities for Students:
1. The small-group creations of 3-5 still-life pictures (using their bodies and props) that tell the story of an historical hero or an unsung/everyday hero selected in conjunction with Giraffe Project activities.  The integrated Heroes unit from Erickson’s book will be used as one guide.

2. Two-person dramatic portrayals of a Pioneer and a Native 
American encountering one another during westward expansion and being in conflict over the Pioneers’ plans to settle by a sacred Indian burial ground

3. Creative movement depicting the fear, conflict and danger that Native Americans might have experienced as a result of being displaced by American pioneers.

4. Projective journals expressing inner feelings and uncertainty from the perspective of a ten year old pioneer and a ten year old Native American.

5. Dramatic re-creations of the Trail of Tears journey and the journey of slaves along the Underground Railroad—specific roles and situations created, assigned, or drawn randomly.  

6. Visual symbolic representations of the “Trail of Tears” accompanied by student interpretations ─ possibly follow up with an art auction complete with auctioneer and bidding. 

7. Creation and construction of student-engineered Underground Railroad safe house with hiding places; emphasis to be placed upon the element of secrecy; houses judged by student panel who will apply particular specifications (rubric). 

8. TV talk show or debate with several guests including a prominent slaveholder from Georgia, a Quaker abolitionist, a runaway slave and a women’s suffrage enthusiast. 

9. Persuasive letters to Andrew Jackson and the Congress at the time when Cherokees were pleading to be left alone and to be treated as other citizens.  

10. Call-in radio show with a member of Congress as the host, Andrew Jackson as the special guest and the listening audience made up of mostly Cherokees.

11. The creation of a PowerPoint presentation told from the perspective of a minority group that includes a narrated script and era photos.

12. Student poems, visual art, and creative movement as stimulated by beautiful American poetry, classical romantic music, and beautiful paintings of the period.

13. Student creations of visual art, poetry, creative movement, and new lyrics for existing tunes as stimulated by realistic artwork by American artists that depicted the terrible things that occurred during this period in history.

14. Students will divide into four groups and debate the issue of reparations to the descendants of Native Americans and African Americans because of the pain, suffering, and diminished opportunities that discrimination over many decades caused.

Active-Experiential Learning Unit 2 (Continued):

Creating Activities for Students:
they may have had on African-Americans as a race of people. 

24. Have students closely observe and analyze black and white photos depicting the era of The Great Depression.  From the pictures they see, have them to do a group collage or mural made up of their own drawings, statements, quotes, poems, small artifacts, etc. symbolizing their impressions of the Great Depression.  This presentation can be accompanied by monologues, improvisational activities and background music. 
25. Students will work in pairs to read and respond to actual letters written by people who participated in the Gold Rush of 1849.  Responses will include questions about the current situation, concerns for safety/welfare, gossip about the Gold Rush, expressions of endearment, happenings on the home-front, etc. Students will make a small gift that will be sent to the person along with the letter with an explanation of the gift’s significance.
26. Students will work in teams of four to create a poster or 3D display showing the tools, toys, and consumable products that were available in 1815, 1845, 1885, and 1930 to privileged citizens.  They will be given special recognition for identifying
	Active-Experiential Learning Unit 2:

Creating Activities for Students:
15. Students will individually create a picture of an animal and/or mechanical monster/robot that has imaginative functional parts and characteristics that ideally adapt it to a specific set of social and environmental conditions.

16. Students will create their own creative board game about the civil war and/or the 19th century.  The game must be interesting, readily playable by classmates, informative, and factually correct.  This will be guided by information gathered from centers.

17. Students will create storytelling masks which will accompany original stories about the plight of native Americans.

18. In small groups, students will develop original codes (verbal, body language, visual, etc.) and disguises that runaway slaves and abolitionists might have used on the Underground Railroad. 

19. Students will design and act out an “American Idol”  show centered around African American spirituals. Judges will ask questions about the songs’ true meanings and their significance to the 19th century African American and to 19th century slaveholders.

20. Students will write a story about a white woman who leaves her husband to join the Women’s Suffrage Movement. Various groups may write portions of the story to assure that the following components are included: the woman’s deepest thoughts/feelings prior to leaving; specific problems she experienced as a woman, how she found out about the Women’s Suffrage Movement, how she escaped/where she went/who she stayed with, her role in the movement, which figures in the movement she met, how she felt after leaving her husband.

21. Nat Turner, John Brown and Denmark Vesey were all involved in the implementation or planning of slave revolts with the intention of killing numerous slaveholders and their families.  Have students to pretend that they are citizens of a slave state and have decided to write editorials in a 19th century newspaper stating their positions on whether these men were “heroes of conscience” or villains without conscience.”  

22. Ask students to a break into two or three groups.  Each group will have a Native American tribal leader, counsel members and members of the tribe that talk among themselves. The issue is relocation: Ask them to problem solve about the situation keeping the concepts of fairness and injustice as centerpieces of the discussion.  Have them stage the discussion so that all members of the community are heard either within or outside of the counsel. 

23. Students will set up class rules and process based on the same premises as those for which Jim Crow laws were based (prejudice and discrimination).  Students will divide into groups and come up with Jim Crow rules that will be practiced for half of the school day.  For example, one group might decide that Asians must be allowed to enter and exit the class first while everyone waits, that the class will be segregated by race, that whites will use the oldest textbooks, etc.  Once this experiment is over, students will re-examine Jim Crow Laws and the overall impact
Active-Experiential Learning Unit 2 (Continued):

Creating Activities for Students:
which among these items were not available to African Americans and Native Americans. 
27. Students will write a letter of response to a real civil war soldier’s actual letter to his family from the battlefield. The student writers will be asked to imagine one of their own family members fighting in a war, and asked to imagine that the chances of their being killed by the enemy or by illness being very high.   
28. Students will use real Civil War music lyrics and modern songs or melodies to create a song about the Civil War.
29. Two-person dramatic portrayal of between a runaway teenage African American slave and a Native American teenage runaway from a white Christian school that stripped him of his given name and sought to replace his tribal beliefs and way of life with those of the dominant white culture.
30. The class as a whole will plan and carry out a service learning project that redresses in some way the harm done to any one of several minority groups who were violated and treated inhumanely during the 19th century, if not before and after.  

	Enduring Understandings Unit 2 (long-term goals):

Human beings greatest moral test may still lie ahead; medicine is keeping physically weak human beings alive in some countries and enabling them to reproduce ─ what are the long-term implications? Technologically, we have advanced more in the last 200 years than during the thousands of years before 1800; 
Reflection Activities Unit 2:

	Deepening Questions Unit 2:
1. What percentage of southern whites owned slaves in 1860, or just before the civil war?

2. How was newly acquired/stolen land in the west allocated or distributed, and what percentage went to homestead families?

3. What was the original reason for the Civil War, and how did this change?

4. What would have been the right or equitable way to treat Native Americans during the 19th century and westward expansion?

5. Who among the persons from the 19th century you have studied was the most immoral or lacking in good character?

6. Who among those you have studied deserves to be recognized as the most virtuous?

7. Do you agree with Abraham Lincoln that the Civil War was God’s punishment for enslaving African Americans?

8. What could be done today to make amends for stealing land from Native Americans and forcing them into areas in the west that are harsh and unfertile?

9. What could be done today to make amends for kidnapping Africans, enslaving them, treating them cruelly, taking back the freedoms and opportunities available to them during reconstruction, and causing a large number to become dependent through a flawed welfare system?

9. Affirmative Action is a form of equity in that it tries to make amends for decades of discrimination against African Americans and does so by trying to increase the number of African Americans graduating from college and entering into important professions like medicine.  Do you think this is fair or justified?

10. Do you think we will ever have a female president, a black president, or a brown president?  If not, why not?


Description of Inquiry Centers for Unit 2

	Center Name
	Lesson Topic
	Description
	Objectives
	Standards Covered

	Capture,                                    Transport,  Auctioning, and   Broken Families
	Slavery
	In each of 4 to 8 reading reflection centers, students who chose the same novel, piece of historical fiction, slave writings, or biography they will read together, and for read as homework, and will reflectively discuss what they have read with one another.  The culminating activity after finishing the book will be a creation center reenactment of something from the book that will be performed for the whole class (see description), so they will have to be thinking about what to reenact as they read and discuss.
	UNIT:  Academic Content: Objective 1 (slavery in the U.S.); Objective 2 (a-f); Communication: Objective 1; Higher-Order Thinking (comprehension); Character-Social, Objective 1 (perspective-taking, empathy) and Objective 2 (teamwork); Arts-Creative: Objective 1 (nonfiction literature)
CENTER: Students will cooperatively select an event to reenact that reflects the book’s content and promotes empathy on the part of their audience.
	QCC:SS12/16
NGS:SS6.4
QCCSCI20
NGS:ELA1;QCCR34

NGS:ELA5R1

a-f; NGS:ELA5R1
QCC:R27-28
QCC:32
NGS:ELA5R1
NGS:ELA5LSV1 e-f

QCC:CC1-6
VCC:7

QCC:CC11-12
QCC:SS25
QCC:VA6th9-10

	Its Beginning        and End                   in the U.S.
	Slavery
	
	
	

	Daily Life from            the Slaves’              Point of View
	Slavery
	Various excerpts from slave diaries will be used to fill in missing information on pre-printed sheets about various aspects of daily life such as rising time, work hours per day, typical meals, lodging, recreation, etc.
	
