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A Developmentally Based

 
Core Curriculum
DESIGN CONSIDERATIONS
Good instructional models for character development take into consideration the need to (1) define for students what is good and right and to keep the definitions simple and "learnable"; (2) develop in students a sense of moral responsibility and commitment to the virtues taught; (3) develop in students the ability to think independently about moral issues or to make autonomous moral judgments; (4) know what children at various stages of development can learn, how they think and feel, and under what conditions they will learn best; (5) infuse and suffuse moral instruction into all aspects of school life rather than adding isolated lessons; (6) keep all stake​holders informed and motivated about the program (students, teachers, parents, administrators, school board members, interested citi​zens); (7) operate within First Amendment constraints upon what can be taught in schools and to be respectful of the religious beliefs of all students and parents; (8) bring together interested citizens and school personnel starting at the program planning stage and to design programs that match the unique combination of people, problems, and resources within each community; and (9) approach design and implementation in an organized and strategic manner with plans of action, review, evaluation, and improvement.

AN OPERATIONAL DEFINITION OF MORAL CHARACTER
Moral character is appropriately viewed as personal and social integrity.  With respect to personal, people with moral character are predisposed to (1) show kindness and compassion with empathetic understanding; (2) show the courage to be honest and principled irrespective of circumstances; (3) acquire a wide range of abili​ties that enable them to independently resolve problems, analyze situations where moral values and principles may be in conflict, and adapt to change in a person​ally and socially construc​tive manner; and (4) display a high level of effort in their daily work, and a high level of commitment to individual and group goals and standards.  With respect to social, people with moral character are predisposed to (1) show an interest in and concern for others in the spirit of friendship and brotherhood and to act on these concerns routinely, (2) perform as respons​ible and other-directed team members within families and other groups, and (3) view the preserva​tion of social institutions and the improvement of both self and community as civic duties. 

From this description of the moral person, we can extract, categorize, define, and elaborate specific qualities that can be described as (a) virtues, for persons who have been habitually predisposed to act accordingly, and (b) a collection of moral values and metamoral characteristics, for those who are aspiring to be virtuous (referred to hereafter as virtues).  A content extraction such as this provides a values vocabulary and a simple conceptual structure for curriculum development and lesson planning.  This extraction is offered with some reservations, however, since the various psychological processes involved in moral functioning can only be inferred from such lists of isolated words and definitions (psychological processes such as judging, feeling, perceiving, valuing, perspective taking, reflecting, needing, thinking critically, being intrinsically motivated, reasoning autonomously, empathizing, and understanding), and since providing such a list may increase the chances that educators will conclude that moral character can be instilled through instruction that includes little active student participation (e.g., guided and independent practice and natural discovery).  To guard against such an outcome, this extraction of content will be balanced by an extraction and clarification of emotive and cognitive processes that are essential ingredients of moral functioning.

Extracted Psychological Processes 

Persons with moral character have the will and ability to think for themselves about any issue, including issues where their moral values and ethical principles are in conflict.  They can also critically and objectively evaluate themselves and others using their critical thinking skills, objectivity, situational perceptiveness, and knowledge gained from past experience.  Their connection with other individuals and communities is characterized by a sense of obligation and responsibility that may supercede self-interest in some situations and demand self-interest and personal excellence in others.  This sense derives from learning and internalizing social-role expectations and moral principles (beginning with rules imposed on children by adults), and from the capacity to feel and understand the needs and circumstances of others (beginning with a purely affective form of empathy in early childhood and later including perspective taking that adds the cognitive component of empathy).  They are motivated by a sense of social obligation and a related empathetic concern for others, and by self-regulating and self-reinforcing inner feelings (e.g., pride, shame, guilt, fear).  These feelings are accompanied by automatic or reflexive judgments about one's thoughts, feelings, and actions.  Without autonomy and the will and ability to think critically, and without the acquisition of a social-empathetic, emotionally self-regulating conscience that is reflexive and compelling, their moral character cannot develop fully. 

Extracted Virtues


The extraction of content yields a categorized list of virtues, or values terms that might be appropriately referred to as a combination of moral values and metamoral characteristics, that is, characteristics which are not in and of themselves moral but which help make moral action possible.  The two foundation categories for this list are personal integrity and social integrity.  Personal integrity includes the virtues of kindness, courage, ability, and effort; social integrity includes the virtues of friendship, teamwork, and citizenship.  These seven virtues will be referred to hereafter as primary virtues; the twelve terms listed with each of the seven primary virtues will be referred to hereafter as "elaborative" virtues.  These elaborative virtues appear beneath each of the seven primary virtue terms (see below) and effectively elaborate each primary-virtue concept.  They are listed in order of increasing abstractness or complexity with the most abstract or complex elaborative virtues appearing at or near the bottom of each list of twelve, and the most concrete or elementary elaborative virtues appearing at or near the top of each list of twelve.  This categorized list of virtues will be followed by definitions for each of the seven primary virtues and each of the eighty-four elaborative virtues. 


Virtues That Reflect Personal-Integrity
Kindness
Courage

Ability
Effort
nice
honest

attentive
hard-working

loving
exploring

creative
energetic

gentle
brave/heroic

prepared
determined

cheerful
sorry/remorseful

skillful
competitive

thankful
independent

organized
studious 

friendly
risk-taking

knowledgeable
self-disciplined

comforting
decisive

realistic
ambitious     

courteous
assertive

flexible
dedicated 

sensitive
self-disclosing

objective
optimistic

interested
self-evaluating

deliberate
idealistic

compassionate
persevering

prudent
persistent

empathetic
principled

resourceful
conscientious

Virtues That Reflect Social-Integrity
Friendship

Teamwork
Citizenship
helpful

on-task
peace-loving

sharing/giving

respectful
rule-following

fair/just

cooperative
drug-free

forgiving

productive
law-abiding

patient

responsible
health-conscious

considerate

positive
rights-respecting

supportive

mediating
volunteering     

understanding

punctual/prompt
educated/employed 

trustworthy

humble/modest
socially conscious  

devoted/loyal

genuine/sincere
culturally literate   

charitable

compromising
historically literate

altruistic

temperate
family-valuing

Definitions of Primary and Elaborative Virtues

Since the primary virtues should be taught at all developmental levels, they are defined in simple terms so that even five- and six-year-old children can understand them.  The elaborative virtues are divided, for definitional purposes, into those targeted for elementary school and those targeted for middle and high school.  The definitions of the elaborative virtues taught at the elementary level use simple terms like the primary-virtue definitions and should be suitable for all ages beyond four.  Definitions for the virtues taught at the middle or high school level are written for students in grades six through twelve and are not suitable for most elementary school children.

Primary Virtue Definitions:
Kindness:  making others feel better by knowing how they feel and either sharing or causing good feelings.

Courage:  being strong enough to do what is right when you are afraid to do so.

Ability:  having the skills to figure out what is right and good and to make yourself and your world better.

Effort:  doing your best and not giving up even when things are very hard.

Friendship:  treating others the way you want to be treated.

Teamwork:  helping to achieve group goals by doing your part and working well with others.

Citizenship: following rules and laws and trying to make yourself and your community better.

Elaborative Virtues Defined(Elementary:

ambitious:  a strong need to be or do something special; knowing what you want to do or what you want to be and not letting anything stop you.

attentive:  keeping your eyes, ears, and thoughts on the person who is speaking or leading your group.

brave/heroic:  doing or saying the right thing when you are scared.

cheerful:  being so happy and in such a good mood that you make others happy.

cooperative:  working together to do more than you can do by yourself, and doing what you can to get everyone to help and get along while working together.
comforting:  making someone's sadness, pain, or problem seem easier by acting interested, concerned, nice, and loving.

considerate:  thinking about the feelings of others and what they need, and sometimes doing what is best for them rather than what is best for you.

courteous:  being polite or helpful in a respectful way that makes someone feel important such as holding a door and not interrupting.

creative:  using your imagination to make something that has never been made or seen before; solving new and different problem when you are not sure how to do this at first.

determined:  to know in your heart that you really want to do your best and that nothing can stop you.

drug-free:  showing concern for yourself and your health by never using drugs.

exploring:  looking for and learning about new places and things even when this is a little scary to do.      

fair/just:  making sure that people get what they deserve after thinking about their needs, rights, and behavior.

forgiving:  telling someone it is OK when they say they are sorry, and not being mad or sad any longer.

friendly:  showing that you want to talk with people and do things for them and that you enjoy spending time with them and want to bring joy to their lives.     
gentle:  showing a soft and sweet touch and voice, and being kind when being rough and loud might cause others to be scared or feel bad.      

hard-working:  doing your best and not stopping until you are finished even when your work is not very fun. 

health-conscious:  doing what you must do to keep from  getting sick or hurt and to make yourself strong.
helpful:  aiding or helping others when you have something they need or when you know something that will help them do something right or solve a problem.   

honest:  telling the truth and not stealing or cheating others; telling how you really think and feel about things; admitting what you have done wrong.

independent:  doing things by yourself or on your own even when it might be easier to let someone else do it for you; telling your own ideas and feelings about things and not letting others talk you into doing things you should not do.                    

law-abiding:  knowing that laws are like class rules, except that all people in the state and country must follow them, and making sure that you follow both.

loving:  feeling and showing love, warmth, and caring in a very special way toward a person or animal who is special to you.

mediating:  helping to solve arguments and fights between others in your class and school by asking them to listen to each other and to find a way to get along.

nice:  being one of many different kinds of people that other people like to be around because they do good things and never treat others badly.

on-task:  keeping your mind on your work even when others try to bother you, and even when your teacher is out of the room.

organized:  keeping your things neat and where you can find them, and planning when you will do things so it all is completed on time.

patient:  being willing to wait for something you really want and not cheating, griping, pushing, or crying to get it right away.        

peace-loving:  showing a desire to get along with others by staying out of arguments and fights, and by working out problems with others without violence.

prepared:  being ready to do what you need to do by having supplies, getting lots of sleep, having a good attitude, doing your homework and chores, and planning ahead.

productive:  helping yourself or others by getting lots of important jobs finished.   

punctual/prompt:  being where you need to be and doing what you need to do on time so that others will not have to wait on you or help you.         

responsible:  doing what you are supposed to do as a student and citizen and showing you can be trusted to do so on your own without others reminding you.

respectful:  treating others right because you feel they deserve it, and behaving the way you should toward parents, teachers, older people, other adults, disabled people, smaller children, children your age, and people who are different from you in some way such as their color or religion.

rights-respecting:  knowing that all people have rights such as the right to be free and to say what they think and feel, and not doing anything that might keep them from doing what they have a right to do.

rule-following:  showing that you want to be a good citizen by knowing the rules of your class, school, and community and following these rules all the time.

sharing:  giving others some of what you have when they have less than you or when they have given you some of what they have; telling people how you really feel about important things.

self-disciplined:  doing things without being told; getting a job done all by yourself; doing what you should do when you should do it even when you do not want to do it.

skillful:  being very good at things like art, reading, and sports after learning from others, practicing and working very hard.

sorry:  feeling badly that you have hurt or disappointed someone, and telling them how you feel.

studious:  having a very serious attitude about school and about learning even when others are making fun or acting like they do not care about learning.

thankful:  feeling glad that you were helped by someone who did not have to help you, and telling them how happy you are that they took the time to help.

