The following was taken from Character and Community Development, published by Praeger, a Greenwood Publishing company, in 1998. The following portions of this chapter are presented below with the permission of Dr. Gordon Vessels, the author.

Chapter 3

A Developmentally Based

 
Core Curriculum
DESIGN CONSIDERATIONS
Good instructional models for character development take into consideration the need to (1) define for students what is good and right and to keep the definitions simple and "learnable"; (2) develop in students a sense of moral responsibility and commitment to the virtues taught; (3) develop in students the ability to think independently about moral issues or to make autonomous moral judgments; (4) know what children at various stages of development can learn, how they think and feel, and under what conditions they will learn best; (5) infuse and suffuse moral instruction into all aspects of school life rather than adding isolated lessons; (6) keep all stake​holders informed and motivated about the program (students, teachers, parents, administrators, school board members, interested citi​zens); (7) operate within First Amendment constraints upon what can be taught in schools and to be respectful of the religious beliefs of all students and parents; (8) bring together interested citizens and school personnel starting at the program planning stage and to design programs that match the unique combination of people, problems, and resources within each community; and (9) approach design and implementation in an organized and strategic manner with plans of action, review, evaluation, and improvement.

AN OPERATIONAL DEFINITION OF MORAL CHARACTER
Moral character is appropriately viewed as a combination of personal and social integrity.  With respect to personal integrity, people with moral character are predisposed to (1) show kindness and compassion with empathetic understanding; (2) show the courage to be honest and principled irrespective of circumstances; (3) acquire a wide range of abili​ties that enable them to independently resolve problems, analyze situations where moral values and principles may be in conflict, and adapt to change in a person​ally and socially construc​tive manner; and (4) display a high level of effort in their daily work, and a high level of commitment to individual and group goals and standards.  With respect to social integrity, people with moral character are predisposed to (1) show an interest in and concern for others in the spirit of friendship and brotherhood and to act on these concerns routinely, (2) perform as respons​ible and other-directed team members within families and other groups, and (3) view the preserva​tion of social institutions and the improvement of both self and community as civic duties. 

From this description of the moral person, we can extract, categorize, define, and elaborate specific qualities that can be described as (a) virtues, for persons who have been habitually predisposed to act accordingly, and as (b) a collection of moral values and metamoral characteristics, for those who are aspiring to be virtuous (both referred to hereafter as virtues).  A “content” extraction such as this provides a values vocabulary and a simple conceptual structure for curriculum development and lesson planning.  This extraction is offered with some reservations, however, since the various psychological processes involved in moral functioning can only be inferred from such lists of isolated words and definitions (psychological processes such as judging, feeling, perceiving, valuing, perspective taking, reflecting, needing, thinking critically, being intrinsically motivated, reasoning autonomously, empathizing, and understanding), and since providing such a list may increase the chances that educators will conclude that moral character can be instilled through direct instruction that includes few opportunities to practice moral behavior or discover the value of moral virtues.  To guard against such an outcome, this extraction of “content” will be balanced by an extraction and clarification of emotive and cognitive processes that are essential ingredients of moral functioning.

Extracted Psychological Processes 

Persons with moral character have the will and ability to think for themselves about any issue, including issues where their moral values and ethical principles are in conflict.  They can also critically and objectively evaluate themselves and others using their critical thinking skills, objectivity, situational perceptiveness, and knowledge gained from past experience.  Their connection with other individuals and communities is characterized by a sense of obligation and responsibility that may supercede self-interest in some situations and demand self-interest and personal excellence in others.  This sense derives from learning and internalizing social-role expectations and moral principles (beginning with rules imposed on children by adults), and from the capacity to feel and understand the needs and circumstances of others (beginning with a purely affective form of empathy in early childhood and later including perspective taking that adds the cognitive component of empathy).  They are motivated by a sense of social obligation and a related empathetic concern for others, and by self-regulating and self-reinforcing inner feelings (e.g., pride, shame, guilt, fear).  These feelings are accompanied by automatic or reflexive judgments about one's thoughts, feelings, and actions.  Without autonomy and the will and ability to think critically, and without the acquisition of an emotionally self-regulating conscience that is reflexive, compelling, and founded on , their moral character cannot develop fully. 

Extracted Virtues


The extraction of “content” yields a categorized list of virtues or virtue terms that might be appropriately referred to as a combination of moral values and metamoral characteristics, that is, characteristics which are not in and of themselves moral but which help make moral action possible.  The two foundation categories for this list are personal integrity and social integrity.  Personal integrity includes the virtues of kindness, courage, ability, and effort; social integrity includes the virtues of friendship, teamwork, and citizenship.  These seven virtues will be referred to hereafter as primary virtues; the twelve terms listed with each of the seven primary virtues will be referred to hereafter as "elaborative" virtues.  These elaborative virtues appear beneath each of the seven primary virtue terms (see below) and effectively elaborate each primary-virtue concept.  They are listed in order of increasing abstractness or complexity with the most abstract or complex elaborative virtues appearing at or near the bottom of each list of twelve, and the most concrete or elementary elaborative virtues appearing at or near the top of each list of twelve.  This categorized list of virtues will be followed by definitions for each of the seven primary virtues and each of the eighty-four elaborative virtues. 


Virtues That Reflect Personal-Integrity
Kindness
Courage

Ability
Effort
nice
honest

attentive
hard-working

loving
exploring

creative
energetic

gentle
brave/heroic

prepared
determined

cheerful
sorry/remorseful

skillful
competitive

thankful
independent

organized
studious 

friendly
risk-taking

knowledgeable
self-disciplined

comforting
decisive

realistic
ambitious     

courteous
assertive

flexible
dedicated 

sensitive
self-disclosing

objective
optimistic

interested
self-evaluating

deliberate
idealistic

compassionate
persevering

prudent
persistent

empathetic
principled

resourceful
conscientious

Virtues That Reflect Social-Integrity
Friendship

Teamwork
Citizenship
helpful

on-task
peace-loving

sharing/giving

respectful
rule-following

fair/just

cooperative
drug-free

forgiving

productive
law-abiding

patient

responsible
health-conscious

considerate

positive
rights-respecting

supportive

mediating
volunteering     

understanding

punctual/prompt           
educated/employed 

trustworthy

humble/modest
socially conscious  

devoted/loyal

genuine/sincere
culturally literate   

charitable

compromising
historically literate

altruistic

temperate
family-valuing

Definitions of Primary and Elaborative Virtues

Since the primary virtues are to be taught at all developmental levels, they are defined in simple terms so that even  five- and six-year-old children can understand them.  The elaborative virtues are divided, for definitional purposes, into those targeted for elementary school and those targeted for middle and high school.  The definitions of the elaborative virtues taught at the elementary level use simple terms like the primary-virtue definitions and should be suitable for all ages beyond four.  Definitions for the virtues taught at the middle or high school level are written for students in grades six through twelve and are not suitable for most elementary school children.