	

	Other Instances of Slavery Throughout History and Around the World
	Slavery
	Instructions will be given for using internet search engines to learn about examples of slavery today, in ancient times, and in various cultures and regions of the world.  Groups of three will assign or share roles of surfer, reader-highlighter, and writer.  Findings will be submitted in writing and read aloud to the whole class. 
	
	

	The Underground Railroad
	Slavery
	This will be a homework center in that each student will take home and read material about Harriet Tubman.  
	
	

	Coping Through    Music and Religion
	Slavery
	This will be a guided listening and reading center that includes old black spirituals and excerpts from primary sources about the importance of music and religion.
	
	

	Free-Black         Abolition        Leaders
	Abolition        Movement
	Speeches by free black leaders of the Abolition Movement will be read aloud with expression onto an audio recorder and then played back.
	
	

	Percentages               of Slaves and         Free Blacks                  in Each State
	Abolition        Movement
	This center will make available source materials that include the populations of whites, free blacks, and slaves in each state, plus calculators for figuring percentages for 1800, 1830, 1860, and 1890.
	
	

	White 
Abolition        Leaders
	Abolition        Movement
	
	
	

	Heroes of    Conscience;     Important Events      and Speeches
	Abolition        Movement
	
	
	

	Emancipation Proclamation         and the Enlistment   of Blacks in the Union Army
	Abolition        Movement
	
	
	

	Number of Dead  and the Causes       of Death
	Civil War
	This center will provide for research reference materials that include the numbers who died from injury and disease, related poetry about how soldiers suffered, and information about why they died from things that would not be life threatening in our time in history.  Microbes will be introduced but not studied in depth.
	Students will compute percentages, means, medians, and modes as this relates to causes of death to soldiers during the Civil War. 
	

	Causes of the      Civil War
	Civil War
	
	
	

	Fighting   Techniques and Medical Care for    the Injured
	Civil War
	This center will include weapons and/or pictures of weapons, descriptions of how they were used, the injuries these weapons caused, related medical procedures as shown through laminated prints from websites. 
	
	

	Locating Battles   and Mapping     Troop Movements and Terrain
	Civil War
	Students will locate on maps where Civil War battles occurred by using ordered pairs of numbers and will compute the square mile area within which these battles took place. Using a scaled map and a website that shows the routes traveled by Union and Confederate armies, students will compute the distances traveled between specified dates.  
	
	

	Letters from   Soldiers
	Civil War
	Actual letters from soldiers will be available in this center and will be read aloud by one member of each small group.  Each student will think of a fearful time in their own lives and then answer one of the letters in the voice of the person to whom it was written.
	
	

	President Lincoln
	Civil War
	This center will have available the Gettysburg address, the book Lincoln: A Photo-biography, and the book Words Lincoln Lived By, and poems written about Lincoln by Walt Witmann and others.  Students will choose a modern president and discuss how the two compare in terms of select virtues.
	
	

	A Day in the Life      of a Soldier
	Civil War
	
	
	

	Early Progress 
	Reconstruction
	
	
	

	Why    Reconstruction Stopped:               The Immoral Compromise
	Reconstruction
	
	
	

	Early Hate Groups   and Unpunished Cruelty Including Lynching
	Reconstruction
	
	
	

	Re-establishment    of Legal Discrimination:    “Jim Crow Laws”
	Reconstruction
	
	
	

	The First North Americans: Many Tribes and Many Cultures
	Native Americans
	
	
	

	The Many Treaties With Indians That European-American Leaders Broke
	Native Americans
	
	
	

	Trail of Tears and Other Forced Relocations; The Indian Removal Act
	Native Americans
	
	
	

	What Reparations Do Native  Americans    Deserve Today?
	Native Americans
	
	
	

	A Day in the          Life of a      Cherokee Child
	Native Americans
	
	
	

	Intercultural Connection   Through E-Pals   with 5th Grade   Class of Cherokee Children
	Native Americans
	This will be an ongoing center throughout the year that will be used to obtain information for the other 5 inquiry centers about Native Americans.  It will provide information to the cultural partner and receive information from this partner via the internet, and creative productions will be shared reciprocally.
	
	

	Keating-Owen    Child Labor            Act of 1916
	Workers’ Rights
	
	
	

	Child Labor
	Workers’ Rights
	
	
	

	Lewis Hine’s Photography and Its Effect on Attitudes About Child Labor
	Workers’ Rights
	
	
	

	Fair Labor  Standards Act         of 1938
	Workers’ Rights
	
	
	

	Work-Related Dangers and Adult Unionization of Industry
	Workers’ Rights
	
	
	

	The 19th  Amendment
	Women’s Suffrage
	
	
	

	Elizabeth Cady Stanton
	Women’s Suffrage
	
	
	

	Susan B. Anthony
	Women’s Suffrage
	
	
	

	Treatment of Militant Suffragists
	Women’s Suffrage
	
	
	

	Percentages of Racial Groups Living In Poverty in 2004
	Statistical Comparisons: 1860, 1900, 2004
	
	
	

	Percentage of Racial Groups Graduating From High School and College in 2004
	Statistical Comparisons: 1860, 1900, 2004
	
	
	

	Percentage of African Americans Enslaved and Free  in 1860
	Statistical Comparisons: 1860, 1900, 2004
	
	
	

	Events and Opportunities That Opened the Door
	Westward Expansion
	
	
	

	The Gold Rush           of 1849
	Westward Expansion
	
	
	

	The Effects on Hispanics and   Native Americans
	Westward Expansion
	Without students knowing, the principal will come in and tell the teacher and students that they must move to another room because a gifted class because she wants a gifted class to have the best room.  They will be told they are moving into the kinder-garten area.  No apologies or explanations of why they will be inconvenienced will be given.
	
	

	Locating Territorial Changes on Maps
	Westward Expansion
	
	
	

	Wars with Indians and Mexicans
	Westward Expansion
	
	
	

	Choosing       Belongings to     Take West in a Covered Wagon
	Westward Expansion
	
	
	

	The History of       Earlier Inhabitants   of Western Lands 
	Westward Expansion
	
	
	

	Tools, Toys,          and         Consumable Products      Available                  in 1845
	Westward Expansion
	This center will make available a list of products and tools that may or may not have been available in 1845.  Each small group that rotates to the center will research six of the items and record whether of not each item was available to frontier people in 1845. This will be a cumulative whole-class effort.
	
	

	Timeline Showing Rate of Growth and Influx of Ethnic Minorities
	Immigration               and        Industrialization
	
	
	

	Irish Immigration, Religious Discrimination, and Railroad Construction in the East
	Immigration               and        Industrialization
	
	
	

	Chinese  Immigration,          The Exclusion Act, Chinese Assimilation,          and Railroad Construction             in the West
	Immigration               and        Industrialization
	
	
	

	The Common Man, Homelessness Then and Now
	The Great Depression
	
	
	

	Farm Mechanization and the Decline of Farm Workers and Sharecropping
	The Great Depression
	
	
	

	Causes and Solutions
	The Great Depression
	
	
	

	The Dust Bowl
	The Great Depression
	
	
	

	Tools, Toys,          and Consumable Products      Available in 1930
	The Great Depression
	
	
	

	Frederick Douglas
	Individuals of Character Who Helped Our Nation Realize Its Stated Ideals
	
	
	

	Sojourner Truth
	Individuals of Character Who Helped Our Nation Realize Its Stated Ideals
	
	
	

	Abraham Lincoln
	Individuals of Character Who Helped Our Nation Realize Its Stated Ideals
	
	
	

	Clara Barton
	Individuals of Character Who Helped Our Nation Realize Its Stated Ideals
	
	
	

	Elizabeth Cady Stanton
	Individuals of Character Who Helped Our Nation Realize Its Stated Ideals
	
	
	

	Susan B. Anthony
	Individuals of Character Who Helped Our Nation Realize Its Stated Ideals
	