Elaborative Virtues Defined(Secondary

altruistic:  having an unselfish regard for the welfare of others.   
assertive:  expressing one's self boldly, confidently, and without aggression even when efforts are being made to intimidate or dominate you.

charitable:  being full of love and generous goodwill toward others you may not know personally.

compassionate:  being aware of the distress of others and having the desire to alleviate it.

competitive:  striving to improve upon an earlier performance, or striving as an individual or team member to outperform others in the spirit of fairness and respect.     

compromising:  resolving an interpersonal disagreement by making concessions in response to those made by others, or by offering to make concessions if others will reciprocate.

conscientious:  acting in a manner consistent with the dictates of one's conscience, that is, in accordance with the feelings and reflexive thoughts about right and wrong that enable one to self-regulate and consider others.

culturally literate:  having knowledge of one's cultural heritage and enough knowledge about the cultural norms, traditions, and belief systems of others to communicate and work with them effectively.

decisive:  making decisions confidently and without hesitancy, self-doubt, or troublesome delay after considering enough relevant information to make a good decision.          

dedicated:  to be so committed to another person, cause, or goal that slothfulness and quitting are virtually impossible.

deliberate:  thinking slowly, carefully, and thoroughly about all aspects of a problem or issue and gaining a full understanding as a result. 

devoted/loyal:  being faithful to a group, person, or country, and placing the needs of this group, person, or country above one's own.          

educated/employed:  having the knowledge and skills needed to be a productive and resourceful member of the local, national, and world communities.

empathetic:  being able to understand another person's situation and to feel what they feel to some degree without forfeiting objectivity or being blinded by sympathy and over-identification.

energetic:  being routinely active, vigorous, and tireless in one's endeavors and interpersonal interactions.

family-valuing:  understanding that it is difficult for people to remain happy, healthy, and productive without the support of a few people whose commitment to one another supercedes all other interpersonal commitments and personal interests, and to act in a way that fosters close interpersonal relationships and mutual helping and among members of these special support groups.

flexible:  being open to new information and capable of generating new and different ideas, and being able to change one's position or course of action.     

genuine/sincere:  meaning what you say and/or  do without considering potential gain or loss to yourself.

historically literate: knowing enough about the past to place current events into their appropriate historical context, and enough to teach others.

humble/modest:  viewing yourself in a manner characterized by an absence of alienating pride, vanity, conceit, boastfulness, arrogance, and vindictiveness and acting accordingly so others do not feel devalued or inferior.

idealistic:  being guided by your vision of a more perfect self, organization, community, or world, and adhering to this vision in the face of practical matters that tend to cause you to lose sight of your vision. 

interested:  connecting with others in a way that communicates through questions, gestures, and feedback a desire to be fully informed about their situation and thus capable of serving them as a trusted advisor, critic, or  supporter.

knowledgeable:  knowing enough about a particular subject to be able to communicate intelligently with experts in the field, and achieving this level through purposeful study and practical experience.

objective:  being able to look at a person, problem, or situation factually or without distortion due to personal feelings and prejudices.         

optimistic:  anticipating the best possible outcome both personally and collectively, and avoiding any negative thinking, feeling, and action that might prevent this best possible outcome.  

persevering:  persisting or not giving up in an endeavor or situation in spite of counter influences, opposition from others, unanticipated obstacles or hardship, and personal feelings of discouragement that naturally accompany barriers to success.

persistent:  continuing resolutely and stubbornly for as long as it takes to achieve your original objective and not concerning yourself with those who might object to your constant presence and unyielding spirit. 

positive:  maintaining a frame of mind free of self-disparagement and self-devaluation and free of thoughts and actions which might disparage others or diminish the quality of the relationships on which group harmony and optimum group achievement depend. 

principled:  having an internalized code of conduct or internalized standards of right and wrong and adhering to these standards in the face of threats to your status and personal well being.

prudent:  being wise, discerning, cautious, self-governing, and circumspect in making decisions and judgments that will effect yourself and others.

realistic:  setting goals that are clearly achievable given your skills and potential, and being aware of and guided by facts rather than fantasies.

resourceful:  being able to find or devise ways and means to handle unanticipated problems, and possessing a repertoire of skills and personality qualities that make it possible to cope with such challenges.

risk-taking:  being willing to venture into new situations and endure feelings of insecurity, frustration, and failure because this is necessary for personal growth.          

self-disclosing:  sharing, exposing, or revealing things about yourself that will allow others to know you well and to see you as you really are.  

self-evaluating:  having the humility and objectivity to assess your thoughts, feelings, and actions and to self-correct or change accordingly.

sensitive:  being delicately aware of the needs, attitudes, and feelings of others in real and imagined situations.      

socially conscious:  being aware of real world problems and intrinsically motivated to do your part to create a better world.

supportive:  being there for others when they need you the most and doing what you should to put them in control or keep them in control.

temperate:  showing moderation in action, thought, and feeling particularly in situations where over-indulgence and extreme passion could be harmful to yourself or others.
trustworthy:  displaying a pattern of conduct that causes others to feel that they can believe you, depend on you, and have confidence in you.              

understanding:  acting in a way that causes others to conclude that you are fully aware of their feelings and circumstances and are willing to make adjustments to lesson or limit their difficulties.

volunteering:  noticing needs and problems within a community and freely offering to help in some way without compensation.
SEVEN LEARNING MODES
Students acquire personal and social virtues through (1) a supportive environment that includes relationships with parents, teachers, and other "respectfully engaging" and authoritative adults (as opposed to permissive or authoritarian); (2) unstruc​tured peer group interaction and play that minimizes adult intrusion; (3) development​ally appro​priate discipline and rein​force​ment that treats students with dignity and respect; (4) exposure to virtuous models with whom children and adolescents can identify; (5) didactics or develop​ment​ally appropriate direct teaching about moral standards and desirable virtues; (6) active participa​tion within just, democratic, and caring communi​ties where virtuous behaviors and autonomous moral reasoning can be practiced in real and drama​tized situa​tions; and (7) meaningful real​-world experi​ences within various communi​ties outside the school.  

There are noteworthy similarities between this seven-mode scheme (see chapter 4 for specific strategies) and those implied or specified by others including Kevin Ryan's scheme of Example, Explanation, Ethos (climate), Experience, and Expectations, and Stan Weed's SMILE curriculum, which includes stimulating interest in the moral principle (S), modeling it (M), integrating it with existing knowledge (I), linking with parents through homework (L), and extending the principle into real life situations (E).  From the Child Development Project list of strategies, one can extract or identify the predominant modes, which are active student participation, didactics through literature, and interpersonal support.  Their strategies include highlighting and exposing children to prosocial values, providing opportunities to help others, using cooperative learning, helping students to understand and respect others through literature and class experiences, and using developmental discipline, which combines creating a caring community with social skills instruction and an instructional approach to discipline.  An analysis of the "12-point comprehensive approach to character education" offered by Lickona and the Center for the 4th and 5th Rs shows that six modalities are utilized including active student participation (cooperative learning, democratic decision making in classrooms, ethical reflection, using conflict resolution skills), didactics (teaching values through the curriculum, direct instruction in conflict resolution, direct instruction related to moral discipline and good craftsmanship), discipline and reinforcement (moral discipline), exposure to virtuous models (the teacher as model and mentor, conscience of craft), supportive environment (caring classroom community, teacher as care giver, parent-school-community partnerships, caring beyond the school, moral school culture), and experience within the community (partnerships among parents, educators, and the broader community).

CORE CURRICULUM OVERVIEW
The author's effort to satisfy the need for a concep​tual/methodological framework for developmentally appropriate character education begins with descrip​tions of children at five developmental levels.  These descrip​tions provide a guide for formulating instruc​tional goals, objec​tives, and content, and for selecting appropriate strategies and materials.  The first develop​mental level includes kindergarten (K) and pre-kindergarten (pre-K), and the second includes the first and second grades.  The third and fourth levels include three grades each:  third through fifth and sixth through eighth.  The final developmental level includes all four high-school grades.  These descriptions are a product of the author's (1) experience with children of all ages and dialogue with the teachers of these children, (2) synthesis of  relevant develop​mental theories, and (3) use of Elkind's (1994) and Wood's (1994) practical descriptions.

To facilitate the integration or synthesis of developmental theories, key propositions from each theory were charted together (see Appendix B).  The information presented in this chart suggests that these theories are more consistent with respect to the specific stages they identify and define than the ages at which these stages emerge.  This is illustrated by a comparison of Damon's conclusion that children view fairness in terms of strict equality at the early elementary level and Piaget's conclusion that this occurs at the late elementary level.  Progressive early child​hood educators argue that theorists of the past have underestimated young children because of their characteristic egocen​trism and perceptual thought.  It is also conceivable that children are developing more quickly than they did fifty years ago when theorists such as Piaget, Erikson, and Havighurst were active.  The author suspects that both of these explanations apply and that current progressivist, humanistic early-childhood educators are reactively over-estimating what young children can do and causing traditionalists to discount decades of developmental research.

PRE-KINDERGARTEN AND KINDERGARTEN/EARLY CHILDHOOD
Play is the heart and soul of development during the preschool years and the primary means through which the child's need to take initiative is satisfied.  One might reasonably argue that play itself is a need that must be satisfied at this level.  Through play children can safely take chances and express feelings, and they can satisfy wishes that are not otherwise realiz​able.  The imagination that is evident in their play and that accounts for their interest in stories is the seed-bed for early abstract concepts such as binary opposites (e.g., survival and destruction). 

     Preschool children show in their make​-believe play with peers a consciousness of rules under​lying real​-world relationships and interactions, and they mold their play to conform to these rules without allowing these symbolic connections with reality to restrict their imaginations.  Through make​-believe interactions involving boys and girls and/or same-sex playmates, they step outside themselves to symbolically imitate and practice what they have learned about human roles and relationships in the real world.  The symbolic nature of their play is coupled with a sense of self that is also symbolic in that it is organized around their names and related pronouns such as I, me, and mine.  