Primary Virtue Definitions:
Kindness:  making others feel better by knowing how they feel and sharing or causing good feelings.

Courage:  being strong enough to do what is right when you are afraid.

Ability:  having the skills to figure out what is right and good and to make yourself and your world better.

Effort:  doing your best and not giving up even when things are very hard.

Friendship:  treating others the way you want to be treated.

Teamwork:  helping to achieve group goals by doing your part and working well with others.

Citizenship: following rules and laws and trying to make yourself and your community better.

Section omitted

SEVEN LEARNING MODES
Students acquire personal and social virtues through (1) a supportive environment that includes relationships with parents, teachers, and other "respectfully engaging" and authoritative adults who use inductions when disciplining children; (2) unstruc​tured peer group interaction and play that minimizes adult intrusion; (3) development​ally appro​priate discipline and rein​force​ment that treats students with dignity and respect; (4) exposure to virtuous models with whom children and adolescents can identify; (5) develop​ment​ally appropriate direct teaching about moral standards and desirable virtues; (6) active participa​tion within just, democratic, and caring communi​ties where virtuous behavior and autonomous moral reasoning can be practiced in real and drama​tized situa​tions; and (7) meaningful real​-world experi​ences within various communi​ties outside the school and classrooms.  

CORE CURRICULUM OVERVIEW
The author's effort to satisfy the need for a framework for developmentally appropriate character education begins with descrip​tions of children at five developmental levels.  These descrip​tions provide a guide for formulating instruc​tional goals, objec​tives, and content, and for selecting appropriate strategies and materials.  The first develop​mental level includes kindergarten (K) and pre-kindergarten (pre-K), and the second includes the first and second grades.  The third and fourth levels include three grades each:  third through fifth and sixth through eighth.  The final developmental level includes all four high-school grades.  These descriptions are a product of the author's (1) experience with children of all ages and dialogue with the teachers of these children, (2) synthesis of  relevant develop​mental theories, and (3) use of Elkind's (1994) and Wood's (1994) practical descriptions.

PRE-KINDERGARTEN AND KINDERGARTEN/EARLY CHILDHOOD
Play is the heart and soul of development during the preschool years and the primary means through which the child's need to take initiative is satisfied.  One might reasonably argue that play itself is a need that must be satisfied at this level.  Through play children can safely take chances and express feelings, and they can satisfy wishes that are not otherwise realiz​able.  The imagination that is evident in their play and that accounts for their interest in stories is the seed-bed for early abstract concepts such as binary opposites (e.g., survival and destruction). 

     Preschool children show in their make​-believe play with peers a consciousness of rules under​lying real​-world relationships and interactions, and they mold their play to conform to these rules without allowing these symbolic connections with reality to restrict their imaginations.  Through make​-believe interactions involving boys and girls and/or same-sex playmates, they step outside themselves to symbolically imitate and practice what they have learned about human roles and relationships in the real world.  The symbolic nature of their play is coupled with a sense of self that is also symbolic in that it is organized around their names and related pronouns such as I, me, and mine.  

     Social play or cooperative make​-believe play is the predominant form of play for four- and five-year-old children and is one of the first forms of truly coopera​tive and reciprocal social interaction, but parallel play is still fairly common.  They exhibit a beginning "tit-for-tat" form of reciprocity that is more of a way to get their way than anything approaching a sense of moral obligation.  They define friendship in terms of playmates and sharing and will behave prosocially to attract playmates even though their prosocial behavior is becoming more selective.  Although they do not always choose to share and are inclined to be more generous to themselves than others, they know that they should share and are motivated by an empathetic understanding of how doing so or failing to do so will make their playmates feel.  They are well aware of the inner feelings of others and will normally feel guilty if they hurt the feel​ings of others.

There is a flipside to the wonderfully playful, imaginative, and affectionate nature of kindergarten and pre-kindergarten children, and their willingness to ask permission and accept rules without compulsively testing limits like older children.  They are primarily driven by passion and curiosity and not by a need to be in harmony with others in their environment.  They will act impulsively to satisfy their desires and will either make no attempt to justify their actions or justify them in an after-the​-fact, self​-serving manner unless external consequences, both positive and negative, condition them to inhibit their impulses and/or to engage in prosocial behavior.  Although they can follow adult expec​tations in the absence of adults due to conditioning, imitation, and modeling, they have not internal​ized adult expecta​tions in a manner that would enable them to self​-regulate or self​-correct in a deli​berative manner.  They can
feel badly when they fail to meet adult expectations, but this also reflects conditioning and anticipated consequences rather than shame or guilt in a thoroughly internal​ized sense.  Four- and five-year-old children depend heavily upon authori​tative parenting to learn to control their impulses and tendency to react physically in conflict situations, but the averse​ness of conflict with peers plays a role as well and often leads to purposeful conflict​-avoidance behaviors without adult involvement.  The intense conflict that often occurs over toys and the sharing of toys is rooted in the fact that they do not differen​tiate between themselves and preferred objects and tend to view these objects as an extension of themselves.

Adults tend to talk over the heads of pre-K and kindergarten children because their "why" questions (typical at four years of age), interest in knowing what things are for and what they do (typical at five years of age), interest in "big person" jobs, and extensive imitative use of big words and phrases suggest levels of comprehen​sion far beyond their capabil​ities.  Adults also tend to expect too much from four- and five-year-old children in terms of paying attention, staying still and seated, controlling anger, remaining on-task, not talking, not spilling, dropping, and falling out of their chairs (sideways), holding pencils and other objects properly, not exaggerating, and thinking logically.

The thinking of children at this age level is limited to immediate perceptual experiences, the memory represen​ta​tions that these experi​ences elicit, a transductive or event​-to-event type of cause-effect reasoning, and concept formation that precludes the nesting of classes within broader classes.  This preoperational thinking precludes such things as a unit concept of number, and it accounts for their unfounded inferences about one action causing another, their hypersensitivity to percep​tual cues, and their exaggerated fears.  