	
	


Description of Student Creations Planned for Unit 2

(Used to deepen conceptual understanding, reflect this understanding through an assessable                performance, and build artistic and creative standards-based arts skills)

	Creative Activity Description
	Related Lesson and/or Inquiry Center
	Performance Assessment: Rubric Specifications
	Standards Addressed

	1. The small-group creations of 3-5 still-life pictures (using their bodies and props) that tell the story of an historical hero or an unsung, everyday hero selected in conjunction with the Giraffe Project activities. The integrated Heroes unit from Erickson’s book will be used as one guide.
	Slavery                    Abolition Movement                        Native Americans Reconstruction        Workers’ Rights       Women’s Suffrage
	
	

	2.  Two-person dramatic portrayals of a Pioneer and a Native American encountering one another during westward expansion and being in conflict over the Pioneers’ plans to settle by a sacred Indian burial ground.
	Native Americans   Westward Expansion
	
	

	3. Creative movement depicting the fear, conflict and danger that Native Americans might have experienced as a result of being displaced by European American soldiers.
	Native Americans
	
	

	4. Projective journals expressing inner feelings and uncertainty from the perspective of a ten year old pioneer and a ten year old Native American.
	Native Americans   Westward Expansion
	
	

	5. Dramatic re-creations of the Trail of Tears journey and the journey of slaves along the Underground Railroad—specific roles and situations created, assigned, or drawn randomly.  
	Native Americans       Slavery                     Abolition Movement
	
	

	6. Visual symbolic representations of the “Trail of Tears” accompanied by interpretations from fellow students-possibly follow up with an art auction complete with auctioneer and bidding. 
	Native Americans
	
	

	7. Creation and construction of student-engineered Underground Railroad safe house with hiding places; emphasis to be placed upon the element of secrecy.  All students groups of three will begin with a blueprint of a large house that has not been prepared for hiding escaped slaves.
	Slavery                    Abolition Movement
	Houses judged by student panel who will apply rubric specifications: 
	

	8. TV talk show or debate with several guests including a prominent slaveholder from Georgia, a Quaker abolitionist, a free African American writer, and a runaway slave. 
	Abolition Movement   Slavery                     
	
	

	9. Persuasive letters to Andrew Jackson and the Congress at the time when Cherokees were pleading to be left alone and to be treated as other citizens.  
	Native Americans
	
	

	10. Call-in radio show with a member of Congress as the host, Andrew Jackson as the special guest and the listening audience made up of mostly Cherokees.
	Native Americans
	
	

	11. The creation of a PowerPoint presentation told from the perspective of a minority group that includes a narrated script and era photos.
	Slavery           Reconstruction             Native Americans     Workers’ Rights   Immigration and        Industrialization
	
	

	12. Student poems, visual art, and creative movement as stimulated by beautiful American poetry, classical romantic music, and beautiful paintings of the period.
	Native Americans     Abolition Movement
	
	

	13. Student creations of visual art, poetry, creative movement, and new lyrics for existing tunes as stimulated by realistic artwork by American artists that depicted the terrible things that occurred during this period in history.
	Civil War                     Slavery                     Abolition Movement Reconstruction             Native Americans     Workers’ Rights       Women’s Suffrage Immigration and        Industrialization
	
	

	14. Students will divide into four groups and debate the issue of reparations to the descendants of Native Americans and African Americans because of the pain, suffering, and diminished opportunities that discrimination over many decades caused.
	Slavery                    Abolition Movement Reconstruction             Native Americans
	
	

	15. Students will use the maps on which they located battle sites and computed distances traveled by troops, related topographical maps, pictures, and historical writing to create a 3D scale model of a battleground.   
	Civil War
	
	

	16. Students will create their own creative board game about the civil war and/or the 19th century.  The game must be interesting, readily playable by classmates, informative, and factually correct.  This will be guided by information gathered from centers.
	Civil War                    Slavery                    Abolition Movement Reconstruction             Native Americans     Workers’ Rights      Women’s Suffrage Statistical Comparisons: 1860, 1900, 2004 Immigration and        Industrialization                The Great Depression
	
	

	17. Students will create storytelling masks which will accompany original stories about the plight of Native Americans, African Americans, Asian immigrants on the west coast, displaced sharecroppers during the Depression, or laborers working in unsafe conditions.
	Slavery           Reconstruction             Native Americans     Workers’ Rights                         Immigration and        Industrialization               The Great Depression
	
	

	18. In small groups, students will develop original codes (verbal, body language, visual, etc.) and disguises that runaway slaves and abolitionists might have used on the Underground Railroad. 
	Slavery
	
	

	19. Students will design and act out an “American Idol” show centered on African American spirituals. Judges will ask questions about the songs’ true meanings and their significance to the 19th century African American and to 19th century slaveholders.
	Slavery            Reconstruction
	
	

	20. Students will write a story about a white woman who leaves her husband to join the Women’s Suffrage Movement. Various groups may write portions of the story to assure that the following components are included: the woman’s deepest thoughts/feelings prior to leaving, specific problems she experienced as a woman, how she found out about the Women’s Suffrage Movement, how she escaped/where she went/who she stayed with, her role in the movement, the people in the movement she met, how she felt after leaving her husband.
	Women’s Suffrage      Slavery                     Abolition Movement                     
	
	

	21. Nat Turner, John Brown and Denmark Vesey were all involved in the implementation or planning of slave revolts with the intention of killing numerous slaveholders and their families.  Have students to pretend that they are citizens of a slave state and have decided to write editorials in a 19th century newspaper stating their positions on whether these men were “heroes of conscience” or villains without conscience.”  
	Slavery                      Abolition Movement
	
	

	22. Ask students to a break into two or three groups.  Each group will have a Native American tribal leader, counsel members and members of the tribe that talk among themselves. The issue is relocation: Ask them to problem solve about the situation keeping the concepts of fairness and injustice as centerpieces of the discussion.  Have them stage the discussion so that all members of the community are heard either within or outside of the counsel. 
	Native Americans
	
	

	23. Students will set up class rules and process based on the same premises as those for which Jim Crow laws were based (prejudice and discrimination). Students will divide into groups and come up with Jim Crow rules that will be practiced for half of the school day.  For example, one group might decide that Asians must be allowed to enter and exit the class first while everyone waits, that the class will be segregated by race, that whites will use the old text books, that girls do not have the right to vote about activities, etc.  Once this experiment is over, students will re-examine Jim Crow Laws and the overall impact they may have had on African-Americans as a race of people. 
	Women’s Suffrage Reconstruction     Immigration and        Industrialization
	
	

	24. Have students closely observe and analyze black and white photos depicting the era of The Great Depression.  From the pictures they see, have them to do a group collage or mural made up of their own drawings, statements, quotes, poems, small artifacts, etc. symbolizing their impressions of the Great Depression.  This presentation can be accompanied by monologues, improvisational activities and background music.
	The Great Depression Workers’ Rights
	
	

	25. Students will work in pairs to read and respond to actual letters written by people who participated in the Gold Rush of 1849.  Responses will include questions about the current situation, concerns for safety/welfare, gossip about the Gold Rush, expressions of endearment, happenings on the home front, etc. Students will make a small gift that will be sent to the person along with the letter with an explanation of the gift’s significance.
	Westward Expansion
	
	

	26. Students will work in teams of four to create a poster or 3D display showing the tools, toys, and consumable products that were available in 1815, 1845, 1885, and 1930 to privileged citizens.  They will be given special recognition for identifying which among these items were not available to African Americans and Native Americans.
	Westward Expansion;       The Great Depression; Native Americans; Immigration and        Industrialization;          Slavery; Reconstruction
	
	

	27. Students will write a letter of response to a real civil war soldier’s actual letter to his family from the battlefield. The student writers will be asked to imagine one of their own family members fighting in a war, and asked to imagine that the chances of their being killed by the enemy or by illness being very high. 
	Civil War
	
	

	28. Students will use real Civil War music lyrics and modern songs or melodies to create a song about the Civil War.  
	Civil War
	
	

	29. Two-person dramatic portrayal of between a runaway teenage African American slave and a Native American teenage runaway from a white Christian school that stripped him of his given name and sought to replace his tribal beliefs and way of life with those of the dominant white culture.
	Slavery                        Native American
	
	

	30. The class as a whole will plan and carry out a service learning project that redresses in some way the harm done to any one of several minority groups who were violated and treated inhumanely during the 19th century, if not before and thereafter.  The project should in some way acknowledge and, if appropriate, apologize for the crimes of the past and leave behind something permanent for others to see.
	Slavery                        Native American
	
	


INTEGRATED INSTRUCTIONAL PLANNING TEMPLATE: UNIT 3 of 5
	Unit 3 Title:  

Look Out Mother Earth!!  “The Great Nations of Europe [and Their Offspring] Are Coming Through.”
Unit 3 Concepts: 

Ecosystem

Unit 3 Significant Questions:
What would it be like in the distant future if every country on earth was as scientific and technologically advanced as the United States? 