     Social play or cooperative make​-believe play is the predominant form of play for four- and five-year-old children and is one of the first forms of truly coopera​tive and reciprocal social interaction, but parallel play is still fairly common.  They exhibit a beginning "tit-for-tat" form of reciprocity that is more of a way to get their way than anything approaching a sense of moral obligation.  They define friendship in terms of playmates and sharing and will behave prosocially to attract playmates even though their prosocial behavior is becoming more selective.  Although they do not always choose to share and are inclined to be more generous to themselves than others, they know that they should share and are motivated by an empathetic understanding of how doing so or failing to do so will make their playmates feel.  They are well aware of the inner feelings of others and will normally feel guilty if they hurt the feel​ings of others.

There is a flipside to the wonderfully playful, imaginative, and affectionate nature of kindergarten and pre-kindergarten children, and their willingness to ask permission and accept rules without compulsively testing limits like older children.  They are primarily driven by passion and curiosity and not by a need to be in harmony with others in their environment.  They will act impulsively to satisfy their desires and will either make no attempt to justify their actions or justify them in an after-the​-fact, self​-serving manner unless external consequences, both positive and negative, condition them to inhibit their impulses and/or to engage in prosocial behavior.  Although they can follow adult expec​tations in the absence of adults due to conditioning, imitation, and modeling, they have not internal​ized adult expecta​tions in a manner that would enable them to self​-regulate or self​-correct in a deli​berative manner.  They can feel badly when they fail to meet adult expectations, but this also reflects conditioning and anticipated consequences rather than shame or guilt in a thoroughly internal​ized sense.  Four- and five-year-old children depend heavily upon authori​tative parenting to learn to control their impulses and tendency to react physically in conflict situations, but the averse​ness of conflict with peers plays a role as well and often leads to purposeful conflict​-avoidance behaviors without adult involvement.  The intense conflict that often occurs over toys and the sharing of toys is rooted in the fact that they do not differen​tiate between themselves and preferred objects and tend to view these objects as an extension of themselves.

Adults tend to talk over the heads of pre-K and kindergarten children because their "why" questions (typical at four years of age), interest in knowing what things are for and what they do (typical at five years of age), interest in "big person" jobs, and extensive imitative use of big words and phrases suggest levels of comprehen​sion far beyond their capabil​ities.  Adults also tend to expect too much from four- and five-year-old children in terms of paying attention, staying still and seated, controlling anger, remaining on-task, not talking, not spilling, dropping, and falling out of their chairs (sideways), holding pencils and other objects properly, not exaggerating, and thinking logically.

The thinking of children at this age level is limited to immediate perceptual experiences, the memory represen​ta​tions that these experi​ences elicit, a transductive or event​-to-event type of cause-effect reasoning, and concept formation that precludes the nesting of classes within broader classes.  This preoperational thinking precludes such things as a unit concept of number, and it accounts for their unfounded inferences about one action causing another, their hypersensitivity to percep​tual cues, and their exaggerated fears.  

No matter how much moral​izing adults may impose when K and pre-K children misbehave, their level of intellectual development precludes analyzing their thoughts, feelings, and motiva​tions, and they cannot indepen​dently escape their self​-centered perspective to distinguish and compare their own viewpoint with the view-point of adults or children with whom they come into conflict.  They can, however, identify or empathize with the feelings of others if they have been taught a feeling vocabu​lary, have learned that all people experience the same feel​ings, and are guided toward identifi​cation with another's feelings by an adult's interjection of perceptual cues (e.g., You hurt . . .).  Their role​-taking or perspective-taking ability is quite limited as evidenced by not being able to tell a story from the perspective of different characters, but it exists in a beginning form as reflected in the roles they assume in coopera​tive social play and their spon​taneous reciprocal communica​tions with each other, and it tends to be task specific and teachable to some degree.

Instructional Implications and Recommendations
Interpersonal and Environmental Support

Pre-K and K children need to feel loved and protected by the adults they depend on, and they must be provided with teachers who feel comfortable touching them affec​tion​ately and talking to them in an affec​tionate, reassuring voice.  They also need teachers who appreciate their need for uninhibited explora​tion of their social and physical world.  Finally, they need teachers who are aware of their unrealistic fears and who will avoid exacer​bating these fears by carefully selecting stories to be read, avoiding threats and hostile repri​mands, and being willing to talk with individual children in a personal and caring way about their specific fears.

Unstructured Peer-Group Play
Informal, child​-initiated play at this level is critical to many types of develop​ment and must be scheduled for significant amounts of time during the school day(at least a couple of hours.  If the adults in their lives have sufficiently exposed them to things from their real world and have made them feel that any type of make-believe play is permissible provided aggression does not occur, they should not have to worry about play being developmentally relevant and educational.  Their role should be restricted to feeding children knowledge and stimu​lating them prior to free play with all types of materials and information, and making the play environment one which promotes imaginative imitation of the world they share with adults and older children.

Discipline and Reinforcement
Since social interactions with peers at this age are more incidental than instrumental (as they will be in the next stage), and since the students are inclined to justify their inappropriate actions, will do as they please if allowed, and need to take initia​tive, authority figures need to balance clear limits, firm conse​quences, much structure, and much patience with affection and many oppor​tunities for children to freely explore their social and physical world.  Children at this age will learn classroom rules best through conse​quences, both posi​tive and negative, rather than didactic instruc​tion.  When their rule violations are relatively minor, they need an assertive, matter-of-fact "no!" without nagging moralism or lecturing, and without preliminary threats that inappr​opriately give them a choice between defiance and compliance.  When the rule viola​tions of children are serious and upsetting to others, adults should point out how their actions made others feel, and should respond in a firm, non​aggressive way by temporarily removing them from the opportu​nity to satisfy any of their desires (timeout).  Students should not be forced to carry out restitu​tional or amenda​tory prosocial behavior since the association with negative feelings might reduce the already decreasing frequency of such behaviors in nonconflict situations.  In addition to the preventive function of modeling and other methods, teachers can prevent conflict and misconduct to some degree by arranging cooperative or team-learning activities that are noncompetitive limited to a few children​​.  Finally, teachers should reward virtuous behavior through simple compliments at the time the behavior is observed, and should reward it in more formal and elaborate ways such as issuing Good Friend of the Month or Peacemaker of the Month awards.

Observation and Modeling
Teachers should make a point of modeling targeted virtuous behaviors in a way that children can easily imitate, and they should call attention to and clearly label these prosocial behaviors when they are displayed by their students and others.  Teachers should also model social problem solving in inter​personal conflict situations, and this should be one of the predict​able conse​quences of interpersonal conflict.  Teachers can model empathy (without using this term) by sharing aloud the thoughts and sensitivities that are a part of sharing another's feelings and thoughts, and they can promote empathy by labeling feelings as they are observed and by encouraging identifica​tion with story characters and peers in distress.

Didactic Teaching
Children at this age love to have stories read and told to them, so storytelling and reading stories to children should be primary instructional strategies (see chapter 4 for ideas on identifying stories that will help build character).  Teachers should also take advantage of the fact that all elementary children find stories affectively engaging and are ostensibly able to learn abstract concepts best through stories by presenting all possible lessons in a story-like rhythm that sets up expectations or a dramatic tension at the beginning and resolves this tension at the end (see chapter 4 for details on Egan's teaching-as-story-telling methods).  

Teachers should not have children memorize classroom rules, and they should not teach targeted virtue words and feeling words and definitions in this manner either.  Rather, they should call attention to rule-following and rule-violating, virtuous and unvirtuous behavior, and all types of feelings as they occur by labeling and describing them.  ​Virtue words and feeling words need not, or perhaps should not, be made visible in print, but they can be illustrated through the display of real life pictures and by class​room puppets or cartoon characters with names that reflect specific virtues and feelings. 

Many of the targeted virtues can be viewed as skills or as having a skill component (e.g., being nice, being thankful, being helpful, sharing, and, with respect to peace-loving, dealing with teasing, dealing with being mad, dealing with losing, learning how to relax, accepting "no" or consequences).  Some class time should be devoted to direct social skills instruction along these lines using a Skill​streaming type approach that involves modeling, role playing, and practice.  With respect to social problem solving or interpersonal conflict mediation, the steps of the process should be learned through the observation of actual conflict resolu​tions within the classroom.  However, those who have attempted to teach early social problem solving have found that the social problem-solving process is enhanced by teaching pre-problem-solving words including feeling words and concepts such as same-different, some-all, might-maybe, before-after, and now-later, and by teaching pre-problem-solving skills such as listening and identi​fying feelings in oneself and others.  

Active Participation Within Classroom and School Communities
Preschool children learn by doing things that occupy their bodies as well as their minds and by interacting with adults, each other, and materials.  Therefore, teachers must focus their efforts on plan​ning and preparing the instructional environ​ment so that (1) many types of action and interaction can occur, (2) children have plenty of room to move about freely, (3) their primary role as teacher during class time is that of facilitator, (4) children have to make the choices they are developmentally ready to make (e.g., choosing from alternative activities), (5) children have some responsibility for main​taining a pleasant, student​-centered classroom (e.g., chores and helping with displays), (6) early forms of peer cooperation and sharing are promoted rather than competition and conflict, and (7) role​-playing occurs both spontaneously and by design and thus capital​izes on their natural imitativeness.  Role​-playing should be the central feature of planned social skills instruction and should also be used in conjunction with storytelling and story reading.​​  Children should be taught songs about character such as those written and recorded by Garry Smith (a former kindergarten teacher), and be given many opportunities to sing them together.  They should also spend considerable time on cooperative group games.  Teachers are not advised to involve preschool and kinder​garten children in classroom rule-making, but they can involve the entire class in teacher-guided mediations of inter​personal conflicts (interpersonal or social  problem solving) and should have dispu​tants in these conflicts do as much of the work as possible in resolving these conflicts whether or not teacher intervention is required.  

Experiences Within the Larger Community
Teachers should encourage parents to expose their children to all types of activities, events, and places within their commu​nity and encourage them to involve their preschoolers in extensive free play and organized recreational activities with peers.  Some field trips should be chosen with character development goals and objec​tives in mind.  At least one whole-class service learning activity should be planned that gives students the opportunity to demonstrate kindness to the needy, keeping in mind that they do not yet see fair in terms of equity.

Instructional Focus
Targeted Virtues
The primary focus for pre-kindergarten and kindergarten children is Kindness and the elaborative virtues of nice, loving, gentle, cheerful, thankful, and friendly.  Other targeted virtues include Courage and the elaborative virtues of honest and exploring, Ability with the elaborative virtues of attentive and creative, Effort with the elaborative virtue of hard-working, Friendship with the elabora​tive virtues of helpful and sharing, Teamwork with the elaborative virtue of on-task, and Citizenship with the elaborative virtue of peace​-loving.  