No matter how much moral​izing adults may impose when K and pre-K children misbehave, their level of intellectual development precludes analyzing their thoughts, feelings, and motiva​tions, and they cannot indepen​dently escape their self​-centered perspective to distinguish and compare their own viewpoint with the view-point of adults or children with whom they come into conflict.  They can, however, identify or empathize with the feelings of others if they have been taught a feeling vocabu​lary, have learned that all people experience the same feel​ings, and are guided toward identifi​cation with another's feelings by an adult's interjection of perceptual cues (e.g., You hurt . . .).  Their role​-taking or perspective-taking ability is quite limited as evidenced by not being able to tell a story from the perspective of different characters, but it exists in a beginning form as reflected in the roles they assume in coopera​tive social play and their spon​taneous reciprocal communica​tions with each other, and it tends to be task specific and teachable to some degree.
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Instructional Focus
Targeted Virtues
The primary focus for pre-kindergarten and kindergarten children is Kindness and the elaborative virtues of nice, loving, gentle, cheerful, thankful, and friendly.  Other targeted virtues include Courage and the elaborative virtues of honest and exploring, Ability with the elaborative virtues of attentive and creative, Effort with the elaborative virtue of hard-working, Friendship with the elabora​tive virtues of helpful and sharing, Teamwork with the elaborative virtue of on-task, and Citizenship with the elaborative virtue of peace​-loving.  

Targeted Psychological Processes
The process focus for pre-kindergarten and kindergarten children is threefold:  nurturing, strengthening, and eliciting(through inductions(an affective form of empathy that emerges developmentally before perspective-taking (the cognitive component of empathy); encouraging both initiative and conditioned conformity to adult-imposed rules; and preventing children from becoming overly selective with their prosocial feelings and actions (i.e., prosocial with all peers).

Primary Instructional Modes
The emphasis at this level is on active student participation in the class​room and providing opportunities for unstructured peer group play.  K and pre-K children need to feel free to explore, make choices, and learn in a natural way within the context of firmly and quickly enforced boundaries and the constant modeling and verbal labeling of their virtuous behavior.  Discipline, social reinforcement, and modeling are important for basic habit formation, but the use of these modes needs to take place within an active environment.  With respect to interpersonal and environmental support, adults must not stifle initiative as they seek to provide the feedback and structure necessary for habit formation.  They also need to encourage fours and fives to be concerned about the feelings of others and to constrain their selfishness and aggression.  They need to do so by using feeling words to help them understand how their behavior has affected others (induction).  When student conflicts occur, teacher-mediated social problem should be used with input from the entire class when possible, that is, a combination of direct instruction and active student participation.  Didactic teaching should include planned and spontaneously infused social skills instruction, much storytelling and story reading, and the presentation of lessons in a story-like rhythm whenever possible (see chapter 4).  The targeted virtue words and related feeling words should be used extensively to describe what occurs in the classroom. 

General Instructional Objective
The general character develop​ment objective for K and pre-K students is to cultivate the seven primary virtues within a learning environment that encourages exploration, with an emphasis on (a) kindness and the development of an affective form of empathy through consciousness-raising induction, ​(b) habitual good conduct and prosocial feelings through direct instruction and reinforcement, and (c) initiative through adult encouragement and facilitation.

Behavioral Objectives  

1. Students will show concern for others and stop behaving in ways that are harmful to others when they see(or an adult helps them to see through induction(how their behavior has made others feel.

2. Students will learn the meaning of kindness and display their understanding by accurately labeling their actions and those of others as kind, nice, loving, gentle, cheerful, thankful, and friendly, and by being kind to others without adult prompting.

3.
Students will learn what it means to be honest and exploring and that this is not always easy (i.e., it takes courage), and they will display their understanding by labeling these behaviors in themselves and others, by being honest about themselves and others, and by exploring all aspects of their learning environment with adult encouragement.

3. Students will learn what it means to pay attention and to be creative and imaginative, and they will display their understanding by accurately labeling these behaviors in themselves and others and by being attentive and creative when given the opportunity.  

5.
Students will learn what it means to make a good effort and to be hard-working, and they will display their understanding by labeling these behaviors in themselves and others and by trying as hard or harder than most children their own age.

6.
Students will gain a beginning understanding of friendship, defined in terms of sharing and helping, and will display their understanding by accurately identifying friend​ships, sharing, and helping, and by sharing with and/or helping at least one person each day.

7.
Students will begin to learn the meaning of teamwork by staying on task to complete their work and by helping to keep order in the class by following rules and directions with minimal adult prompting.
8.
Students will learn what it means to be peace-loving and peaceful and display this understanding by ​(a) labeling this behavior in themselves and others, (b) not being the first to hit or be mean, (c) telling the teacher when someone is mean to them rather than hitting or crying, and (d) participating in teacher-led whole-class conflict resolution.

EARLY ELEMENTARY/MIDDLE CHILDHOOD
Early elementary school children are more interested in real things and how they work than the fantasy and fairy tales that were attractive during early childhood.  They are also more creative, artistic, spontaneous, optimistic, and physically active than they will be at the late elementary level, although all gradually diminish during this period.  As they enter first grade, they tend to be impatient, demanding with parents, aggressive in play, prone to tattling and jealousy, and overly interested in winning and being first.  At the second grade level they are more serious, more sensitive to embarrassing criticism and exposure, less active, more interested in friends, more polite and considerate with parents, more demanding with teachers, and more inclined to feel unfairly treated.  Between six and seven, children typically move from being overly assertive and rather insensitive to being relatively unassertive and overly sensitive due to an emerging aware​ness that they are being evaluated by others.  Coupled with this emerging awareness is an emerging understanding of self in terms of comparisons with others and a gradual departure from an understanding of self in terms of a collection of separate and unrelated characteristics such as how they look, what they can do, and how they feel from moment to moment.  

All early elementary children like to learn to play games with rules, but sixes do not learn game rules well and are overly competitive.  The ability to follow game rules well by age seven is made possible by the emer​gence of concrete operational thinking that includes deductive and syllogistic reasoning and reversible mental operations.  All early elementary children have a need to make and do things well as evidenced by a strong desire to show their school work to their parents.  Sixes enjoy the process of creation more than the product and are highly industrious, loud, and hurried.  Sevens are preoccupied with producing perfect products, tend to overuse their erasers, and tend to be much more self-conscious, quiet, moody, slow-working, and inward than sixes.