1.  In what ways have inventions and our “western” way of life

     changed the physical environment and society?

2.  How does care of the environment by modern industrialized

     man compare with that or more primitive indigenous

     peoples?  Do we have anything to learn from Native 

     Americans?

3.  Where do microorganisms fit in terms of causes of 

     environmental problems and solutions to these problems?

4.  What evidence is there that 20th century Americans did 

     better than 19th century American and that 21st century man

     will do better or worse than in the past?

Unit 3 Objectives:

Knowledge/Academic Content:
(1) 
Communication Skills:

Reasoning/Higher-Order Thinking Skills:

Character Assets/Social Skills:

 Arts and Creative Thinking Skills:

	Unit 3 Masterwork(s):

Composer, songwriter, performer, and student of history, Randy Newman’s song entitled, The Great Nations of Europe
Character strengths and/or weaknesses of master; ideas and themes from masterwork:

Enduring Understandings (long-term goals):

Resources and Materials Needed:

Interactive EPA website for students on the problem of global warming www.epa.gov/globalwarming/kids/water_cycle/ ; other websites including 
www.octopus.gma.org/climate_change/index.html/ www.enviroliteracy.org/  www.divediscover.whoi.edu/  www.who.int/globalchange/ ; www.unep.org/children_youth/kids/leave.htm/ ; Climate Change and Human Health: Risks and Responses by the World Health Organization (pdf file); various color charts and diagrams including Environmental Hazards to Human Health, Pollution, Variation in Earth’s Temperature, Global Temperatures Since1860; picture and print study sheet entitled, Biodiversity: Nature’s Insurance Policy; synopsis od article “Estimating the burden of disease from water, sanitation, and hygiene at a global level”; Climate Change and Human Health – Risks and Responses – Summary (pdf Adobe Acrobat file) by the WHO, WMO, and UNEP; color and print center inquiry sheets entitled, Environmental Microbiology; Global Environmental Change: Microbial Contributions; Microbial Solutions by Gary King, David Kirchman, Abigail Salyers, William Schlesinger, and James Tiedje from the American Society for Microbiology; The Earth is Sore: Native Americans on Natureby Aline Amon


	Basic Instructional Methods Unit 3:

1. Service Learning: students will follow the Giraffe Project curriculum to read about model citizens who have stuck out their necks to help others or society as a whole and will finish the process by planning and carrying out a service learning project that deals with threats to the environment caused by the byproducts of our modern way of life.

2. Intercultural Exchange: students will establish a year-long cultural exchange project with a 5th grade class from a country that has a much different way of life and will investigate environmental problems in this country.
3. Inquiry Centers: Experiential-Discovery Learning: all of the investigations of history, art, culture, etc. will be center-based and carried out by teams of a few students who will do both individual and cooperative group explorations 

4. Cooperative Learning:

5. Direct Interactive Instruction and Re-Teaching: as needed with a focus on identified skill and knowledge gaps that may prevent success with other techniques (e.g. social skills, grammar rules, steps in the writing process, steps in the research process).

6. Reinforcement: social reinforcement for both group and individual accomplishments in terms of academics and good citizenship or character. 

8. Shared Leadership: students involved in all decision-making that affects the class as a whole including class rules and governance, choosing special projects, etc.


	Basic Instructional Methods Unit 3:

9. Class Meetings: used for all types of decision-making and reflection, and as a means of building a community of students who can communicate openly and effectively with one another.

10. Arts Infusion With the Assistance of Teaching Artists:

11. Tableaus & Student-Created Dramas & Socio-Dramas:

12. Students’ Assumption of the Teacher Role:
13. Nonfiction Reading About the 19th Century by Students:

14. Reading and Examining Primary Sources and Balancing
 These with Secondary Sources:

15. Various Types of Writing to Promote Writing Skill Growth and Perspective Taking: quick response (relate new topic to one’s own experience, letters (between or to either real or fictional people in history or historical fiction, etc.), monologue and dialogue poems, journal writing having taken the role of another, responding to what-if prompts and sentence stems, dialogues showing an event from two perspectives



	Active-Experiential Learning Unit 3:

Multiple-Center Concepts and Names of Inquiry Centers:
19th Century Inventions: Railroad Inventions; Steam Power; Electricity and Related Inventions (Edison); Telegraph and Its Connection with Railroads; Photography and Its Civil War Use; Piston Engines; Spinning Machine and Textile Mills (Samuel Slater); Mass Production Method (Eli Whitney); Erie Canal (Irish workers); Steamboat (Robert Fulton)

African-American, Latin-American, and Asian-American Inventors: 

Industrialization, Climate Change, and Related Environmental Hazards to Health and the Earth: Physical Hazards (pesticides, lead, air pollution, etc.); Microbiological Hazards (arboviruses and protozoans, altered precipitation, declining fresh water supplies, contaminated water, etc.); Air Pollution and Stratospheric Ozone Depletion (Global Warming, Ultraviolate Radiation Increases, etc.); Biodiversity Loss (Species, Genetic, Ecosystems); Desertification (Deforestation, Land Degradation, and Agriculture-Related Soil Depletion). 

Biodiversity: Nature’s Insurance Policy: Species Diversity; Genetic Diversity; Ecosystem Diversity; 

Unethical Actions Taken in Order to Maximize Technological Progress: Land Theft from Native Americans; Land Giveaways of Railroad Property to White Friends; Harsh Conditions for Railroad Workers; The Eviction of Sharecroppers During the Depression


	Active-Experiential Learning Unit 3:

Multiple-Center Concepts and Names of Inquiry Centers:
Inventors of the 19th and early 20th Centuries Who Were and Were Not Socially Conscious and Responsible: This center will present a couple of dozen inventors and their work including those who did and did not appear to be concerned about social problems and the environment including Albert Einstein, Henry Ford,   

Inventors and Capitalists Today Who Are and Are Not Responsible Enough to Care for the Environment and Its Inhabitants: 

Female Inventors During the 20th Century:



	Active-Experiential Learning 3:

Creating Activities for Students:
1.  Students will select a type of service project that will allow them to take action to protect the environment from current threats and/or make people more aware of these threats.  They will plan and carry out this project.  Class meetings will be the means by which most decisions are made including the delegation of tasks.


	Active-Experiential Learning 3:

Creating Activities for Students:


	Reflection Activities Unit 3:

	Deepening Questions Unit 3:



Description of Inquiry Centers for Unit 3: Fragile Earth

	Center Name
	Lesson Topic
	Description
	Objectives
	Standards Covered

	Physical Hazards (pesticides, lead, air pollution, etc.)
	Industrialization, Climate Change, and Related Environmental Hazards to Health and the Earth 
	
	
	

	Air Pollution and Stratospheric Ozone Depletion (Global Warming, Ultraviolet Radiation Increases)
	Industrialization, Climate Change, and Related Environmental Hazards to Health and the Earth
	
	
	

	Biodiversity Loss (Species, Genetic, Ecosystems)
	Industrialization, Climate Change, and Related Environmental Hazards to Health and the Earth
	
	
	

	Desertification (Deforestation, Land Degradation, and Agriculture-Related Soil Depletion)
	Industrialization, Climate Change, and Related Environmental Hazards to Health and the Earth
	
	
	

	Microbiological Hazards (arboviruses and protozoans, altered precipitation, declining fresh water supplies, contaminated water, etc.)
	Industrialization, Climate Change, and Related Environmental Hazards to Health and the Earth
	
	
	

	Land Theft from Native Americans and Land Giveaways of Railroad Property to White Friends
	Unethical Actions Taken in Order to Maximize Technological Progress
	
	
	

	Species Diversity;
	Biodiversity: Nature’s Insurance Policy
	
	
	

	Genetic Diversity;
	Biodiversity: Nature’s Insurance Policy
	
	
	

	Ecosystem Diversity;
	Biodiversity: Nature’s Insurance Policy
	
	
	

	Land Giveaways of Railroad Property to White Friends
	Unethical Actions Taken in Order to Maximize Technological Progress
	
	
	

	Harsh Conditions for Railroad Workers
	Unethical Actions Taken in Order to Maximize Technological Progress
	
	
	

	Harsh Conditions      for Miners
	Unethical Actions Taken in Order to Maximize Technological Progress
	
	
	