Targeted Psychological Processes
The process focus for pre-kindergarten and kindergarten children is threefold:  nurturing, strengthening, and eliciting(through prompts(an affective form of empathy that emerges developmentally before perspective-taking (the cognitive component of empathy); encouraging both initiative and conditioned conformity to adult-imposed rules; and preventing children from becoming overly selective with their prosocial feelings and actions (i.e., prosocial with all peers).

Primary Instructional Modes
The emphasis at this level is upon active student participation in the class​room and providing opportunities for unstructured peer group play.  K and pre-K children need to feel free to explore, make choices, and learn in a natural way within the context of firmly and quickly enforced boundaries and the constant modeling and verbal labeling of their virtuous behavior.  Discipline, social reinforcement, and modeling are very important for basic habit formation, but the use of these modes needs to take place within this active environment for the most part.  With respect to interpersonal and environmental support, adults must be careful not to stifle initiative as they seek to provide the feedback and structure necessary for habit formation.  They also need to encourage fours and fives to be concerned about the feelings of others and to constrain their selfishness and aggression by using feeling words to help them understand how their behavior has affected others.  When student conflicts occur, teacher-mediated social problem should be used with input from the entire class when possible, that is, a combination of didactics and active student participation.  Didactic teaching should include planned and spontaneously infused social skills instruction, much storytelling and story reading, and the presentation of lessons in a story-like rhythm whenever possible (see chapter 4).  The targeted virtue words and related feeling words should be used extensively to describe what occurs in the classroom. 

General Instructional Objective
The general character develop​ment objective for K and pre-K students is to cultivate the seven primary virtues within a learning environment that encourages exploration, with an emphasis on (a) kindness and the development of an affective form of empathy through consciousness-raising dialogue, ​(b) habitual good conduct and prosocial feelings through direct instruction and reinforcement, and (c) initiative through adult encouragement and facilitation.

Behavioral Objectives  

1. Students will show concern for others and stop behaving in any way that is harmful to others when they see(or an adult helps them to see(how their behavior has made others feel.
2. Students will learn the meaning of kindness and display their understanding by accurately labeling their actions and those of others as kind, nice, loving, gentle, cheerful, thankful, and friendly, and by being kind to others without adult prompting.

3.
Students will learn what it means to be honest and exploring and that this is not always easy (i.e., it takes courage), and they will display their understanding by labeling these behaviors in themselves and others, by being honest about themselves and others, and by exploring all aspects of their learning environment with adult encouragement.

3. Students will learn what it means to pay attention and to be creative and imaginative, and they will display their understanding by accurately labeling these behaviors in themselves and others and by being attentive and creative when given the opportunity.  

5.
Students will learn what it means to make a good effort and to be hard-working, and they will display their understanding by labeling these behaviors in themselves and others and by trying as hard or harder than most children their own age.

6.
Students will gain a beginning understanding of friendship, defined in terms of sharing and helping, and will display their understanding by accurately identifying friend​ships, sharing, and helping, and by sharing with and/or helping at least one person each day.

7.
Students will begin to learn the meaning of teamwork by staying on task to complete their work and by helping to keep order in the class by following rules and directions with minimal adult prompting. 

8.
Students will learn what it means to be peace-loving and peaceful and display this understanding by ​(a) labeling this behavior in themselves and others, (b) not being the first to hit or be mean, (c) telling the teacher when someone is mean to them rather than hitting or crying, and (d) participating in teacher-led whole-class conflict resolution.

EARLY ELEMENTARY/MIDDLE CHILDHOOD
Early elementary school children are more interested in real things and how they work than the fantasy and fairy tales that were attractive during early childhood.  They are also more creative, artistic, spontaneous, optimistic, and physically active than they will be at the late elementary level, although all gradually diminish during this period.  As they enter first grade, they tend to be impatient, demanding with parents, aggressive in play, prone to tattling and jealousy, and overly interested in winning and being first.  At the second grade level they are more serious, more sensitive to embarrassing criticism and exposure, less active, more interested in friends, more polite and considerate with parents, more demanding with teachers, and more inclined to feel unfairly treated.  Between six and seven, children typically move from being overly assertive and rather insensitive to being relatively unassertive and overly sensitive due to an emerging aware​ness that they are being evaluated by others.  Coupled with this emerging awareness is an emerging understanding of self in terms of comparisons with others and a gradual departure from an understanding of self in terms of a collection of separate and unrelated characteristics such as how they look, what they can do, and how they feel from moment to moment.  

All early elementary children like to learn to play games with rules, but sixes do not learn game rules well and are overly competitive.  The ability to follow game rules well by age seven is made possible by the emer​gence of concrete operational thinking that includes deductive and syllogistic reasoning and reversible mental operations.  All early elementary children have a need to make and do things well as evidenced by a strong desire to show their school work to their parents.  Sixes enjoy the process of creation more than the product and are highly industrious, loud, and hurried.  Sevens are preoccupied with producing perfect products, tend to overuse their erasers, and tend to be much more self-conscious, quiet, moody, slow-working, and inward than sixes.

Early elementary children inten​tionally use people and things in their environ​ment to satisfy their wants and desires.  They are now truly social where they were only moving in this direction earlier, but their cooperation with others has a predominant instru​mental or self​-serving quality that is reflected in descriptive words and phrases such as "uneven-handed recipro​city," "reciprocal obliga​tion," and "exchanging favors to satisfy needs."  At school they exchange their compliance with teacher expecta​tions for help in satisfying their need to be produc​tive and competent.  At home they exchange obedience and conformity for support and assistance.  Friendships are often based upon whether another child will go along with what they want to do rather than an awareness of shared values or goals, and these friendships tend to last only as long as both parties feel that they are benefitting.  They can be very loving and kind, as they have demonstrated in the past, but unless they see a personal advantage or have received extensive reinforce​ment for kindness, they are likely to act in pursuit of their goals and objectives with little or no regard for the feelings and needs of others.  

One might reason​ably conclude that children at the beginning of this level sense their capacity to satisfy their desires at the expense of others or through manipulation and decep​tion if necessary, and their need for mechan​isms, both external and internal, to keep this corrupting power under control.  This inner sense may be reflected in their eventual tendency to view rules, including game rules, as sacred and unalter​able, their inflexibility in applying these rules to others, the fact that they begin to internalize the controlling voice of firm but loving adults with whom they identify (authori​tarian conscience), their inclination to accept as just the actions of authority, their willingness to exchange obedience for adult assistance, and an emerging awareness that problems caused by competing desires among peers can be prevented through equal treatment (egalitarianism).  They tend to use the terms equal and fair synonymously, and tend to be more interested in equal treatment when they receive less than when they receive more.

Instructional Implications and Recommendations
Interpersonal and Environmental Support
First and second grade students are still very dependent, but they do not need as much affection and reassurance as preschool and kindergarten children.  Because children at this level gradually become more aware of being evalu​ated by others and more sensitive to criticism, teachers should be alert to negative moods and willing to provide immediate support.  They also need to be alert to the emotional difficulties of children who have been over-protected by parents and therefore lack the independence and self-confi​dence to deal with the social and academic demands of school.  Finally, they will need to encourage initiative and to be patient with children who have progressed from simply wanting to do things (typical of age six) to wanting to do them well (typical of ages seven and eight).

Unstructured Peer-Group Play
Although the nature of free play becomes less symbolic and more social and rule-bound as children move out of kindergarten and into the first and second grades, it continues to be critical for social and moral development.  Early elementary children need at least an hour of free play.  During this time games and activities should not be led by adults.  Teachers and other adults should do nothing more than remain in the area to intervene when children are unable to resolve their conflicts peacefully.

Discipline and Reinforcement
An elaborate classroom discipline system with visible charts and hands-on components is appropriate for these high-energy children who have a natural interest in rules, a natural tendency to be competitive, a natural tendency to run over each other in pursuit of their desires and interests, an awareness of their partial dependence on authority to achieve self-control, and a natural tendency to internalize rules if authority figures who impose them can combine firmness with enough love to promote personal identification with authority.  

When reprimanded, first and second grade children should not be subjected to moralizing but should be asked to repeat the rule they violated, told that they must follow the rules even when they want something badly, and, if the rule violation is sufficiently serious, placed in timeout as a clear way of communi​cating that the cost of getting what they want at the expense of the rules and others is to not get what they want for a specified time period.  Timeout will be needed to handle serious misbehavior, and a sequence of levels of timeout, each more seclusive and restrictive than the preceding, should be planned in advance and consis​tently applied in order to encourage children to choose self​-control, thereby avoiding increased restric​tions (e.g., pushed away from the group, timeout corner, timeout outside the class​room, detention, suspension).

Peer mediation is not recommended at this age (unless much older students are the mediators), but an adult-guided search for non​violent solutions to minor conflict can be effective and will be the most effective when children have already learned about prospective alternatives through previous mediations and/or stories.  Some type of restitutional or reparative penalty rather than, or in addition to, timeout may be appropriate, depending on the amount of remorse shown. 

Since first and second grade children can take the perspective of others and engage in prosocial behavior uncondition​ally but are too preoccupied with satisfying their own needs to do so voluntarily much of the time, they should be told the behaviors that are good, encouraged to be the first to show these behaviors, given ample oppor​tunities in free play and cooperative learning activities to exhibit these behaviors, socially rewarded whenever they display these behaviors, and given special attention through consequences such as monthly awards for prosocial behavior or adding their name and deed to a Good Deed Tree.  Prevention of conflict can also be achieved by taking their natural competitiveness and selfishness seriously, taking time to clarify game rules, and strategi​cally legitimizing competition in some activi​ties and structuring it away in others by using  cooperative conditions.  Totally eliminating competitive activities as some have suggested is unnatural and unrealistic for this age level.

Observation and Modeling.  

Adults responsible for teaching first and second grade children must take special care to be consistent in modeling the virtues they teach or they may suffer the criticism of their students.  They should also use in their interactions with students the virtue words targeted for this level and those targeted at the preschool level.  Their emphasis should be on calling attention to and labeling virtuous models within and outside the classroom.  Pairing students with older student buddies within the school, or adult buddies from outside the school, is highly effective with this age group.

Didactic Teaching
Teachers should display the seven primary virtues and definitions in their classrooms along with the "elaborative" virtues that are targeted for these grades.  The latter should be presented in an interesting format such as identifying them as virtues that the cartoon character Arthur possesses.  Students should be asked to learn the definitions for the seven primary virtues since they are very simple.  This learning should occur through hands-on activities such as posters, art work, journals, and bulletin board displays rather than rote memorization.  Students should also have these words infused into their reading and writing and have the concepts underlying all fifteen of the virtue words for this level infused into language arts and social studies through stories, drama, art, and music.  