Early elementary children inten​tionally use people and things in their environ​ment to satisfy their wants and desires.  They are now truly social where they were only moving in this direction earlier, but their cooperation with others has a predominant instru​mental or self​-serving quality that is reflected in descriptive words and phrases such as "uneven-handed recipro​city," "reciprocal obliga​tion," and "exchanging favors to satisfy needs."  At school they exchange their compliance with teacher expecta​tions for help in satisfying their need to be produc​tive and competent.  At home they exchange obedience and conformity for support and assistance.  Friendships are often based upon whether another child will go along with what they want to do rather than an awareness of shared values or goals, and these friendships tend to last only as long as both parties feel that they are benefiting.  They can be very loving and kind, as they have demonstrated in the past, but unless they see a personal advantage or have received extensive reinforce​ment for kindness, they are likely to act in pursuit of their goals and objectives with little or no regard for the feelings and needs of others.  

One might reason​ably conclude that children at the beginning of this level sense their capacity to satisfy their desires at the expense of others or through manipulation and decep​tion if necessary, and their need for mechan​isms, both external and internal, to keep this corrupting power under control.  This inner sense may be reflected in their eventual tendency to view rules, including game rules, as sacred and unalter​able, their inflexibility in applying these rules to others, the fact that they begin to internalize the controlling voice of firm but loving adults with whom they identify (authori​tarian conscience), their inclination to accept as just the actions of authority, their willingness to exchange obedience for adult assistance, and an emerging awareness that problems caused by competing desires among peers can be prevented through equal treatment (egalitarianism).  They tend to use the terms equal and fair synonymously, and tend to be more interested in equal treatment when they receive less than when they receive more.
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Instructional Focus
Targeted Virtues
The primary focus for first and second grade students is Friendship and the elaborative virtues of fair, forgiving, patient, and considerate.  Other targeted virtues include Kindness and the elaborative virtues of comforting and courteous; Courage and the elaborative virtues of brave and sorry; Ability and the elaborative virtues of prepared and skillful; Effort and the elaborative virtues of energetic, determined, and competitive; Teamwork and the elabora​tive virtue of respectful; and Citizenship and the elaborative virtue of rule-following.

Targeted Psychological Processes
The process focus for first and second grade children includes expanding their natural affective empathy to include a beginning cognitive or perspective-taking component, promoting the process of internalizing adult rules to form an authoritarian conscience, promoting the development of a beginning notion of fairness that appreciates equality but not equity, promoting the transition from wanting to do things (initiative) to wanting to do them well (competence), and encouraging early forms of cooperation and friendship that will be limited by one-way social perspective that is self-serving, unevenly reciprocal, and instrumental.
Primary Instructional Modes
Teachers must balance an emphasis on active student participation and unstructured peer interaction and play with enough direct instruction, modeling, reinforcement, and interpersonal support to ensure that children learn the virtues and related feeling vocabulary, and learn adult rules and expectations in a manner that will promote the normal formation of an authoritarian conscience.  Adults need to continue to be loving and firm with clear consequences for disregarding rules, and they need to be sensitive to those students who begin to display perfectionistic tendencies or a desire to do things well.  Direct instruction should continue to focus on the infusion of character themes into all possible lessons and the use of storytelling and reading stories to students that support character development objectives.  Interpersonal conflicts should be addressed through teacher-led mediation with class input where possible, and teachers need to take the time to ask the questions and give the prompts that students will need to begin taking the perspective of others.  Social skills training should occur daily if possible using an approach that combines direct instruction with active participation.      
The use of discipline and reinforcement as a learning mode should include a classroom management system that provides an ongoing, interesting, visible account of each child's current status in terms of acceptable versus unacceptable behavior and includes some type of hands-on component.  Teachers need to control excessive competitiveness by using more cooperative than competitive activities.  Finally, active student participation in the classroom should include daily class meetings, cross-grade buddies activities, beginning cooperative learning in pairs or groups of three, school service, service learning, and an intercultural exchange project with another class in another school.

General Instructional Objective
The general character develop​ment objective for first and second grade students is to cultivate the seven primary virtues in an active-student environment with an emphasis on friendship and the development of (a) a beginning perspective-taking ability (elicited through prompts and questions), (b) an authoritarian conscience (i.e., internalized adult expectations) through quality student-teacher relationships and clear rules, and (c) a sense of competence as children begin to move from merely wanting to do things to wanting to do them well​​.

Behavioral Objectives
1.
Students will begin to take the perspective of others, will internalize adult rules, and will begin to show a desire to do things well.  They will demonstrate this growth through their responses to teacher questions and their expressed feelings and attitudes, and by behaving in accordance with adult rules and expectations when adults are not present.

2.
Students will expand their understanding of kindness to include being comforting, courteous, and polite, and they will demon​strate this understanding by using gentle talk and touch and offering to play with peers who are upset, and by adding to their repertoire of social skills the court​esies of saying "good morning" and "excuse me" and by not interrup​ting the teacher when she is talking to someone else.

3.
Students will learn that being brave and being sorry are forms of courage, and they will demon​strate their under​standing by accurately labeling the bravery of others and by showing that they are sorry for wrongdoing through nonverbal and/or verbal behaviors that reflect associated feelings and attitudes as judged by their teachers and parents.

4.
Students will learn what it means to be prepared and skilled and the importance of both, and they will demonstrate their understanding by accurately labeling these behaviors in themselves and others, by remembering their materials and homework, by practicing before performing for others, and by acquiring reading and math skills at expectancy.

5.
Students will expand their concept of effort by learning the meaning of energetic, determined, and competitive​, and they will demonstrate their understanding by accurately describing others as energetic, determined, and competitive, and by being energetic, determined, and competi​tive in a socially appropriate way.

6.
Students will broaden their understanding of friendship to include treating others fairly, forgiving others, being patient with others, and considering the effects of their behavior on others.  They will demonstrate this under​standing by taking turns and treating peers fairly, by not staying angry with peers for more than a few minutes following minor conflicts, by waiting their turn without complaint or cheating, and by listening when the teacher uses perceptual cues to describe how their behavior is affecting others.

7.
Students will learn that being a good team member involves treating others with respect, and they will demonstrate this understanding by accurately labeling respect and disrespect among peers and story characters, by not making fun of others, and by not teasing, hitting, and name calling.

8.
Students will learn what it means to be law-abiding as a citizen and the relationship of this social responsibility to following rules in class, and they will demonstrate this understanding by following class rules and by not complaining and denying wrongdoing when caught breaking the rules.