	The Eviction of Sharecroppers During the Depression
	Unethical Actions Taken in Order to Maximize Technological Progress
	
	
	

	Railroad Inventions Including Steam Power
	19th Century   Inventions
	
	
	

	Photography and Its Civil War Use
	19th Century  Inventions
	
	
	

	Piston Engines;
	19th Century  Inventions
	
	
	

	Telegraph and Its Connection with Railroads
	19th Century   Inventions
	
	
	

	Electricity and Related Inventions
	19th Century  Inventions
	
	
	

	
	African-American, Latin-American, and Asian-American Inventors
	
	
	

	
	African-American, Latin-American, and Asian-American Inventors
	
	
	

	
	African-American, Latin-American, and Asian-American Inventors
	
	
	

	
	African-American, Latin-American, and Asian-American Inventors
	
	
	

	
	African-American, Latin-American, and Asian-American Inventors
	
	
	

	
	Inventors and Industrialists Today Who Are and Are Not Responsible Enough to Care for the Environment and Its Inhabitants
	
	
	

	
	Inventors and Industrialists Today Who Are and Are Not Responsible Enough to Care for the Environment and Its Inhabitants
	
	
	

	
	Inventors and Industrialists Today Who Are and Are Not Responsible Enough to Care for the Environment and Its Inhabitants
	
	
	

	
	Inventors and Industrialists Today Who Are and Are Not Responsible Enough to Care for the Environment and Its Inhabitants
	
	
	

	
	Inventors and Industrialists Today Who Are and Are Not Responsible Enough to Care for the Environment and Its Inhabitants
	
	
	

	
	Inventors and Industrialists Today Who Are and Are Not Responsible Enough to Care for the Environment and Its Inhabitants
	
	
	

	
	
	
	
	


Description of Student Creations Planned for Unit 3

(Used to deepen conceptual understanding, reflect this understanding through an assessable                performance, and build artistic and creative standards-based arts skills)

	Creative Activity Description
	Related Lesson and/or Inquiry Center
	Performance Assessment Rubric Criteria List 
	Standards Addressed

	1.  Students will select a type of service project that will allow them to take action to protect the environment from current threats and/or make people more aware of these threats.  They will plan and carry out this project.  Class meetings will be the means by which most decisions are made including the delegation of tasks.
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


INTEGRATED INSTRUCTIONAL PLANNING TEMPLATE: UNIT 4 of 5
	Unit 4 Title:  

Microbiological Systems: Friends or Foes?
Unit 4 Concepts: 
Skepticism

Unit 4 Significant Questions:
How do we discover unknown facts and truths that can benefit mankind? 

     1.  How important is skepticism to scientific progress and

          our capacity not to make mistakes?

     2.  How important is openness to scientific progress and  

          our capacity not to make mistakes?

     3.  How important is curiosity to scientific progress?

     4.  How important is self-discipline and studiousness to

          scientific progress our capacity not to make mistakes?

     5.  How important is honesty to scientific progress and 

          correcting our mistakes?
Unit 4 Objectives:

Knowledge/Academic Content:

(2) Students will be able to (a) define the term “system,” and (b) name various types of systems including governmental, inorganic (structure of matter), organic (plants, animals, fungi, etc.), micro-organic, and specific 19th century mechanical inventions. 
 (1) Students will identify the most common illnesses and causes of death during the 19th century and be able to explain how our knowledge of science and medicine today would have prevented much of the suffering and death that occurred during this era. 

 (2) Students will be able to (a) define the term “system,” and (b) name various types of systems including governmental, inorganic (structure of matter), organic (plants, animals, fungi, etc.), micro-organic, and specific 19th century mechanical inventions. 
 (2) Students will learn the parts or subsystems of micro-organisms and their connection with animals and human beings, and will draw analogies between this relationship and other system interactions. 

Communication Skills:

(1) Students will produce written products in at least three genres.

(2) Students will use multiple sources and technology when writing persuasive essays and reports.

(3) Students will read both literary and informational texts and will be introduced to and comprehend all forms of informational text (as described in NGS:ELA5R1a-f).

(4) Students will communicate effectively and work cooperatively in small groups, do at least one oral presentation that satisfies basic standards, and demonstrate grade-appropriate or above grammar and mechanics in their written work.
Reasoning/Higher-Order Thinking Skills:

(1) Students will gain experience with all levels of Bloom’s taxonomy and will be expected to think creatively as they design their own classroom government, pioneer community, and group body sculpture and sound composition. 
Character Assets/Social Skills:

(1) Students will identify and comprehend the virtues upon which our societal/governmental system depends.

(2) Students will identify and understand the virtues upon which progress in science and technology depends.

(3) Students will gain a deeper understanding of teamwork and citizenship through cooperative learning experiences.

The Arts/Creative Thinking Skills:

(1) Students will learn about the elements of visual art and music.

	Unit 4 Masterwork(s):
Experience: 
Reflect: 
Enduring Understandings Unit 4 (long-term goals):

Resources and Materials Needed Unit 4: 

Science and the Practice of Medicine in the Nineteenth Century by W. F. Bynum; Don’t Touch That Doorknob by Jack Brown; A Field Guide to Germs by Wayne Biddle; Where The Germs Are: A Scientific Safari by Nicholas Bakalar; Biography of A Germ by Arno Karlen; Service Ideas for Young People Who Want to Make a Difference by ; Integrated Units in a Dramatic Framework by Karen L. Erickson; Through Other Eyes: Developing Empathy and Multicultural Perspectives in the Social Studies by J. Slolnick, N. Dulberg, and T. Maestre; Biography of a Germ by Aron Karlen; http://memory.loc.gov/ammem; 


	Basic Instructional Methods Unit 4:

1. Service Learning: students will follow the Giraffe Project curriculum to first read about model citizens who have stuck out their necks to help others and will finish by planning and carrying out a service learning project that utilizes one of the means of pressing for social change.

2. Intercultural Exchange: a year-long cultural exchange with a 5th grade class from a country with a less open system; the exchange will involve a reciprocal study of governmental systems, everyday life, school, the arts; the primary means of exchange will be the e-pals website

3. Inquiry Centers: Experiential-Discovery Learning: investigations of history, art, culture, etc. will be center-based and carried out by teams of a few students who will do both individual and cooperative group explorations 

4.Student Creations and Related Experience with Materials and

   Technology:

4. Creation Centers:

5. Cooperative Learning: 

6. Direct Interactive Instruction and Re-Teaching: focus on identified skill and knowledge gaps that may prevent success with other techniques (e.g. social skills, grammar rules, steps in writing, etc.) 

7. Reinforcement: social reinforcement for group and individual work in terms of academics and growth in good citizenship or character. 

8. Shared Leadership: students involved in all decision-making that affects the class as a whole including class rules and governance, choosing special projects, etc.

9. Class Meetings: used for all types of decision-making and reflection, and as a means of building a community.

10. Arts Infusion With the Assistance of Teaching Artists:

11. Tableaus & Student-Created Dramas & Socio-Dramas: used to promote perspective taking, artistic growth, and creative problem solving.

12. Students’ Assumption of the Teacher Role:  with students from the “epals” partner school and with for one another. 


	Basic Instructional Methods Unit 4 Continued:

13. Assigned Student Reading 19th Century Novels:

14. Reading 19th Century Novels and Both Fiction and Nonfiction

About the 19th Century─by Students and to Students:

15. PowerPoint Show Creations and Presentations: 

16. Reading and Examining Primary Sources and Balancing

 These with Secondary Sources and Children’s Fiction/ Parallel Stories on the Same Theme:

17. Using the Thinking-Feeling Spiral  described in Through Other Eyes: Developing Empathy and Multicultural Perspectives in the Social Studies:  making  personal connections with topic, inquiring and imagining about another’s life, investigating resources to learn about a group’s experience, acting as if in another’s circumstances where decisions must be  made.