Some of the targeted virtues and elaborative virtues (comforting, courteous, brave, sorry, forgiving, patient) can be viewed as social skills and should there​fore be systematically modeled, role played, and practiced apart from other parts of the curriculum (see subsequent descriptions of the Skillstreaming approach).  Other targeted virtues need to be associated with feeling words through direct instruction and labeling (e.g., shame and embarrass​ment related to being sorry).  With respect to social problem solving, children at this level should be taught the basic steps, but these steps should be carried out through teacher-guided and classroom-assisted mediations and not conventional peer mediation unless older students are the mediators.  

Students should not be asked to memorize classroom rules, but they should have some involvement in their formulation.  These rules should be clearly posted and referred to when they are being followed or violated.  More than likely, many of the students will learn the rules well and take pleasure in catching others who violate them.  Once the rules are created, every effort should be made not to bend them since children at this level view rules as sacred and unchangeable.

Active Participation Within Classroom and School Communities
Students at this level should be given choices, as they were earlier, but they do not need to move about as freely as preschool children and do not need as much time for discovery learning or free exploration.  Since they do not view rules as an alterable product of mutual consent as they will in late childhood and early adolescence, their contribution to the formation of class rules should be ​limited.  The extent to which cooperative learning techniques can be used at this level is limited, so the teacher should focus primarily on prerequisite skills like learning to be patient and considerate of others during teacher-led small group instruction and being able to follow rules in simple game play.  The assignment of learning partners and cluster group seating can be introduced during the second grade or during the first grade if prerequisites are in place.  Active participation of students at these ages should be in age-appro​priate forms such as role-playing as a part of social skills training, class​room dramatizations of stories read and events studied in class, speaking and reading in front of peers, routine center time activities with puppets, construction toys, housekeeping toys, and so forth, class meetings, cross-grade buddies activities, giving​ input during teacher​-mediated interpersonal problem solving, making comments, asking questions, and answering ques​tions during teacher-led didactic instruction, and working as peer tutors for those who are academically and socially ready for this responsibility.

Experiences in the Larger Community
Teachers should plan field trips to places where the needy are being served,  plan and carry out school and community service projects and an intercultural exchange project, and give homework assignments that are related to the targeted virtues and psychological processes.    

Instructional Focus
Targeted Virtues
The primary focus for first and second grade students is Friendship and the elaborative virtues of fair, forgiving, patient, and considerate.  Other targeted virtues include Kindness and the elaborative virtues of comforting and courteous; Courage and the elaborative virtues of brave and sorry; Ability and the elaborative virtues of prepared and skillful; Effort and the elaborative virtues of energetic, determined, and competitive; Teamwork and the elabora​tive virtue of respectful; and Citizenship and the elaborative virtue of rule-following.

Targeted Psychological Processes
The process focus for first and second grade children includes expanding their natural affective form of empathy to include a beginning cognitive or perspective-taking component, promoting the process of internalizing adult rules to form an authoritarian conscience, promoting the development of a beginning notion of fairness that appreciates equality but not necessarily equity, promoting the transition from simply wanting to do things (initiative) to wanting to do them well (competence), and encouraging early forms of cooperation and friendship that will be unavoidably limited by one-way social perspective that is inherently self-serving, unevenly reciprocal, and instrumental. 

Primary Instructional Modes
Once again, teachers must balance an emphasis on active student participation and unstructured peer interaction and play with enough didactic instruction, modeling, reinforcement, and interpersonal support to ensure that children learn the virtues and related feeling vocabulary, and learn adult rules and expectations in a manner that will promote the normal formation of an authoritarian conscience.  Adults need to continue to be loving and firm with clear consequences for disregarding rules, and they need to be sensitive to those students who begin to display perfectionistic tendencies or a desire to do things well.  Didactic instruction should continue to focus on the infusion of character themes into all possible lessons and the use of storytelling and reading stories to students that support character development objectives.  Interpersonal conflicts should be addressed through teacher-led mediation with class input where possible, and teachers need to take the time to ask the questions and give the prompts that students will need to begin taking the perspective of others.  Social skills training should occur daily using a Skillstreaming type model that combines didactics and active participation.  The use of discipline/reinforcement as a learning mode should include a classroom management system that provides an ongoing, interesting, visible account of each child's current status in terms of acceptable versus unacceptable behavior and includes some type of hands-on component.  Teachers need to control excessive competitiveness by using more cooperative than competitive activities.  Finally, active student participation in the classroom should include daily class meetings, cross-grade buddies activities, beginning cooperative learning in pairs or groups of three, school service, service learning, and an intercultural exchange project with another class in another school.

General Instructional Objective
The general character develop​ment objective for first and second grade students is to cultivate the seven primary virtues in an active-student environment with an emphasis on friendship and the development of (a) a beginning perspective-taking ability (elicited through prompts and questions), (b) an authoritarian conscience (i.e., internalized adult expectations) through quality student-teacher relationships and clear rules, and (c) a sense of competence as children begin to move from merely wanting to do things to wanting to do them well​​.

Behavioral Objectives
1.
Students will begin to take the perspective of others, will internalize adult rules, and will begin to show a desire to do things well.  They will demonstrate this growth through their responses to teacher questions and their expressed feelings and attitudes, and by behaving in accordance with adult rules and expectations when adults are not present.

2.
Students will expand their understanding of kindness to include being comforting, courteous, and polite, and they will demon​strate this understanding by using gentle talk and touch and offering to play with peers who are upset, and by adding to their repertoire of social skills the habitual court​esies of saying "good morning" and "excuse me" and not interrup​ting the teacher when she is talking to someone else.

3.
Students will learn that being brave and being sorry are forms of courage, and they will demon​strate their under​standing by accurately labeling the bravery of others and by showing that they are sorry for wrongdoing through nonverbal and/or verbal behaviors that reflect associated feelings and attitudes as judged by their teachers and parents.

4.
Students will learn what it means to be prepared and skilled and the importance of both, and they will demonstrate their understanding by accurately labeling these behaviors in themselves and others, by remembering their materials and homework, by practicing before performing for others, and by acquiring reading and math skills at expectancy.

5.
Students will expand their concept of effort by learning the meaning of energetic, determined, and competitive​, and they will demonstrate their understanding by accurately describing others as energetic, determined, and competitive, and by being energetic, determined, and competi​tive in a socially appropriate way.

6.
Students will broaden their understanding of friendship to include treating others fairly, forgiving others, being patient with others, and considering the effects of their behavior on others.  They will demonstrate this under​standing by taking turns and treating peers fairly, by not staying angry with peers for more than a few minutes following minor conflicts, by waiting their turn without complaint or cheating, and by listening when the teacher uses perceptual cues to describe how their behavior is affecting others.

7.
Students will learn that being a good team member involves treating others with respect, and they will demonstrate this understanding by accurately labeling respect and disrespect among peers and story characters, by not making fun of others, and by not teasing, hitting, and name calling.

8.
Students will learn what it means to be law-abiding as a citizen and the relationship of this social responsibility to following rules in class, and they will demonstrate this understanding by following class rules and by not complaining and denying wrongdoing when caught breaking the rules.

LATE ELEMENTARY/LATE CHILDHOOD
For third, fourth, and fifth grade children, the family continues to be a very important influence, but the peer group is the primary growth center in their lives and a critical foundation from which a rational conscience and true cooperation develops.  At this stage children view "right" as that which gains approval from peers and adults, and they manage to gain approval by being caring and accommodating toward significant others and living by a golden​-rule standard that reflects an under​standing of even​-handed recipro​city in friendships.  They begin this stage by viewing justice and fairness in terms of equality and begin to view it more benevo​lently with a new apprecia​tion for unequal needs among people (equity).  For the first time they can make reasoned decisions by consi​dering disparate claims to justice or fairness and the circum​stances within which these claims are made, but their perspec​tive continues to be limited for the most part to a particular situation and the persons involved.  As they acquire the capacity to distinguish between the intentions of others and the effects of their actions at about age nine, they tend to give more weight to the intentions of others when they make judgments about fairness.

Late elementary children no longer view authority figures as different from themselves in terms of rights, and by age ten or eleven, they no longer feel compelled to test limits imposed by authority.  They recog​nize that relevant superior knowledge and skill justify the superior status of leaders and authority figures.  Their willing​ness to conform to adult expectations derives from this under​standing rather than from a fear of authority, unless persons in authority are intimi​dating.  They know the function of rules, become infatuated with the details of game rules, and willfully adhere to them.  By the end of this stage, children no longer assign greater importance to their own desires than those of the group, even though they may not act accordingly, and they are capable of true cooper​ation.  They can take the perspective of others both intel​lectu​ally and emotionally and compare the perspectives of others with their own.  They develop an appre​ci​ation for rela​tionships or affec​tional bonds and see the value of life accordingly.  Their self-understanding is based on compar​isons with others to a large degree, and begins to include the real and potential effects of their characteristics on others.

     Upon entering the third grade, children tend to be concerned about what their parents and teachers think about them, but they begin to form close friends and are more interested in peers than the teacher.  They tend to be very judgmental of themselves and others and very sensitive about incompetencies, such as being a poor reader.  They are very industrious and competitive but tend to be self-critical, overly competitive, and very serious, as well as worrisome and generally negative by age ten.  Their tendency to be judgmental increases somewhat as they enter the fourth grade, and it includes the dispassionate appraisal of parents, teachers, and themselves, and an ability to accept blame and responsibility for their actions.  The close same-sex friendships that began in the third grade continue with greater intensity at the fourth grade level and are accompanied by a beginning polarization between the sexes that peaks at eleven.  

In contrast to third graders, fourth graders are more inner directed and more attracted by materials and information.  They are also much more positive and seem to have an instinct for cooperation that makes group activities work extremely well.  By the end of the fourth grade, they are typic​ally less judg​mental and critical, enjoy better relationships with parents and teachers, and are generally as adapted to their world as they will be for years.  This adaptation begins to crumble somewhat as children begin the growth spurt that leads them into the new hopes and anxieties of early adolescence.  By the end of the fifth grade, many children have become noticeably more active, ill​-mannered, unpredictable, defensive, argumentative, easily embarrassed, and independent, but they continue to work well in groups.  By age eleven children can think deductively, reason abstractly, and view the world from many perspectives.

Instructional Implications/Recommendations
Interpersonal and Environmental Support
Children in this age range do not need their teacher to serve as a second mother or father, but they need to feel that they are liked by the teacher in spite of their typical negativeness at grades three and five​.  They also need a classroom and school environment that is child-centered, and one in which adults do not demean, insult, threaten, and ridicule them in public.

Unstructured Peer-Group Interaction
Children at this level also need time with peers outside of their structured classroom activities, and this includes recess and after​-school clubs, sports, and recreational activities that allow them time before, during, and after adult-organized activities to interact freely and spontan​eously.