LATE ELEMENTARY/LATE CHILDHOOD
For third, fourth, and fifth grade children, the family continues to be a very important influence, but the peer group is the primary growth center in their lives and a critical foundation from which a rational conscience and true cooperation develops.  At this stage children view "right" as that which gains approval from peers and adults, and they manage to gain approval by being caring and accommodating toward significant others and living by a golden​-rule standard that reflects an under​standing of even​-handed recipro​city in friendships.  They begin this stage by viewing justice and fairness in terms of equality and begin to view it more benevo​lently with a new apprecia​tion for unequal needs among people (equity).  For the first time they can make reasoned decisions by consi​dering disparate claims to justice or fairness and the circum​stances within which these claims are made, but their perspec​tive continues to be limited for the most part to a particular situation and the persons involved.  As they acquire the capacity to distinguish between the intentions of others and the effects of their actions at about age nine, they tend to give more weight to the intentions of others when they make judgments about fairness.

Late elementary children no longer view authority figures as different from themselves in terms of rights, and by age ten or eleven, they no longer feel compelled to test limits imposed by authority.  They recog​nize that relevant superior knowledge and skill justify the superior status of leaders and authority figures.  Their willing​ness to conform to adult expectations derives from this under​standing rather than from a fear of authority, unless persons in authority are intimi​dating.  They know the function of rules, become infatuated with the details of game rules, and willfully adhere to them.  By the end of this stage, children no longer assign greater importance to their own desires than those of the group, even though they may not act accordingly, and they are capable of true cooper​ation.  They can take the perspective of others both intel​lectu​ally and emotionally and compare the perspectives of others with their own.  They develop an appre​ci​ation for rela​tionships or affec​tional bonds and see the value of life accordingly.  Their self-understanding is based on compar​isons with others to a large degree, and begins to include the real and potential effects of their characteristics on others.

     Upon entering the third grade, children tend to be concerned about what their parents and teachers think about them, but they begin to form close friends and are more interested in peers than the teacher.  They tend to be very judgmental of themselves and others and very sensitive about incompetencies, such as being a poor reader.  They are very industrious and competitive but tend to be self-critical, overly competitive, and very serious, as well as worrisome and generally negative by age ten.  Their tendency to be judgmental increases somewhat as they enter the fourth grade, and it includes the dispassionate appraisal of parents, teachers, and themselves, and an ability to accept blame and responsibility for their actions.  The close same-sex friendships that began in the third grade continue with greater intensity at the fourth grade level and are accompanied by a beginning polarization between the sexes that peaks at eleven.  

In contrast to third graders, fourth graders are more inner directed and more attracted by materials and information.  They are also much more positive and seem to have an instinct for cooperation that makes group activities work extremely well.  By the end of the fourth grade, they are typic​ally less judg​mental and critical, enjoy better relationships with parents and teachers, and are generally as adapted to their world as they will be for years.  This adaptation begins to crumble somewhat as children begin the growth spurt that leads them into the new hopes and anxieties of early adolescence.  By the end of the fifth grade, many children have become noticeably more active, ill​-mannered, unpredictable, defensive, argumentative, easily embarrassed, and independent, but they continue to work well in groups.  By age eleven children can think deductively, reason abstractly, and view the world from many perspectives.
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Instructional Focus
Targeted Virtues
The primary focus for third, fourth, and fifth grade students is Teamwork and the elaborative virtues of cooperative, productive, responsible, positive, mediating, and punctual/prompt.  Other targeted virtues include Kindness and the elabora​tive virtues of sensitive and inter​ested; Courage and the elabora​tive virtue of remorseful; Ability and the elaborative virtues of organized, knowledgeable, and real​istic; Effort and the elabora​tive virtues of studious and self​-disciplined; Friendship and the elaborative virtue of supportive; and Citizenship and the elabora​tive virtues of drug-free, law​-abiding, and health-conscious.

Targeted Psychological Processes
The process focus for late elementary children is threefold and includes promoting the transition from an early authoritarian conscience (internalized heteronomy) to an early rational conscience, promoting a beginning understanding of equity, and encouraging a need for approval from responsible peers via reciprocal cooperation and friendship(all made possible by the transition from perceptual to conceptual or concrete operational thinking and a more mature but still limited ability to take the perspective of others.

Primary Instructional Modes
The primary mode at this level is once again active participation in classroom and school communities with an emphasis on cooperative learning techniques, intercultural exchange, cross-grade buddy systems, class meetings, service learning, and extracurricular activities.  Discipline and reinforcement and didactic teaching are also important since students are interested in the details of rules, are naturally competi​tive, and have a strong need for competence.  Modeling that involves older students and admired adults works very well at these grade levels. 

General Instructional Objective
The general character develop​ment objective for third, fourth, and fifth grade students is to cultivate the seven primary virtues in a cooperative learning environment with an emphasis on (a) developing a sense of obligation to team members, (b) promoting the emergence of a rational conscience, and (c) promoting a beginning understanding of equity(all made possible by a new two-way social perspective, concrete-operational thinking, and guided practice in critical thinking, cooperative group work, and service to others.

Behavioral Objectives          

1.
Students will develop a rational conscience and a sense of obligation to their classmates, family members, and school personnel, and will demonstrate this sense of obligation by doing the right thing when rules do not clearly indicate what is right, and by acting in a manner that sometimes places group needs and goals above self-interest.

2.
Students will expand their understanding of kindness to include showing interest in others in all interpersonal interactions and being sensitive to the needs, feelings, and circumstances of others. They will demonstrate this understanding in casual interactions, cooperative learning activities, peer media​tion work, and service learning.

3.
Students will learn that apologizing is honorable because it calls for courage in the form of honesty, humility, and respect for others, and they will demonstrate their understanding by apologizing with little or no prompting from adults and by exhibiting verbal and nonverbal behaviors which reflect genuine remorse.

4.
Students will learn that organization, knowledge, and realism are needed to solve problems and achieve personal goals, and they will demonstrate their understanding by accepting constructive feedback about goals, plans, and self-percep​tions, by showing they value know​ledge through their ​work completion, and by assisting one another with organization during cooperative learning activi​ties.

5.
Students will learn that being studious and self-discip​lined are forms of effort they should exhibit, and they will demonstrate this by making choices that reflect these virtues such as remaining on-task when others are not, begin​ning assignments and doing homework without reminders, bringing supplies, and continuing beyond the required study time if this is needed to succeed or do their best.

6.
Students will learn about mutual support as a characteristic of true friendship and that this takes courage and integrity in situations where they may be criticized or have to deny their immediate desires to come to the aid of a friend, and they will demonstrate this quality by establishing friend​ships inside and outside of school and by functioning as this type of friend.