18. Types of Writing to Promote Writing Skill Growth and Perspective Taking: quick response (relate new topic to own experience, letters (between or to real or fictional people), monologue and dialogue poems, journal writing having taken the role of another, responding to what-if prompts and sentence stems, dialogues showing an event from two views

	Active-Experiential Learning Unit 4:

Center Concepts and Names of Inquiry Centers:
Medicine and Doctors in the 19th Century: Practices That Spread Disease and Infection or Did Not Help in the 19th Century; Myths and Unscientific Practices in the Past; Medical Treatments During the Civil War; Causes of Death in the Civil War; A Personal Perspective from People at the Time

Microbiology and What We Know Now That We Did Not Know Then: The Microbiology of Disease; Health and Hygiene Practices That Will Keep You Well; Medical Technology Today; Microorganisms and the Human Body; Scientific Research and the Role of Skepticism

Valuable Microorganisms: Microorganisms in Water Treatment; 
Microorganisms in Decomposition of Dead Animals and Plants;
Microorganisms in Digestion; Microorganisms on Your Skin; Microorganisms that Kill Off the Weakest or a Species
Bacterial Infections: How They Look to the Naked Eye; How they Look in a Microscope; How They are Stopped; What Happens If they Are Not Treated Properly; How You Know When You Have One; Are They in What You Drink?; Are They in the Pool Where You Swim?; How Do You Know When They Are in Your Food?;
Viral Infection: You Can Run But You Can’t Hide; How they Move Around the World and How Often; How You Keep From Getting It From Someone Else and Avoid Giving Yours to Them; How a Sick Person with Good Character Should Behave; Communicable Versus Transmittable
	

	Active-Experiential Learning Unit 4:

Creating Activities for Students and Creation Centers:
1. Students will create a classroom Constitution and establish legislative, executive, and judicial branches with specific responsibilities and authority.  They will create a plan for building a tightly knit community with a name that reflects its character and norms of behavior that go above any beyond laws or rules.

2. White people with connections who do not know each other (as played by students) will be given specific plots of land near the new railroad that are unequal in value and have different resources.  Students will discover their interdependency and responsibilities as neighbors and will work out arrangements whereby all of their needs can be met, i.e. the creation of a community.  They will also create a three-dimensional model of their community that conforms to the contour of the land as revealed in maps and the dimensions of each plot of land.  During the year, they may have to deal with the discovery of a sacred Native American burial grounds, knowledge of the tribe’s current homeland, the mistreatment of blacks living in a community nearby, etc. all presented in the form of dilemmas and conflicts that they will discuss and sometimes solve using socio-dramas. 

3. Students will decide as a group how to teach the students in their “epals” partner school about their culture and system of government and will divide up tasks so this effort will have variety and will take advantage of individual talents and skills.  

5. Students will divide into four groups and debate the issue of reparations to the descendants of Native Americans and African
	Active-Experiential Learning Unit 4 Continued:

Creating Activities for Students and Creation Centers:
Americans because of the pain, suffering, and diminished opportunities that discrimination over many decades caused and still causes.  This will be guided by information gathered from centers.

6. Students will select a type of service project that will allow them to demonstrate “adult-like” good citizenship and will plan and carry out this project.  Class meetings will be the means through which most decisions are made.

7. Students will create visual art by combining photos of microbes with Hubble Telescope photographs of galaxies and planets and will combine and organize their selected photos by using a variety of methods including freeform shapes cut from tag board and used as patterns for cutting photos, photo prints on brochure paper and transparency film, cutting the photos into uniform geometric shapes, “reliefing” and or embossing, combining with solid-colored shapes, etc.

8. Students will create funny and imaginative stories about microbes─stories they think kindergarten students might enjoy even though they may be too young to really understand that there are living organisms too small to see with the naked eye.  They will illustrate their stories and read them with entertaining expression and possibly homemade microbe costumes to young students.  These stores will be based on what these microbes actually do (a) in the body, (b) to each other, and (c) in decaying matter, and what they cause such as vomiting.   


	Reflection Activities Unit 4:

	Deepening Questions Unit 4:
1. How are microbes alike and different from animals and human beings?
2. Could we survive without bacteria in our bodies?

3. What do antibiotics do to them in our bodies, and how can they tell the difference between good bacteria and bad bacteria?

4. How often do new forms of bacteria and new virus emerge, and is it possible for some to appear that modern medicine can’t stop?
5. In what way is modern mankind’s relationship with the earth like microbes relationship with our bodies?  Are we good bacteria for mother earth?  Are we bad bacteria?  Are we virulent viruses?  If yes to any of these questions, then is primitive mankind’s relationship with the earth better than ours?

6. Are microbes causing mankind to get stronger or weaker as a species?  Is this true for all groups of people on earth?
7. How do we know when bacteria and viruses are in us or in our food?

8. What happens when people from countries that have been advanced in science and medicine for generations go into jungles where people have never had the benefit of modern medicine?  Do they react differently to viruses, bacteria, insect bites, etc.

9.  What kinds of microscopic bugs live on your face, and what do they do?

10. What causes the common cold, and why can’t doctors keep us from getting colds?

11. How fast do bacteria multiply, and can you figure out how many there would be in one-half hour if you start with just one?

12. Is there anything beautiful about microbes?
13. What did microbes do to people in the 19th century, and what percentage of soldiers dies from illnesses caused by microbes such as bacterial wound infections, bacterial pneumonia, flu viruses, etc.
14. What is a flu epidemic, and what were the worst epidemics in history?

15. How does age help or hinder viruses?

16. What is the primary means by which humans guard against viruses?  How about bacteria?  Will the battle ever be over?


Description of Inquiry Centers for Unit 4: Microbiological Systems

	Center Name
	Lesson Topic
	Description
	Objectives
	Standards Covered

	Practices That Spread Disease and Infection or Did Not Help
	Medicine and Doctors in the 19th Century
	
	
	NGS:SSL5; QCC:HLTH8-9; QCC:HLTH(6th25); QCC:HLTH 

22; QCC:HLTH20

	Myths and   Unscientific Practices in the 19th Century
	Medicine and Doctors in the 19th Century
	
	
	NGS:SSL5; QCC:HLTH8-9; QCC:HLTH(6th25); QCC:HLTH22;

QCC:HLTH20;

QCC:SS12 & NGS:SS5.12

	Causes of Death         in the Civil War
	Medicine and Doctors in the 19th Century
	
	
	NGS:SSL5; QCC:HLTH8-9; QCC:HLTH(6th25); QCC:HLTH22;

QCC:HLTH20;

QCC:SS12 & NGS:SS5.12

	A Personal Perspective from People at the Time
	Medicine and Doctors in the 19th Century
	
	
	QCC:SS12 & NGS:SS5.12; NGS:ELA5R1

	The Microbiology       of Disease
	Microbiology and  What We Know Now That We Did Not  Know Then
	
	
	

	Micro-Organisms in the Human Body
	Microbiology and  What We Know Now That We Did Not  Know Then
	
	
	

	Health and Hygiene Practices That Keep You Well
	Microbiology and  What We Know Now That We Did Not  Know Then
	
	
	

	Scientific Research and the Role of Skepticism
	Microbiology and  What We Know Now That We Did Not  Know Then
	
	
	

	Lets Look in a Microscope at the Little Creatures
	Microbiology and  What We Know Now That We Did Not  Know Then
	
	
	

	Medical Technology Today
	Microbiology and  What We Know Now That We Did Not  Know Then
	
	
	

	
	
	
	
	

	
	
	
	
	


Description of Student Creations Planned for Unit 4

(Used to deepen conceptual understanding, reflect this understanding through an assessable                performance, and build artistic and creative standards-based arts skills)

	Creative Activity Description
	Related Lesson and/or Inquiry Center
	Performance Assessment Rubric Criteria List 
	Standards Addressed

	1. Students will create a classroom Constitution and establish legislative, executive, and judicial branches with specific responsibilities and authority.  They will create a plan for building a tightly knit community with a name that reflects its character and norms of behavior that go above any beyond laws or rules.
	
	
	

	2. White people with connections who do not know each other (as played by students) will be given specific plots of land near the new railroad that are unequal in value and have different resources.  Students will discover their interdependency and responsibilities as neighbors and will work out arrangements whereby all of their needs can be met, i.e. the creation of a community.  They will also create a three-dimensional model of their community that conforms to the contour of the land as revealed in maps and the dimensions of each plot of land.  During the year, they may have to deal with the discovery of a sacred Native American burial grounds, knowledge of the tribe’s current homeland, the mistreatment of blacks living in a community nearby, etc. all presented in the form of dilemmas and conflicts that they will discuss and sometimes solve using socio-dramas. 
	
	
	

	3. Students will decide as a group how to teach the students in their “epals” partner school about their culture and system of government and will divide up tasks so this effort will have variety and will take advantage of individual talents and skills.  
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


INTEGRATED INSTRUCTIONAL PLANNING TEMPLATE: UNIT 5 of 5
	Unit 5 Title:  

Artists and Scientists of Conscience 

Unit 5 Concepts: 

Realism
Unit 5 Significant Questions:
What are the roles and ethical responsibilities of artists and scientists in society?
    1. Who among the great artists and writers of the 19th century

        showed the courage to tell the story of what soldiers, 

        racial/ethnic minorities, and ordinary people had to endure, 

        and who among them enables you to feel what people felt 
        during this time period?