Discipline and Reinforcement
Since this stage marks the begin​ning of rule codification or intense interest in game rules, and since students now fully comprehend the role of rules and authority, teachers can spend more time on rule creation with significant student input and activities designed to achieve over-learning of rules.  They may not have to adhere to the general rule of having just a few class rules.  They are advised to build some type of game-like, team-based, competi​tive approach to classroom management where students are not always on the same team, and where chronic offenders, if there are a few, are put on a team of their own.  Their system should include both group and individual contingencies (see Discipline and Reinforcement strategies in chapter 4 for more details).  Conse​quences for rule infractions that clearly violate the rights of others should have some type of restitutional, amendatory, or positive​-practice over-corrective consequence, and consequences should be determined in advance with student input when possible.  Behavioral contracting is a very effective tool at this stage.  This is the first age at which it is critical to provide a grading system that rewards individual progress (e.g., letter grades for individual progress as reflected through pre-post testing and taking ability into account, and number grades to show mastery of grade-level material).

Observation and Modeling
Children in this age range are ideally suited to serve as role models for younger children through a buddy system.  At-risk younger children should be paired with the most virtuous and accomplished older students.​  Children enjoy spending time with adult buddies or mentors from adopting businesses and concerned organiza​tions.  Prospec​tive buddies from businesses who are rookies should be oriented by a team including the teacher, principal, and counselor or school psychologist.  Students in this age range are also ideal for a "He Is My Hero" program in which students are encouraged to study, write about, write to, and, if possible, communicate with their hero inside or outside the school. 

Didactic Teaching
Teachers should introduce, define, and infuse in every subject possible the nineteen words that identify the target virtues for this age range, but this direct instruction should not be used as the primary instructional method.  Teachers should also become preoccupied with identifying exemplars of these virtues, and they should encourage their students to do the same and to bring in stories from outside of school.  Students could read and report on books that teach about one of the targeted virtues, and this could be facili​tated in advance by cataloging library books by the virtues and moral principles they teach (see chapter 4)​.  Social skills instruction in the Skillstreaming mode should continue from the previous level and should focus on social skills related to the nineteen virtues targeted at this level (e.g., listening as a skill related to showing genuine interest in others, showing sportsmanship even when one loses, taking the initiative to mediate conflicts among teammates other than oneself, being assertive in resisting pressure to become involved in drugs and law-breaking, etc.).  Finally, children need to learn the basic steps in social problem solving well enough to eventually serve as peer mediators without adult invol​vement (see chapter 4). 

Active Participation Within Classroom and School Communities
This cluster of grades is the best time to begin emphasizing coopera​tive learning strategies, class meetings that address serious inter​personal and ethical problems and that employ group coun​seling techniques, the full inclusion of students in the writing of rules, the introduction of peer mediation, intercultural exchanges with students of the same grade from another school and culture, and service learning projects that serve the needy outside the school.  Decisions with respect to intercultural exchanges and service learning should include student input.  Cooperative learning should be the most commonly used instructional strategy beginning at the fourth grade.

Experiences Within the Larger Community
This is the ideal age for children to become involved in organized recreational activities, clubs, scouts, and other youth groups.  This is so impor​tant that school personnel should make sure that every child is involved in something after school or outside of school.  The primary virtue emphasis at this level is teamwork, and actually being on teams inside and outside of school is the best way for students to learn.  Parents could also be encouraged to build upon school-organized service learning initiatives by becoming involved in such efforts as a family. 

Instructional Focus
Targeted Virtues
The primary focus for third, fourth, and fifth grade students is Teamwork and the elaborative virtues of cooperative, productive, responsible, positive, mediating, and punctual/prompt.  Other targeted virtues include Kindness and the elabora​tive virtues of sensitive and inter​ested; Courage and the elabora​tive virtue of remorseful; Ability and the elaborative virtues of organized, knowledgeable, and real​istic; Effort and the elabora​tive virtues of studious and self​-disciplined; Friendship and the elaborative virtue of supportive; and Citizenship and the elabora​tive virtues of drug-free, law​-abiding, and health-conscious.

Targeted Psychological Processes
The process focus for late elementary children is threefold includes promoting the transition from an early authoritarian conscience (internalized heteronomy) to a beginning rational conscience, promoting a beginning understanding of equity,  and encouraging a need for approval from responsible peers via reciprocal cooperation and friendship(all made possible by the transition from perceptual to conceptual or concrete operational thinking and a more mature but still limited ability to take the perspective of others.

Primary Instructional Modes
The primary mode at this level is once again active participation in classroom and school communities with an emphasis on cooperative learning techniques, intercultural exchange, cross-grade buddy systems, class meetings, service learning, and extracurricular activities.  Discipline and reinforcement and didactic teaching are also important since students are interested in the details of rules, are naturally competi​tive, and have a strong need for competence.  Modeling that involves older students and admired adults works very well at these grade levels. 

General Instructional Objective
The general character develop​ment objective for third, fourth, and fifth grade students is to cultivate the seven primary virtues in a cooperative learning environment with an emphasis on (a) developing a sense of obligation to team members, (b) promoting the emergence of a rational conscience, and (c) promoting a beginning understanding of equity(all made possible by a new two-way social perspective, concrete-operational thinking, and guided practice in critical thinking, cooperative group work, and service to others.

Behavioral Objectives          

1.
Students will develop a rational conscience and a sense of obligation to their classmates, family members, and school personnel, and will demonstrate this sense of obligation by doing the right thing when rules do not clearly indicate what is right, and by acting in a manner that sometimes places group needs and goals above self-interest.

2.
Students will expand their understanding of kindness to include showing interest in others in all interpersonal interactions and being sensitive to the needs, feelings, and circumstances of others. They will demonstrate this understanding in casual interactions, cooperative learning activities, peer media​tion work, and service learning.

3.
Students will learn that apologizing is honorable because it calls for courage in the form of honesty, humility, and respect for others, and they will demonstrate their understanding by apologizing with little or no prompting from adults and by exhibiting verbal and nonverbal behaviors which reflect genuine remorse.

4.
Students will learn that organization, knowledge, and realism are needed to solve problems and achieve personal goals, and they will demonstrate their understanding by accepting constructive feedback about goals, plans, and self-percep​tions, by showing they value know​ledge through their ​work completion, and by assisting one another with organization during cooperative learning activi​ties.

5.
Students will learn that being studious and self-discip​lined are forms of effort they should exhibit, and they will demonstrate this by making choices that reflect these virtues such as remaining on-task when others are not, begin​ning assignments and doing homework without reminders, bringing supplies, and continuing beyond the required study time if this is needed to succeed or do their best.

6.
Students will learn about mutual support as a characteristic of true friendship and that this takes courage and integrity in situations where they may be criticized or have to deny their immediate desires to come to the aid of a friend, and they will demonstrate this quality by establishing friend​ships inside and outside of school and by functioning as this type of friend.

7.
Students will learn that many important plans and decisions are made by groups of people who must work together and that many important accomplishments depend on the capacity of people to be good team members in terms of cooperation, productivity, responsibility, positiveness, mediational skills, and punctuality.  They will show their under​standing by demonstrating these skills, attitudes, and habits in cooperative learning activities, whole-class projects, and extracurricular team activities.​

8.
Students will add to their understanding of responsible citizenship by learning that only drug-free and physically healthy people can help themselves and their community, and that obeying the law provides order and protection.  They will demon​strate their understanding by refusing drugs and encour​aging their friends to do so, by practicing healthful living, and by making and following rules in their classrooms and school.

MIDDLE SCHOOL/EARLY ADOLESCENCE
     Early adolescence or the middle school years may present the toughest challenge to students, parents, and teachers during the entire developmental process due to the sudden and dramatic changes brought on by sexual maturation and the full realization of formal operational thinking (the ability to manipulate symbols in the mind and to think logically and abstractly, the capacity to assume a third-party perspective on oneself, one's peers, and one's relationships).  These changes introduce unprecedented peer group activity and preoccupa​tions and intense concern about personal and social qualities.  Much of the turmoil and uncertainty of this period comes from the fact that early adolescents develop sexually and intellectually at different rates and develop natural preoccupa​tions with personal and social matters at different ages.

Some sixth graders have entered puberty and are exhibiting at least hesitant sexual interest and experimentation.  Like their age peers who have not entered puberty, however, they are still children in many ways.  Most have recovered from late-elementary-school appre​hen​sions about the future as reflected in their friendliness, openness, flightiness, extremely high energy level, lack of social criticism (which looms around the corner), and lack of cliquish​ness or discrim​ination in friendships.  These charac​teristics continue well into the seventh grade when differences in physical maturation become more apparent.  

By the middle or end of seventh grade, many students have lost their accepting, happy-go-lucky, worry-free demeanor and have become touchy, intro​spective, and preoccupied with being liked by their peers.  This change marks the actual departure from child​hood and entry into adolescence.  Sometime between the middle of seventh grade and the beginning of the eighth grade, the peer group becomes the center of their world, and school becomes the stage on which the drama of friendships, rivalries, cliques, and teacher-student tensions unfolds.  Perhaps because they need to convince themselves of their psychological independence, they typically feel compelled to question all rules except moral rules and are aware that rules are a changeable product of mutual consent.  Their criticism of the values, beliefs, and behaviors of their parents also reflects the beginning of the process of individuation or psychological separation from their parents.  

     To fill the gap that they are creating between themselves and many adults in their lives, early adolescents gravitate toward same-sex cliques that satisfy many of the needs once satisfied by the family.  Same-sex friendships are exclusive and characterized by mutual under​standing (loyalty) and the sharing of innermost feelings and personal problems (intimacy).  They begin to conceive of them​selves in terms of social and personal qualities and self-evaluations that address their past and anticipated future rather than specific acts and capabili​ties in the present only.

     With respect to moral reasoning, young adolescents continue to view what is just or "right" as that which gains approval from signifi​cant others in their lives including peers and parents, and they must deal with conflicts between what is approved by peers and what is approved by adults.  They are intel​lectually capable of considering disparate claims to justice as well as the circum​stances of a dispute or problem situation and can make decisions on the basis of equity, which reflect an understanding that the needs of some exceed those of others.  Consistent with their interpersonal preoccu​pations, their thoughts on the value of life reflect an empathetic under​standing of affectional bonds among people and the distress suffered by the friends and relatives of the deceased.

Instructional Implications and Recommendations
Interpersonal and Environmental Support
Students entering at the sixth grade level and much of the seventh are generally pretty stable and not in need of interpersonal support beyond what children in late childhood typically receive.  As they truly enter puberty and become much more concerned about how they are perceived by peers, they become more needy.  Teachers who recognize this need when it emerges and appreciate that students this age are distinguishing between teacher skill and likeable teacher personalities can balance their responsibilities as an authority figure with efforts to take advantage of one-on-one relationships with students who seem to like them and want to talk with them.  Perhaps the most common mistake made by middle school teachers is missing the opportunity to be a big brother or big sister and friend out of fear of diminishing their power and control as an authority figure.