7.
Students will learn that many important plans and decisions are made by groups of people who must work together and that many important accomplishments depend on the capacity of people to be good team members in terms of cooperation, productivity, responsibility, positiveness, mediational skills, and punctuality.  They will show their under​standing by demonstrating these skills, attitudes, and habits in cooperative learning activities, whole-class projects, and extracurricular team activities.​

8.
Students will add to their understanding of responsible citizenship by learning that only drug-free and physically healthy people can help themselves and their community, and that obeying the law provides order and protection.  They will demon​strate their understanding by refusing drugs and encour​aging their friends to do so, by practicing healthful living, and by making and following rules in their classrooms and school.

MIDDLE SCHOOL/EARLY ADOLESCENCE
     Early adolescence or the middle school years may present the toughest challenge to students, parents, and teachers during the entire developmental process due to the sudden and dramatic changes brought on by sexual maturation and the full realization of formal operational thinking (the ability to manipulate symbols in the mind and to think logically and abstractly, the capacity to assume a third-party perspective on oneself, one's peers, and one's relationships).  These changes introduce unprecedented peer group activity and preoccupa​tions and intense concern about personal and social qualities.  Much of the turmoil and uncertainty of this period comes from the fact that early adolescents develop sexually and intellectually at different rates and develop natural preoccupa​tions with personal and social matters at different ages.

Some sixth graders have entered puberty and are exhibiting at least hesitant sexual interest and experimentation.  Like their age peers who have not entered puberty, however, they are still children in many ways.  Most have recovered from late-elementary-school appre​hen​sions about the future as reflected in their friendliness, openness, flightiness, extremely high energy level, lack of social criticism (which looms around the corner), and lack of cliquish​ness or discrim​ination in friendships.  These charac​teristics continue well into the seventh grade when differences in physical maturation become more apparent.  

By the middle or end of seventh grade, many students have lost their accepting, happy-go-lucky, worry-free demeanor and have become touchy, intro​spective, and preoccupied with being liked by their peers.  This change marks the actual departure from child​hood and entry into adolescence.  Sometime between the middle of seventh grade and the beginning of the eighth grade, the peer group becomes the center of their world, and school becomes the stage on which the drama of friendships, rivalries, cliques, and teacher-student tensions unfolds.  Perhaps because they need to convince themselves of their psychological independence, they typically feel compelled to question all rules except moral rules and are aware that rules are a changeable product of mutual consent.  Their criticism of the values, beliefs, and behaviors of their parents also reflects the beginning of the process of individuation or psychological separation from their parents.  

     To fill the gap that they are creating between themselves and many adults in their lives, early adolescents gravitate toward same-sex cliques that satisfy many of the needs once satisfied by the family.  Same-sex friendships are exclusive and characterized by mutual under​standing (loyalty) and the sharing of innermost feelings and personal problems (intimacy).  They begin to conceive of them​selves in terms of social and personal qualities and self-evaluations that address their past and anticipated future rather than specific acts and capabili​ties in the present only.

     With respect to moral reasoning, young adolescents continue to view what is just or "right" as that which gains approval from signifi​cant others in their lives including peers and parents, and they must deal with conflicts between what is approved by peers and what is approved by adults.  They are intel​lectually capable of considering disparate claims to justice as well as the circum​stances of a dispute or problem situation and can make decisions on the basis of equity, which reflect an understanding that the needs of some exceed those of others.  Consistent with their interpersonal preoccu​pations, their thoughts on the value of life reflect an empathetic under​standing of affectional bonds among people and the distress suffered by the friends and relatives of the deceased.

Sections omitted
Instructional Focus
Targeted Virtues
The primary focus for sixth, seventh, and eighth grade students is Courage with the elaborative virtues of indepen​dent, risk-taking, decisive, assertive, self-disclosing, and self​-evaluating.  Another important focus is Friendship and the elabora​tive virtues of understanding, trustworthy, and devoted/loyal.  Other targeted virtues include Kindness with the elaborative virtue of compassionate; Ability with the elaborative virtues of flexible and objective; Effort with the elaborative virtues of ambitious and dedicated; Teamwork and the elaborative virtues of humble/modest and genuine/sincere; and Citizenship with the elabora​tive virtue of volunteering.

Targeted Psychological Processes
The process focus for early adolescents is threefold and includes the development of an early form of autonomous moral reasoning; the development of a social consciousness that extends beyond the peer group and family and involves a sense of duty as a community member; and the promotion of personal friendships that are characterized by mutual and exclusive trust, loyalty, obligation, and the sharing of innermost feelings, all of which depend on the prior development of empathy, logical and critical thinking skills, and a rational(as opposed to authoritarian(conscience.

Primary Instructional Modes
The primary instructional mode is once again active participation in the form of volunteer work in the school, service learning, group problem solving activities, group counseling, sociodrama, class discussions about moral issues and moral dilemmas, student government, personal improvement projects, and classroom rule making.  A different approach to modeling is needed at this age, one that gets students to search for and share their own models of the targeted virtues, and one where school personnel take the perspec​tive of their students and resist criticizing persons admired by their students unless they display behavior in opposition to the targeted virtues.  Group counseling should always be available during, before, and after school hours. 

General Instructional Objective
The general character development objective for sixth, seventh, and eighth grade students is to promote a full understanding of the seven primary virtues from a community perspective with an emphasis on (a) courage and friendship, (b) an early form of autonomous moral reasoning, (c) social consciousness that includes a sense of obligation to the community and personal friends, and (d) an understanding of what is "right" that moves beyond that which gains approval from significant others and toward doing one's duty as a community member and friend.
Behavioral Objectives
1.
Students will use their critical and logical thinking skills to take the perspective of others with feeling and understanding and will begin reasoning about moral issues in an early autonomous manner.  They will expand their social consciousness and sense of obligation to the school and local community and to their close personal friends.

2.
Students will learn the meaning of compassion from a community perspective and will demonstrate their understanding by participating in service learning projects, sharing these experiences in class, and studying individuals who have modeled compassion in an exemplary manner.

3.
Students will expand their understanding of courage to include independence, decisiveness, assertiveness, self​-disclosure, and self-evaluation, and they will demon​strate their understanding by doing the right thing when pressured to do otherwise by peers, by taking risks in establishing and honoring friendships, by pursuing opportunities for skill acquisition in areas of special interest, by being ​assertive but not aggressive in the class​room, by sharing their most personal feelings and thoughts with at least one good friend of similar age, and by showing in a group setting that they can evaluate themselves and self-correct.​

4.
Students will learn the importance of being mentally flexible and objective in their problem-solving efforts, and they will demonstrate these characteristics in class discussions, cooperative learning activities, student discipli​nary committee service, peer mediation, and other situa​tions that require third-party perspective taking and a search for possible solution ideas.