    2. How does great art and literature, great scientific discoveries

        produced by the various racial, ethnic, religious, and gender
        groups compare, and what factors helped and hindered

        each group?

    3. Do artists cause, reflect, intentionally ignore, or have no

        connection with important events and changes in society? 
Unit 5 Objectives:

Knowledge/Academic Content:

(1) Students will become aware of the power of the arts to raise the consciousness of citizens and to stimulate change,
(2) Students will learn that not all artists who gain notoriety seek to improve society or display a strong sense of social responsibility or social consciousness.

(3) Students will be able to identify artists from the 19th Century and today who are or were socially responsible and motivated to bring our nation in line with its ideals.

(4) Students will examine important historical events from the personal perspective of artists who were affected by the events.

(5) Students will be able to recall and correctly sequence important historical events and changes as a result of the connection of these events and changes with various artistic productions and artists of the era.
Communication Skills:
(1) By examining and comparing art products and adopting the perspective of various artists and art forms, students will learn about literal and figurative language, implicit and explicit meanings, and symbolism in the visual arts.
(2) Students will increase their capacity to understand literature and poetry by learning about specific techniques that writers use such as metaphor and personification.
Reasoning/Higher-Order Thinking Skills:
(1) By looking again at historical events and various cultural groups of the 19th century, students will be able to integrate or synthesize this with prior knowledge about the era and form a gestalt , feel, and global view of this important period.

(2) By studying and comparing art forms, products, and artists from various cultures and subcultures, students will gain experience with analysis.
Character Assets/Social Skills:

(1) Students will become more observant-of, interested-in, and sensitive-to non-verbal communications including the arts and display this in their day-to-day interactions with others.
(2) Students will increase their perspective taking capacity and empathy as a result of the exchange of their artwork and their cultures artwork with their “epals” partner classroom.

(3) Students will recognize the importance of being open, honest, and apologetic about the moral failures of our nation and will view these as forms of courage that will make our nation better and bring it more in line with its virtuous ideals.
 Arts and Creative Thinking Skills:

(1) Students will be able to express orally or in writing the 
	difference between Romantic Art of the era and Realism in Art  and why the shift toward the latter occurred during this difficult century. 

(2) Students will identify artists and art products today or in our recent past who added to the pressure for social change as did Harriet Beecher Stowe.

(3) Students will become aware of the various purposes or functions of art and be able to articulate their own feelings about what that function should be and what their favorite art form is.

(4) Students will become aware of what the arts can convey that other forms of communication cannot, and will be able to say that their exposure to 19th Century art enabled them to take the perspective of those living at that time and to feel what they felt, i.e. empathize with them.

(5) Students will compare and contrast the artwork of 19th century European Americans and African Americans with each other, with that of Native Americans and Hispanic Americans of the time, and with European and African artwork of earlier periods in history.  They will gain from this an understanding of artistic styles and functions and the connections of these with real world living conditions and events.
Unit 5 Masterwork(s):

Three poems about the evils of slavery written by Frances Ellen Harper Watkins in the 1860s: Lines; The Slave Auction; Bible Defense of Slavery ─ all presented by Monica ____ 
Enduring Understandings (long-term goals):
Slavery was horribly cruel, particularly the way it tore families apart; people of all races and religions fought to abolish slavery; not all artists’ work reflects their social consciousness and personal conscience, but there are some; there were artistically and academically accomplished African Americans in the 1800s; the 19th century was a period of enormous change that can be studied through the eyes of artists and orators; the study of these artists of conscience promotes empathy toward abused peoples; art of today is an even more potent tool that is being used for both good and bad and selfish and socially responsible puposes.
Resources and Materials Needed:

Narrative of Sojourner Truth by Sojourner Truth; The Trials of Phillis Weatley by Henry Louis Gates, Jr.; American Poetry: The Nineteenth Century edited by John Hollander; Nineteenth Century American Plays edited by Myron Matlaw; Battle Pieces by Herman Melville Uncle Tom’s Cabin by Harriet Beecher Stowe; Battle Pieces by Herman Melville; The Slave Auction painting by Frances Harper; Mom pauvre Coeur Francoise et Tortillard Méphisto masqué Battez aux champs Chicago by Creole Romantic and composer of color Edmond Dédé; A Night in the Tropics by Creole Romantic and composer of color Louis Moreau Gottschalk; Ouvertune de Broceliande classical Creole music by Charles Lambert; Piano Music: The Union • The Dying Poet Jota aragonesa by Creole Romantic composer of color Louis Moreau Gottschalk; The Norton Anthology of American Literature edited by Nina Baym; The Red Badge of Courage by Stephen Crane; The Slave Dancer by Paula Fox; Behind Rebel Lines by Seymour Reit; The Learning Tree by Gordon Parks; Adventures of Huckleberry Finn by Mark Twain; No Promises in the Wind by Irene Hunt; Across Five Aprils by Irene Hunt;; Incidents in the Life of a Slave Girl by Harriet Jacobs; A Son of the Forest by William Apess; The Pioneers by James Fenimore Cooper; Specimen Days by Walt Whitman; The Life and Times of Frederick Douglas by Frederick Douglas; Memories of President Lincoln by Walt Witman; the poem Learning to Read by Frances Harper found in Sketches of Southern Life, 1872; American Poetry: The Nineteenth Century: Volume Two: Melville to Stickney, American Indian Poetry, Folk Songs and Spirituals  Edited by John Hollander; True North by Kathryn Lasky; Forty Acres and Maybe a Mule by Harriet Gillem Robinet (historical fiction); Bright Freedom’s Song by Gloria Houston; the poetry of Frances Ellen Watkins Harper; Lines, The Slave Auction, Bible Defense of Slavery; Words Lincoln Lived by Gene Griessman; Night Of The Full Moon by Leslie Bowman (Illustrator), Gloria Whelan (Author)

	Basic Instructional Methods Unit 5:

1. Service Learning: students will follow the Giraffe Project curriculum to first read about model citizens who have stuck out their necks to help others or society as a whole and will search for artists of conscience of today who are trying to use their skills to help make the world a better place

2. Intercultural Exchange: students will establish a year-long cultural exchange project with a 5th grade class from a country that has a much different and less open system of government; the exchange will involve a reciprocal study of historical art and contemporary art including popular music; the primary means of exchange will be the e-pals website, but other methods will be used.

3. Inquiry Centers: Experiential-Discovery Learning: all of the investigations of history, art, culture, etc. will be center-based and carried out by teams of a few students who will do both individual and cooperative group explorations 

4. Creation Centers:

5. Cooperative Learning:

6. Direct Interactive Instruction and Re-Teaching: as needed with a focus on identified skill and knowledge gaps that may prevent success with other techniques (e.g. social skills, grammar rules, steps in the writing process, steps in the research process).

7. Reinforcement: social reinforcement for both group and individual accomplishments in terms of academics and good citizenship or character. 

8. Shared Leadership: students involved in all decision-making that affects the class as a whole including class rules and governance, choosing special projects, etc.
	Basic Instructional Methods Unit 5 Continued:

9. Class Meetings: used for all types of decision-making and reflection, and as a means of building a community of students who can communicate openly and effectively with one another.

10. Arts Infusion With the Assistance of Teaching Artists:

11. Tableaus & Student-Created Dramas & Socio-Dramas:

12. Students’ Assumption of the Teacher Role:
13. Reading 19th Century Novels: All students will choose and read one of many novels about people who suffered and were discriminated against in the 19th century.  This will be either a novel written in this era or a piece of historical fiction that teaches about this era.
14. PowerPoint Show Creations and Presentations: 
15. Using the Artful-Learning-Related Thinking-Feeling Spiral

 described in Through Other Eyes: Developing Empathy and 

 Multicultural Perspectives in the Social Studies:  making 

 personal, concrete connections with topic, inquiring and 

 imagining about someone else’s life, investigating content 

 resources to learn about a group’s experience, acting as if one is in another’s circumstances where decisions must be  made.