Unstructured Peer-Group Interaction
Middle school students need time in informal, unstructured situations in order to achieve interpersonal milestones.  Some will find their way without  adult efforts to provide opportunities for unstructured interaction, but school personnel can promote the normal develop​ment of early adolescents by legitimizing informal mixing during lunch periods, grade-level parties at the school that are largely student planned, and recreational activities in the community that students are made aware of through communication between school personnel and organization sponsors.  Parents should be encouraged to allow their young adolescents to have get-togethers with friends in their homes under conditions that allow them a reasonable degree of privacy.  

Discipline and Reinforcement
Sixth and seventh grade students are a challenge even for the best of classroom managers.  This is because of their high energy level and the fact that many are still children in adolescent bodies.  Eighth graders are a different type of chal​lenge because they try to bring their cliquish preoccupations into the classroom.  With these challenging student characteristics and the many classroom and teacher changes that typically take place, it is critical for middle schools to have a good school-wide discipline system that involves several levels of predic​table consequences for specific types of inappro​priate behavior, and a means of keeping accurate records of where each child stands as far as first, second, and third violations of particular rules are concerned.  This may seem negative, but at the middle school level, it is preventive provided it includes consis​tent back-up from school administrators after classroom level consequences have been tried (excluding illegal behaviors of course).  Greater consistency from one classroom to the next can be enhanced by establishing grade-level teacher teams of three or four and limiting each student's exposure to the teachers of one team.  Teachers in each cluster should have the same rules, and student input into this single set of rules can be accomplished by having each class discuss rules followed by  student represen​ta​tives from each class hammering out the final list.  Students should also have input into consequences for rule violations.  The sequence of consequences for frequently occur​ring rule violations, such as tardi​ness and classroom disruption, should begin with some type of teacher warning, followed by a relatively minor conse​quence, such as being held in the room until the last minute of the passing period, followed by progressively more aversive series of consequences, such as parent notification, after-school detention, in-school suspen​sion, and suspension. 

The attention to school-wide discipline systems and classroom management is not intended to imply that various forms of positive reinforcement of individuals and groups is less important than structure and a system of negative consequences, but broadly focused management systems at this age level are viewed as a critical cornerstone for developing good character.  Elaborate systems give teachers the space to develop the type of relationships with students that students need as they become more independent from their parents and anxious about peer approval.  Teachers need not be overly cautious about publicly complimenting students who display virtuous behavior, but peer recognition will be more reinforcing.  A student of the month for each of the seven primary virtues, selected by committees representing every class​room and announced by students over the public address system with reference to specific behaviors that resulted in this recognition, would presumably have a powerful effect and cause the entire student body to value these virtues more highly.

Observation and Modeling
Students should be encouraged in various ways to share information about same-age and older persons they admire whose lives and actions provide examples (models) of the targeted virtues.  Since early adolescents look up to older adolescents, some type of effort should be made to bring model peers into the school.  This should perhaps be done along the lines of drug refusal and nonviolence.  Career days make more sense at this level than earlier and should be representative of the real world.  

Didactic Teaching
All teachers are encouraged to visually display the targeted virtues in their classrooms with definitions for at least the seven primary virtues.  They are encouraged to use these displays as a reminder to infuse these virtues into their instruction and to achieve maximum infusion through advanced planning and taking full advantage of teachable moments.  Formal social skills training should probably not continue at this level, with the possible exception of refusal skills related to drugs and sex and work with deviant adolescents.  If efforts at the elementary level have been adequate, didactic teaching of social-problem-solving or peer-mediation skills should not be necessary either, except for advanced training of carefully selected peer mediators.  Sex educa​tion should not include both sexes and should deal more with student concerns and misunder​standings than biology.  In general, what is needed at the middle school level is a course that deals with all of the life concerns and skills that are especially relevant at this age level, including concerns about peer pressure, peer approval and accept​ance, friendships, drugs, sex, relationships with parents, and so forth.  This could be an expanded or redesigned health course or a new course with a title such as Life Skills for the Young Adolescent. 

Active Participation Within Classroom and School Communities
Cooperative learning activities may prove to be rather difficult to control at the sixth and seventh grade levels due to high energy and/or peer-accept​ance concerns, but such activities should not be abandoned entirely.  Long-term team projects rather than daily or weekly cooperative activities may reduce the difficulty since students would have time to get comfortable and get serious.  Their use in conjunction with character building should be tied to the specific instructional objectives that identify cooperative learning as a primary strategy (e.g., teamwork).  Sociodrama should be effec​tive in life skills courses that address young adolescent concerns if the conflicts addressed are of central concern to students.  Teachers should begin to have students take some responsibility for the learning of their classmates through oral reports on indivi​dual and team projects, choosing topics for in-depth study, re​-teaching information to lower ability students, and so forth.

The involvement of students in making rules, sharing informa​tion about people they feel are good models for the targeted virtues, and selecting peers to recognize for their virtuous behavior are mentioned elsewhere, and these strategies clearly involve active student participa​tion.  Teachers should not ignore or stifle student criticism of school rules and procedures as long as critical students are willing to discuss possible alternative rules.  Teachers should patiently try to elicit what students actually think about rules, laws, behaviors of prominent figures in the news and in history, and so forth.  

Student councils/governments are useful provided these councils are actually given authority to do something meaningful, and provided representa​tives on the council are required to deal with real problems of collective school life just as elected officials in the real world must address real problems in their communities.  All students should be involved in school​-improvement and service-learning projects at the direction of school personnel.  Students who have been recognized by peers for virtuous behavior should have the opportunity to serve on student discipli​nary committees.  Only capable, elite students should serve as peer mediators and only if they have received training above and beyond that provided within all elemen​tary classrooms.   


Experience Within the Larger Community
Teachers should work with their students to plan and carry out service to the local community.  School personnel should encourage involvement in group recrea​tion and team activities outside of school.  Parents should be informed about the importance of letting their adolescents spend leisure time with their peers.

Instructional Focus
Targeted Virtues
The primary focus for sixth, seventh, and eighth grade students is Courage with the elaborative virtues of indepen​dent, risk-taking, decisive, assertive, self-disclosing, and self​-evaluating.  Another important focus is Friendship and the elabora​tive virtues of understanding, trustworthy, and devoted/loyal.  Other targeted virtues include Kindness with the elaborative virtue of compassionate; Ability with the elaborative virtues of flexible and objective; Effort with the elaborative virtues of ambitious and dedicated; Teamwork and the elaborative virtues of humble/modest and genuine/sincere; and Citizenship with the elabora​tive virtue of volunteering.

Targeted Psychological Processes
The process focus for early adolescents is threefold and includes the development of an early form of autonomous moral reasoning; the development of a social consciousness that extends beyond the peer group and family and involves a sense of duty as a community member; and the promotion of personal friendships that are characterized by mutual and exclusive trust, loyalty, obligation, and the sharing of innermost feelings, all of which depend on the prior development of empathy, logical and critical thinking skills, and a rational(as opposed to authoritarian(conscience.

Primary Instructional Modes
The primary instructional mode is once again active participation in the form of volunteer work in the school, service learning, group problem solving activities, group counseling, sociodrama, class discussions about moral issues and moral dilemmas, student government, personal improvement projects, and classroom rule making.  A different approach to modeling is needed at this age, one that gets students to search for and share their own models of the targeted virtues, and one where school personnel take the perspec​tive of their students and resist criticizing persons admired by their students unless they display behavior in opposition to the targeted virtues.  Group counseling should always be available during, before, and after school hours. 

General Instructional Objective
The general character development objective for sixth, seventh, and eighth grade students is to promote a full understanding of the seven primary virtues from a community perspective with an emphasis on (a) courage and friendship, (b) an early form of autonomous moral reasoning, (c) social consciousness that includes a sense of obligation to the community and personal friends, and (d) an understanding of what is "right" that moves beyond that which gains approval from significant others and toward doing one's duty as a community member and friend.
Behavioral Objectives
1.
Students will use their critical and logical thinking skills to take the perspective of others with feeling and understanding and will begin reasoning about moral issues in an early autonomous manner.  They will expand their social consciousness and sense of obligation to the school and local community and to their close personal friends.

2.
Students will learn the meaning of compassion from a community perspective and will demonstrate their understanding by participating in service learning projects, sharing these experiences in class, and studying individuals who have modeled compassion in an exemplary manner.

3.
Students will expand their understanding of courage to include independence, decisiveness, assertiveness, self​-disclosure, and self-evaluation, and they will demon​strate their understanding by doing the right thing when pressured to do otherwise by peers, by taking risks in establishing and honoring friendships, by pursuing opportunities for skill acquisition in areas of special interest, by being ​assertive but not aggressive in the class​room, by sharing their most personal feelings and thoughts with at least one good friend of similar age, and by showing in a group setting that they can evaluate themselves and self-correct.​

4.
Students will learn the importance of being mentally flexible and objective in their problem-solving efforts, and they will demonstrate these characteristics in class discussions, cooperative learning activities, student discipli​nary committee service, peer mediation, and other situa​tions that require third-party perspective taking and a search for possible solution ideas.

5.
Students will expand their understanding of effort to include the concepts of ambition and dedication and will demonstrate this understanding by planing and carrying out a  formal self-improvement project.

6.
Students will come to appreciate the nature of close interpersonal friendships between peers through direct and vicarious experience and come to appreciate and value the reciprocal understanding, trustworthiness, and loyalty that characterize such friendships.  They will demonstrate this understanding by writing and talking about their close friends and those of others that they have read and heard about.

7.
Students will expand their concept of effective team membership by learning about the facilitative effect of humility and genuineness, and will show this under​standing by demonstrating these characteristics and critiquing them in others within the context of cooperative learning, group counseling, and other group activities where goals can only be achieved through teamwork.

8.
Students will learn that responsible citizens who are concerned about their communities volunteer their time for necessary, but not necessarily pleasant, jobs and will do so without expecting thanks or apprecia​tion.

HIGH SCHOOL/LATE ADOLESCENCE
Late adolescents are emerging from the early stages of individ​uation (psychological separation from the parents) and have already invested much of their time and energy trying to satisfy their inter​personal needs through their peer group.  If they have survived the omnipotence and lack of caution that often accompany their newly acquired psychological independence, they have or may soon come to the point where they are less critical of their parents and more concerned about losing their love and support completely.  They are emerging from same-sex cliques and spending much of their time in heterosexual cliques and groups comprised of such cliques.  Many are spending increasing amounts of time in one-on-one relationships with actual or prospective life partners.  They have become or will soon become secure enough to grant close friends the indepen​dence to establish other close friendships.  Because of their typically fragile self​-esteem and incomplete identity formation, they tend to strategi​cally exploit social occa​sions and casual friendship patterns (not close friend​ships) to enhance the self in the minds of others and them​selves.  This same uncertainty about self causes them to be more clannish, intolerant, prejudiced, and cruel than they have been in the past or will be in the future.  