5.
Students will expand their understanding of effort to include the concepts of ambition and dedication and will demonstrate this understanding by planning and carrying out a  formal self-improvement project.

6.
Students will come to appreciate the nature of close interpersonal friendships between peers through direct and vicarious experience and come to appreciate and value the reciprocal understanding, trustworthiness, and loyalty that characterize such friendships.  They will demonstrate this understanding by writing and talking about their close friends and those of others that they have read and heard about.

7.
Students will expand their concept of effective team membership by learning about the facilitative effect of humility and genuineness, and will show this under​standing by demonstrating these characteristics and critiquing them in others within the context of cooperative learning, group counseling, and other group activities where goals can only be achieved through teamwork.

8.
Students will learn that responsible citizens who are concerned about their communities volunteer their time for necessary, but not necessarily pleasant, jobs and will do so without expecting thanks or apprecia​tion.

HIGH SCHOOL/LATE ADOLESCENCE
Late adolescents are emerging from the early stages of individ​uation (psychological separation from the parents) and have already invested much of their time and energy trying to satisfy their inter​personal needs through their peer group.  If they have survived the omnipotence and lack of caution that often accompany their newly acquired psychological independence, they have or may soon come to the point where they are less critical of their parents and more concerned about losing their love and support completely.  They are emerging from same-sex cliques and spending much of their time in heterosexual cliques and groups comprised of such cliques.  Many are spending increasing amounts of time in one-on-one relationships with actual or prospective life partners.  They have become or will soon become secure enough to grant close friends the indepen​dence to establish other close friendships.  Because of their typically fragile self​-esteem and incomplete identity formation, they tend to strategi​cally exploit social occa​sions and casual friendship patterns (not close friend​ships) to enhance the self in the minds of others and them​selves.  This same uncertainty about self causes them to be more clannish, intolerant, prejudiced, and cruel than they have been in the past or will be in the future.  

     The self​-understanding or self​-concepts of late adolescents are a product of much reflection, which is made possible by their recently acquired third-party perspective on themselves, their peers, and their rela​tionships, and their self-concepts are moving away, or will soon move away, from social and personality characteristics and toward ideas, beliefs, thoughts, and philosophies.  Their primary develop​mental task at this stage in life is to build a personal identity.  This involves integrating and organi​zing past and present identifica​tions, social roles, beliefs, desires, and personal attri​butes into an organized and unique gestalt that is acceptable to the self and that includes a commitment to an ideology or way of life and a sense of direction for the future.  Successes in achieving autonomy, taking initiative, and gaining a sense of competence in childhood are necessary, but not sufficient, prerequisites for achieving the task of constructing an identity.  

Late adolescents who have largely achieved this developmental task or resolved this identity crisis in ways other than a premature acceptance of parental choices (called "foreclosure"), and those who have made at least some progress in terms of occupational and ideolo​gical choices may view "right" in terms of meeting their societal obligation to participate in the making and upholding of laws and standards that protect the rights and common values of all citizens (moral maturity as defined by Kohlberg's level five), but such students are in the minority.  Those who have made little progress in terms of identity formation tend to view "right" in terms of doing those things that gain approval from signi​ficant others in their lives, including peers (Kohlberg's level three), or doing one's duty by maintaining existing laws and respecting authority (Kohlberg's level four).  Most have alternately viewed social conventions (as distinguished from laws and moral principles) as unnecessary and necessary, and they will soon reach the point where they view such conventions as necessary for social order but not necessarily those that conventions are presently in existence.  They highly value their freedom to judge these conventions, the laws and moral principles with which they are entangled, and other people, but the moral judgments of most tend to be somewhat distorted by such things as a tendency to be overly critical (sometimes as a way of denying or repressing their own shortcomings) and an inability to recognize their experience as too limited to make the kinds of unequivocal judgments that they typi​cally feel free to make.

Sections omitted 

Instructional Focus
Targeted Virtues
The primary focus for ninth through twelfth grade students is Citizenship with the elaborative virtues of rights​-respecting, educated/employed, voting/patriotic, culturally literate, historically literate, and family-valuing.  Other targeted virtues include Kindness and the elaborative virtue of empathetic; Courage with the elabora​tive virtues of persevering and principled; Ability with the elaborative virtues of deliberate, prudent, and resourceful; Effort with the elaborative virtues of optimistic, idealistic, persistent, and conscientious; Friendship and the elaborative virtues of charitable and altruistic; and Teamwork with the elaborative virtues of compromising and temperate.

Targeted Psychological Processes
The focus for high school or late adolescence is to (a) promote autonomy (being self-directed, self-governing, and principled) and the related capacity to engage in truly autonomous critical thinking about moral issues, moral principles, and laws; (b) the successful integration of social roles, behaviors, attributes, and values into a personal identity that includes a commitment to a prosocial-ethical way of life; (c) a view of "right" that centers on a complete set of moral principles and participation in making and upholding the laws and standards that protect human rights and social order; and (d) a sense of social consciousness that compels one to care for oneself and others.  

Primary Instructional Modes
The primary instructional mode for high school students is active student participation in various forms including class discussions, student government, teen courts, cooperative learning, the use of sociodrama to analyze ethical dilemmas, therapeutic counseling groups, personal growth groups, self-improvement projects, and inter​cultural exchange projects.    Another important mode is didactics with an emphasis on (a) ethics using an ethics-across-the-curriculum or infusional approach, (b) parenting with a focus on skills and responsibilities, and (c) world cultures and religions using an approach that compares and contrasts.

General Instructional Objective
The general character develop​ment objective for ninth through twelfth grade students is (1) to promote an understanding of the societal and global implications of the seven primary virtues within an instructional climate of open dialogue and debate, and (2) to promote the development of autonomous moral reflection, personal identity, social consciousness that compels participation, and a view of "right" that reflects a complete set of moral principles and an appreciation of the shared obligation to protect human rights.

Behavioral Objectives
1.
Students will display autonomous moral reflection, form a personal identity that promises a productive future, and develop a sense of social consciousness that reflects a complete set of moral principles and a desire to contribute to and improve their world.  This growth will be demonstrated through group discussions related to service learning experiences and in-class discussions about subject-specific ethical dilemmas.

2.
Students will learn what it means to be empathetic and the importance of empathy in all types of relationships, ​​and will demonstrate this understanding by engaging in group discussion about service learning activities and writing a composition about their public service experience.