16. Various Types of Writing to Promote Writing Skill Growth and Perspective Taking: quick response (relate new topic to one’s own experience, letters (between or to either real or fictional people in history or historical fiction, etc.), monologue and
dialogue poems, journal writing having taken the role of another, responding to what-if prompts and sentence stems, dialogues showing an event from two perspectives



	Active-Experiential Learning:

Multiple-Center Concepts and Names of Inquiry Centers:
Artistic Expressions by 19th Century Victims: Important Writings by Slaves; Negro Spirituals; The Lyrics of Civil War Songs; Letters by Chinese Immigrants; Native American Art and Poetry; Female Artists of the Period; War-Related Poetry; Famous Speeches of Abolitionist Former Slaves and Indians Who Were Removed

Members of the 19th Century American Artistic Elite: The Creole Romantic Composers; Abolitionist European-American Writers of Plays, Novels, Poems, and Plays; Literary Artists Who Did Not Depict or comment on the Atrocities and Hardships of the Time; Winslow Homer’s paintings

Artists of Conscience In Other Places and Times: Goya, Pablo Picasso, Harriet Beecher Stowe, John Lennon, Tracey Chapman, Leonard Bernstein, 
The Statue of Liberty: Its Creation in France and Delivery, Reactions in America, Present-Day Reconditioning; 

Artists of the 19th Century Who Were and Were Not Socially Conscious and Responsible as Revealed in Their Artwork: This center will present a couple of dozen artists and their work including those who did and did not appear to be concerned about social problems, as revealed in their artwork 

Artists Today Who Are and Are Not Socially Conscious and Responsible: This center will present a couple of dozen artists including those who do and do not appear to be concerned about social problems, as revealed in their artwork.

Novels and Historical Fiction About Slavery and Other 19th Century Victims: The Re Badge of Courage; Anthony Burns: The Defeat and Triumph of a Fugitive Slave; Uncle Tom’s Cabin; The Slave Dancer; True North; No Promises in the Wind; The Giver; Forty Acres and Maybe A Mule; Behind Rebel Lines; The Great Migration; Across Five Aprils; Dragon’s Gate; The Slave Auction; Night Of The Full Moon (Stepping Stone, paper) by 
	Leslie Bowman (Illustrator), Gloria Whelan (Author)


	Active-Experiential Learning 5:

Creating Activities for Students:
1. Revisions, additions, and improvements in the Unit 2 PowerPoint presentation using era paintings, writings, and excerpts from era music, literature, and poetry.  

2. The creation of timelines of historical events juxtaposed with important artistic works and artistic styles.

3. Student essays explaining why a particular artist of the era is the student’s most liked and admired among artists.

4. Multimedia creations that join a painting, nonverbal drama, expressive movement piece, or invention of the period with a poem, song lyrics, a melody, or a classical composition with which it is compatible or in harmony.  Many of the civil-war-related songs seem not to fit with their melodies; the lyrics of some of the Creole Romantic composers seem not to fit their musical scores.

5. Students will perform a monologue in the voice of their favorite historical figure by memorizing this person’s words and delivering them expressively to the entire class.


	Active-Experiential Learning 5 Continued:

Creating Activities for Students:
6. PowerPoint book report on a 19th century novel chosen by students from among a dozen options.  The PP shows will be student narrated either live when presented to the class or via pre-recording as part of the PP document.  The show will include scanned student artwork depicting the story and period, a written summary that conveys the theme and moral of the story, and the student’s opinions about how effectively the author took them back in time, and how the author achieved this.  
7. Students will add a verse to an era poem of their choosing and write an original poem that tries to accomplish in some way what the 19th century poet was trying to achieve.  

8.  Students will be asked to assume the role of a socially conscious artist and to write a letter to one that was not.  The letter will attempt to persuade the aloof or self-indulgent artist to help bring about social change through their artistic products.  

	Reflection Activities Unit 5:

	Deepening Questions Unit 5:


Description of Inquiry Centers for Unit 5: Artists of Conscience

	Center Name
	Lesson Topic
	Description
	Objectives
	Standards Covered

	Important Writings and Letters by Slaves
	Artistic Expressions    of Victims
	
	
	

	Negro Spirituals
	Artistic Expressions    of Victims
	
	
	

	The Lyrics of Civil War Songs
	Artistic Expressions    of Victims
	
	
	

	Chinese Immigrant Art and Letters
	Artistic Expressions    of Victims
	
	
	

	Native American Art and Poetry
	Artistic Expressions   of Victims
	
	
	

	Female Artists of the Period
	Artistic Expressions    of Victims
	
	
	

	The Creole Romantic Composers
	Members of the 19th Century American-Artist Elite
	
	
	

	Abolitionist European-American Writers    and Their Novels, Short Stories,     Poems, and Plays
	Members of the 19th Century American- Artist Elite
	
	
	

	Work of Literary Artists Who Did Not Depict Atrocities and Hardships of the Time
	Members of the 19th Century American-Artist Elite
	
	
	

	Winslow Homer
	Members of the 19th Century American-Artist Elite
	
	
	

	Frederick Douglas’ Speeches and Articles
	The Great Speakers and Political Commentators
	
	
	

	Sojourner Truth
	The Great Speakers and Political Commentators
	
	
	

	Abraham Lincoln’s Speeches
	The Great Speakers and Political Commentators
	
	
	

	Influential Political Cartoonists
	The Great Speakers and Political Commentators
	
	
	

	Booker T. Washington
	The Great Speakers and Political Commentators
	
	
	

	W. E. B. Du Bois
	The Great Speakers and Political Commentators
	
	
	

	Goya
	Artists of Conscience In Other Places and Times
	
	
	

	Picasso
	Artists of Conscience In Other Places and Times
	
	
	

	Tracy Chapman
	Artists of Conscience In Other Places and Times
	
	
	

	
	Artists of Conscience In Other Places and Times
	
	
	

	
	Artists of Conscience In Other Places and Times
	
	
	

	Its Creation in France and Delivery
	The Statue of Liberty
	
	
	

	Purpose of Gift
	The Statue of Liberty
	
	
	

	Reactions in America
	The Statue of Liberty
	
	
	

	Present-Day Reconditioning
	The Statue of Liberty
	
	
	

	This center will  present a couple of dozen artists and their work including those who did and did not appear to be concerned about  social problems, as revealed in their artwork
	Artists of the 19th Century Who Were and Were Not Socially Conscious and Responsible as Revealed in Their Artwork
	
	
	

	This center will  present a couple of dozen artists including those who do and do not appear to be concerned about  social problems, as revealed in their art
	Artists Today Who   Are and Are Not Socially Conscious and Responsible
	
	
	


Description of Student Creations Planned for Unit 5

(Used to deepen conceptual understanding, reflect this understanding through an assessable                performance, and build artistic and creative standards-based arts skills)

	Creative Activity Description
	Related Lesson and/or Inquiry Center
	Performance Assessment Rubric Criteria List 
	Standards Addressed

	1. Revisions, additions, and improvements in the Unit 2 PowerPoint presentation using era paintings, writings, and excerpts from era music, literature, and poetry. 
	
	
	

	2. The creation of timelines of historical events juxtaposed with important artistic works.
	
	
	

	3. Student essays explaining why a particular artist of the era is the most liked and admired among artists.
	
	
	

	4. Multimedia creations that join a painting, nonverbal drama, expressive movement piece, or invention of the period with a poem, song lyrics, a melody, or a classical composition with which it is compatible or in harmony.  Many of the civil-war-related songs seem not to fit with their melodies; the lyrics of some of the Creole Romantic composers seem not to fit their musical scores.
	
	
	

	5. Students will perform a monologue in the voice of their favorite historical figure by memorizing this person’s words and delivery them expressively.
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


INTEGRATED AND DIFFERENTIATED UNIT PLANNING CHECKLIST (IDUPC)
	
	Experience
	Inquire
	Create
	Reflect

	1. Auditory-Verbal Orientation
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	2. Visual-Spatial Orientation
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	3. Kinesthetic Orientation
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	4. Logical-Mathematical Orientation
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	5. Interpersonal-Social Orientation
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	6. Intrapersonal Orientation
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	7. Auditory-Musical Orientation
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	8. Multicultural Perspective
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	9. Bloom’s Knowledge/Comprehension
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	10. Bloom’s Application
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	11. Bloom’s Analysis
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	12. Bloom’s Synthesis
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	13. Bloom’s Evaluation
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	14. Higher-Level/Deepening Questions
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	15. Social-Moral Questioning
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	16. Class Meetings
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	17. Cooperative Learning
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	18. Healthy Competition
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	19. Positive Reinforcement
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	20. Moral Exemplars
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	21. Teacher(s) as Model 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	22. Student Decision Making
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	23. Service Learning
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	24. Intercultural Exchange
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	25. Storytelling
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	26. Literature
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	27. Dramatizations
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	28. Primary Sources Used
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	29. Social Skills Instruction
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	30. Direct Instruction
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	31. Moral Dilemmas
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	32. Student Writing
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	33. Student Speaking
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	34. Student Reading
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	35. Original Student Creations
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	36. Peer Teaching & Helping
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	37. Differentiated Instruction
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	38. Use of Computer Technology
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	39. Informal Assessment Methods
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	40. Natural Environment Connection
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	41. Community Connection
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	42. Family/Parent Connection
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	43. Integration of Subjects & Standards
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