     The self​-understanding or self​-concepts of late adolescents are a product of much reflection, which is made possible by their recently acquired third-party perspective on themselves, their peers, and their rela​tionships, and their self-concepts are moving away, or will soon move away, from social and personality characteristics and toward ideas, beliefs, thoughts, and philosophies.  Their primary develop​mental task at this stage in life is to build a personal identity.  This involves integrating and organi​zing past and present identifica​tions, social roles, beliefs, desires, and personal attri​butes into an organized and unique gestalt that is acceptable to the self and that includes a commitment to an ideology or way of life and a sense of direction for the future.  Successes in achieving autonomy, taking initiative, and gaining a sense of competence in childhood are necessary, but not sufficient, prerequisites for achieving the task of constructing an identity.  

Late adolescents who have largely achieved this developmental task or resolved this identity crisis in ways other than a premature acceptance of parental choices (called "foreclosure"), and those who have made at least some progress in terms of occupational and ideolo​gical choices may view "right" in terms of meeting their societal obligation to participate in the making and upholding of laws and standards that protect the rights and common values of all citizens (moral maturity as defined by Kohlberg's level five), but such students are in the minority.  Those who have made little progress in terms of identity formation tend to view "right" in terms of doing those things that gain approval from signi​ficant others in their lives, including peers (Kohlberg's level three), or doing one's duty by maintaining existing laws and respecting authority (Kohlberg's level four).  Most have alternately viewed social conventions (as distinguished from laws and moral principles) as unnecessary and necessary, and they will soon reach the point where they view such conventions as necessary for social order but not necessarily those that conventions are presently in existence.  They highly value their freedom to judge these conventions, the laws and moral principles with which they are entangled, and other people, but the moral judgments of most tend to be somewhat distorted by such things as a tendency to be overly critical (sometimes as a way of denying or repressing their own shortcomings) and an inability to recognize their experience as too limited to make the kinds of unequivocal judgments that they typi​cally feel free to make.

Instructional Implications and Recommendations
Interpersonal and Environmental Support

More than anything else, late adolescents need the warm interpersonal support of at least one of their peers.  If they are too withdrawn and insecure and too socially unskilled to find this on their own, they should be guided into counseling or into organized after-school groups and/or clubs and activities during the school day where their chances of finding this support are maximized.  It would be ideal if every student could be involved in group counseling or personal-growth groups at least once a week throughout high school.  If made compulsory, this would probably not work very well, but there may be ways to provide incentives for student involvement.

Unstructured Peer Group Interaction
High schools have notoriously made it difficult for teens to socialize inform​ally during the day, and when they attempt to do so, they are too often hassled by adults. A common complaint among high school students is that they have little or no nonacademic time with their peers during the day.  In an attempt to address this complaint and to promote stable identity formation and mental health, schools should provide one or both of the following:  a place on the school grounds where students can gather during the day to socialize for an hour, more-or-less freely; a period during the day (called a personal development period) when students can choose from among many personal growth activi​ties, some planned and led by their peers and some planned and led by adults.  Various counseling groups and personal-growth groups, some restricted to teens and some led by various counselors, psychologists, and educational specialists, could be offered as activity choices during this personal growth hour.  In contrast to this lack of relatively informal peer interaction time during the school day, most high schools have ample after- and before-school activities.  If students do not feel free to socialize on school grounds during, before, or after school, they are going to do more sociali​zing in other situations where there is no supervision at all.

Discipline and Reinforcement
School personnel should stick with logical consequences and a zero-tolerance policy for weapons possession and assault.  They should be careful about publicly rewarding students for virtuous behavior and good citizenship since over-doing this could cause these students to be ostracized.  Subtle and private compli​ments that communicate personal liking for students will produce much better results since students at this age perform for teachers that like them and are looking for adults other than parents with whom they can identify.

Observation and Modeling
High school students are going to choose their own role models and will often choose models that they know will be at least mildly objectionable to the adults in their lives.  If parents and teachers choose not to control, students will at least choose models that are marginally related to the models provided by the significant adults in their lives.  School personnel should consider inviting to the school at least one popular role model for students that meets minimal adult standards.  

Didactic Teaching
All high school students should be encouraged to take one ethics course, one comparative cultures or comparative religions course, one personal growth course, and one parenting course so that they have a framework for exploring their identity-related uncertainties and a way of countering their natural inclination​ to be prejudiced and intolerant toward people who are not like themselves and fellow clique members.  Such courses should include objective information about cultures and religions (approved by authorities of the various religions and cultures under study), uninhibited discus​sions about moral dilemmas and controversial social issues, and unequi​vocal didactic instruction on ethical/moral principles about which there is consensus among responsible citizens in democratic societies.  With respect to ethics, the most workable model is an ethics-across-the-curriculum approach described by Lisman (see chapter 4). 

Active Participation Within Classroom and School Communities
There are more ways to involve students as active participants at the high school level than any other.  The problem is not finding ways to do this but finding time to use them all.  Many of the methods mentioned previously, such as cooperative learning, sociodrama, class discus​sions, personal growth groups, participation in student government operations and elections, and disciplinary committee work, can be continued with even greater flexibility and less teacher direction at the high school level.  Teen courts can be established by school systems in collaboration with the juvenile courts and other involved agencies.  Discussions can be expanded to include moral dilemmas.  Students are now able to do independent projects with much less guidance and direction.  By this age the rules that are needed to keep classes functioning are well enough known by all students that creating rules with student involvement should not be necessary.  Teachers should not ignore or stifle student criti​cism of school rules and procedures provided students who criticize are prepared to discuss possible alternative rules.  Student councils/governments should be given as much control over the climate in the school as they will constructively take(it should be their climate and the staff's, not one or the other.

Experience Within the Larger Community
High school is the level where students should perhaps be required to engage in community service above and beyond service learning projects initiated at school.  If school-system personnel require a minimum number of independent community service hours for graduation, they should help students to find meaningful service opportunities by providing an up-to-date list of programs in need of help and other service options.  School systems should provide a school-community liaison who would work with community agencies and groups in an effort to help make character and community building experiences available, such as teen courts, exchanges of speakers among churches, late night basketball leagues, neighborhood teams to support pregnant adolescents, sports and recreational programs that fully utilize all facilities within the community, and safe zones such as parks where adolescents can interact freely knowing that drugs and weapons are absent.

Instructional Focus
Targeted Virtues
The primary focus for ninth through twelfth grade students is Citizenship with the elaborative virtues of rights​-respecting, educated/employed, voting/patriotic, culturally literate, historically literate, and family-valuing.  Other targeted virtues include Kindness and the elaborative virtue of empathetic; Courage with the elabora​tive virtues of persevering and principled; Ability with the elaborative virtues of deliberate, prudent, and resourceful; Effort with the elaborative virtues of optimistic, idealistic, persistent, and conscientious; Friendship and the elaborative virtues of charitable and altruistic; and Teamwork with the elaborative virtues of compromising and temperate.

Targeted Psychological Processes
The focus for high school or late adolescence is to (a) promote autonomy (being self-directed, self-governing, and principled) and the related capacity to engage in truly autonomous critical thinking about moral issues, moral principles, and laws; (b) the successful integration of social roles, behaviors, attributes, and values into a personal identity that includes a commitment to a prosocial-ethical way of life; (c) a view of "right" that centers on a complete set of moral principles and participation in making and upholding the laws and standards that protect human rights and social order; and (d) a sense of social consciousness that compels one to care for oneself and others.  

Primary Instructional Modes
The primary instructional mode for high school students is active student participation in various forms including class discussions, student government, teen courts, cooperative learning, the use of sociodrama to analyze ethical dilemmas, therapeutic counseling groups, personal growth groups, self-improvement projects, and inter​cultural exchange projects.    Another important mode is didactics with an emphasis on (a) ethics using an ethics-across-the-curriculum or infusional approach, (b) parenting with a focus on skills and responsibilities, and (c) world cultures and religions using an approach that compares and contrasts.

General Instructional Objective
The general character develop​ment objective for ninth through twelfth grade students is (1) to promote an understanding of the societal and global implications of the seven primary virtues within an instructional climate of open dialogue and debate, and (2) to promote the development of autonomous moral reflection, personal identity, social consciousness that compels participation, and a view of "right" that reflects a complete set of moral principles and an appreciation of the shared obligation to protect human rights.

Behavioral Objectives
1.
Students will display autonomous moral reflection, form a personal identity that promises a productive future, and develop a sense of social consciousness that reflects a complete set of moral principles and a desire to contribute to and improve their world.  This growth will be demonstrated through group discussions related to service learning experiences and in-class discussions about subject-specific ethical dilemmas.

2.
Students will learn what it means to be empathetic and the importance of empathy in all types of relationships, ​​and will demonstrate this understanding by engaging in group discussion about service learning activities and writing a composition about their public service experience.

3.
Students will learn what it means to be courageous in terms of perseverance and adherence to moral principles, and will demonstrate their understanding by setting and achieving academic and career-planning goals, behaving in a manner consistent with their moral principles, and respectfully challenging behaviors, rules, laws, and conventions they believe violate these principles.

4.
Students will develop the mental abilities of delibera​tion, prudence, and resourcefulness, and will demonstrate these abilities by selecting a social problem or crisis in the world for study and by writing a group or individual paper which offers creative solutions.​

5.
Students will recognize the type and amount of effort required to plan adequately for life after high school and demonstrate this effort by working with adult advisors to set challenging educational and career goals, by exhibiting an attitude of optimism about reaching these goals, and by being conscientious with respect to high school studies and independent work experiences that are a necessary step toward achieving these goals.  

6.
Students will learn the meaning of friendship(defined broadly as an unselfish regard for the welfare of others (altruism) and a willingness to give to those with needs (charity)(and will demonstrate this understanding through relatively independent participation in community service to a needy individual or group.

7.
Students will further expand their capacity to be effective team members by learning the meaning of compro​mise and temperance in a group situation that tests their flexi​bility and self-restraint, and by subsequently comparing self-ratings on these teamwork behaviors with ratings made by their peers and teachers.

8.
Students will finalize the process of preparing for respon​sible citizenship in a democratic society by coming to appreciate the importance of (a) protecting the rights of those whose beliefs and behaviors are legal but different from their own, (b) getting the training needed to realize their potential and contribute to society, (c) being conscious of social problems ​and being motivated to help resolve them, (d) acquiring knowledge of many cultures, (e) knowing history well enough to put current events in an historical context, and (f) working to preserve and streng​then families​.
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