3.
Students will learn what it means to be courageous in terms of perseverance and adherence to moral principles, and will demonstrate their understanding by setting and achieving academic and career-planning goals, behaving in a manner consistent with their moral principles, and respectfully challenging behaviors, rules, laws, and conventions they believe violate these principles.

4.
Students will develop the mental abilities of delibera​tion, prudence, and resourcefulness, and will demonstrate these abilities by selecting a social problem or crisis in the world for study and by writing a group or individual paper which offers creative solutions.​

5.
Students will recognize the type and amount of effort required to plan adequately for life after high school and demonstrate this effort by working with adult advisors to set challenging educational and career goals, by exhibiting an attitude of optimism about reaching these goals, and by being conscientious with respect to high school studies and independent work experiences that are a necessary step toward achieving these goals.  

6.
Students will learn the meaning of friendship(defined broadly as an unselfish regard for the welfare of others (altruism) and a willingness to give to those with needs (charity)(and will demonstrate this understanding through relatively independent participation in community service to a needy individual or group.

7.
Students will further expand their capacity to be effective team members by learning the meaning of compro​mise and temperance in a group situation that tests their flexi​bility and self-restraint, and by subsequently comparing self-ratings on these teamwork behaviors with ratings made by their peers and teachers.

8.
Students will finalize the process of preparing for respon​sible citizenship in a democratic society by coming to appreciate the importance of (a) protecting the rights of those whose beliefs and behaviors are legal but different from their own, (b) getting the training needed to realize their potential and contribute to society, (c) being conscious of social problems ​and being motivated to help resolve them, (d) acquiring knowledge of many cultures, (e) knowing history well enough to put current events in an historical context, and (f) working to preserve and streng​then families​.
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Operational Definition of Moral Character





Process


Affective & Cognitive Processes


Types of moral thinking and feeling


processes that may or may not bring


about moral behavior





Content


Virtues & Meta-Moral Characteristics


Types of habitual good behavior that


suggest the possibility of related moral


feeling and thinking





Reasoning





Conscience





Social Integrity





Personal Integrity





Primary Virtues:


KINDNESS


COURAGE


ABILITY


EFFORT


Targeted at all 5


developmental levels


in four objectives





Primary Virtues:


FRIENDSHIP


TEAMWORK


CITIZENSHIP





Targeted at all 5


developmental levels


in three objectives





Elaborative Virtues:


Twelve for each of the


four Primary Virtues


listed above with 8 to 


10 targeted at each of


 the 5 developmental 


levels in 4 objectives





Elaborative


Virtues:


Twelve for each of the


 three Primary Virtues


listed above with 5 to


10 targeted at each of 


the 5 developmental 


levels in 3 objectives





Age-appropriate forms or precursors targeted 


at each of the 5 


developmental levels


in 1 objective





Age-appropriate forms or precursors targeted 


at each of the 5 


developmental levels


in 1 objective








Motivated by (1) a sense of obligation to others that reflects internalized social-role expectations and moral principles, (2) a genuine concern for others that includes affective empathy and role taking, and (3) self-regulative and self- reinforcing feelings that accompany reflexive  elf-judgment, that is, a  social-empathetic,  emotionally


self-regulating 


conscience








Have the independent


ability and will (1) to think


critically about moral


issues, (2) to reason


autonomously and objec-


tively when values and


ethical principles are in


conflict, (3) to engage in


critical and objective self-


evaluation that amends 


self-exonerative reality 


distortion, and (4) to 


effectively take the 


perspective of others 


about self and others











Citizenship:  Rights Respecting,


    Educated/Employed, Patriotic/


    Voting, Historically Literate,


    Culturally Literate, Family Valuing


Kindness:  Empathetic


Courage:  Persevering, Principled


Ability:  Deliberate, Prudent,


    Resourceful


Effort:  Optimistic, Idealistic,


    Persistent, Conscientious


Friendship:  Charitable, Altruistic


Teamwork:  Compromising, 


    Temperate





Self-Directed, Principled,


and Self-Governing


Autonomy





Autonomous Critical


Thinking About Moral


Issues, Laws, and Social


Conventions





Integration of Roles,


Values, Behaviors, and


Attributes into Prosocial


and Ethical Identity





Courage:  Independent, Decisive,


    Risk-Taking, Assertive, Self-


    Disclosing, Self-Evaluating


Kindness:  Compassionate


Ability:  Flexible, Objective


Effort:  Ambitious, Dedicated


Friendship:  Understanding, Trust-


    worthy, Devoted/Loyal


Teamwork:  Humble/Modest, 


    Genuine/Sincere


Citizenship:  Volunteering





Full Rational Conscience





Early Autonomous Moral


Reasoning





Social Consciousness or


Sense of Duty to Others


Besides Peers & Friends





Mutual Trust and Sharing


In Personal Friendships





Teamwork:  Cooperative, Positive,


    Productive, Responsible, 


    Mediating, Punctual/Prompt


Kindness:  Sensitive, Interested


Courage:  Remorseful


Ability:  Knowledgeable, Organized,


    Realistic


Effort:  Self-Disciplined, Studious


Friendship:  Supportive


Citizenship:  Drug-Free, Health-


    Conscious, Law-Abiding





Beginning Rational


Conscience





Fairness as Equity/


Context-Dependent Justice





True Perspective Taking/


Cognitive Part of Empathy





Even-Handed Reciprocity 


in Friendships





Friendship:  Fair, Forgiving, Patient,


    Considerate


Kindness:  Comforting, Courteous


Courage:  Brave, Sorry


Ability:  Prepared, Skillful


Effort:  Energetic, Determined,


    Competitive


Teamwork:  Respectful


Citizenship:  Rule-Following 





Authoritarian Conscience





Fairness as Equality





Competence / Do


Things Well





Unevenhanded Reciprocity 


in Friendships 





Kindness:  Nice, Loving, Gentle,


    Cheerful, Thankful, Friendly


Courage:  Honest, Exploring


Ability:  Attentive, Creative


Effort:  Hard-Working


Friendship:  Helpful, Sharing


Teamwork:  On-Task


Citizenship:  Peace-Loving





Affective Empathy





Initiative / Just Do Things





Conformity to Rules





Non-selectively Sociable





OTHER TARGETED 


PRIMARY AND


ELABORATIVE VIRTUES





TARGETED 


PSYCHOLOGICAL


PROCESSES





MAIN PRIMARY-


VIRTUE FOCUS


FOR LEVEL
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(GRADES)
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FRIENDSHIP
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COURAGE





CITIZENSHIP





NINTH
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EIGHTH





THIRD
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FIRST
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PRE-K


&
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CORE CURRICULUM
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